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The studies which are collected in this volume were prepared by 

The Royal Institute of International Affairs ; 

The Centre d ’Etudes de Politique Etrangere ; 

The Polish Institute of International Affairs, 

for a Conference on Some Aspects of the German Problem, held 
in Holland at Baarn from 6th-llth October, 1947, and at Scheve- 
ningen from llth-17th April, 1948. 

These studies "were presented and discussed at meetings in 
■which representatives of the follo'wing Institutes took part : 

Centre d’Etudes de Politique Etrangere (Paris) ; 

Chr. Michelsens Institute (Bergen) ; 

Council on Foreign Relations (New-York) ; 

Institute for International Relations (Brussels) ; 

Institute of History and Economics (Copenhagen) ; 

Netherlands Institute for International Affairs (The Hague) ; 

Polish Institute of International Affairs (Warsaw) ; 

Royal Institute of International Affairs (London) (1). 

Many of the studies undertaken by these Institutes, and in 
particular the useful discussions to which they gave rise, were 
made possible by the generosity of the Rockefeller Foundation, 
which granted funds to the Netherlands Institute for Interna- 
tional Affairs for the purpose. 

The publication of the volumes has been undertaken by the 
Centre d’Etudes de Politique Etrangere. 


(1) The above Institations are an.ofp.cial and nonpoliticd 
Bodies founded to encourage and facilitate the scientipc study 
of international questions. The Institations as such are precluded 
by their rules from expressing an opinion on any aspect of inter- 
national affairs. Any views expressed in this workare therefore 
purely individual. 
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INTRODUCTION 


by Helen LHIDELL 



Miss Liddeix est secretaire du Service d’Information du 
Boyal Institute of International Affairs. Elle a fait apres la 
guerre des euquMes en AMemagne mtoe sur les problem es de 
la r6^ucation. Elle a parti'cip6 aux reunions de Baarn et de 
Scheveningue. 



The Papers contained in this volume were prepared 
between the summer of 1947 and the spring and summer 
of 1948, so that although they have been revised they 
cannot claim to be completely up to date. Nor would their 
authors claim that they provided a complete survey of the 
problem of education in Occupied Germany, still less an 
exhaustive analysis of the concept of re-education. They 
were prepared as contributions to two conferences on Some 
Aspects of the German Problem convened by the Nether- 
lands Institute of International Affairs. It is perhaps worth 
while indicating the point of view from which the cultural 
aspects of these problems was approached in the question- 
naire sent out by the conveners of these conferences : 

It is all too evident that any attempt to analyse the cultural 
aspects of the German problem will be affected by our general 
attitude towards man, religion, the State, and society. This atti- 
tude will affect both the questions we ask and the answers we 
give to them. We have nevertheless tried to formulate our ques- 
tions in a detached spirit. This however does not imply any 
assumption that the answers can be or even ought to he given 
with the same objectivity. 

A. What does victory over National Socialism really 
mean ? 

B. What have been the roots of German nationalism ? 

C. Why did German nationalism clash with demo- 
cracy ? 

D. Why did Germany fail to develop a strong sense of 
individual responsibility ? 
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E. Is it conceivable that national collectivism, which in 
Germany became identical with economic collectivism, will 
be overcome by a change of economic conditions, and by 
confining economic activity exclusively to peaceful pur- 
poses ? 

F. Are there any possibilities of giving to the German 
youth the perspectives and ideals which are obviously 
needed if re-education is to have any effects ? 

G. From which centres can such perspectives and ideals 
be expected to emanate ? 

H. Is human development in Germany essentially differ- 
ent from human development in other countries and, if 
so, what kind of differences can be discerned ? 

L What will be the effects of the recent demographic 
changes upon Germany’s cultural future ? 

J. What has been the effect on the German conscience 
of the total condemnation of National Socialism by the 
Allied Nations ? 

K. What effect has political unity had upon German 
culture, and how is it likely to be affected by political 
dismemberment ? 

L. Could any outside influences be exerted on the pro- 
cess of rebuilding German culture with a view to genera- 
ting a peaceful state of mind and, if so, what means would 
have to be applied ? 

The papers themselves and the discussions on them at 
the two conferences, while they agreed broadly with the 
assumptions of the questionnaire, differed widely on the 
methods by which the German People might be brought 
to a non-aggressive state of mind. They revealed widely 
different views on the possibility of achieving that end, 
directly or indirectly. The genesis of the concept of 
re-education was barely touched on. But there was discus- 
sion on some of the moral and philosophical implications 
of the whole idea. It was the practical aspects of « edu- 
cation under Occupation », however, which seemed a more 
profitable theme to most delegates at the conferences. But 
the radical question of how far it is possible for the menta- 
lity and the outlook of one nation to be changed, within 
a given number of years, by the deliberate efforts of one or 
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more other nations, was touched on, not only in the 
papers (1) published in this volume but also in others not 
wholly concerned with the problems of re-education. 

A Netherlands paper (2) declared that all efforts to 
influence character made by Germans and non-Germans 
alike are doomed to fail unless economic standards of living 
quickly show considerable improvement. It also stated : 

Alongside this, the social and political institutions to be set 
up must allow scope for individuality. A nation cannot be cured 
of collectivist aberrations by external application of political 
methods, which might function properly if individuals are 
accorded some degree of actual freedom, but which will neces- 
sarily give rise to deformities when the society in question is 
founded on coercion and collectivism. For these reasons, it is 
necessary to refrain from holding the German people collect- 
ively responsible for national socialism. 

The conclusions drawn in this paper are that : 

whatever has to be done in the way of teaching and edu- 
cating the youth and adult population of Germany, externally 
imposed schemes are completely devoid of promise. Political 
freedom, if it is to come In Germany, will be born out of other 
doctrines than those held by the "West ; the forms it may em- 
brace might differ from those of parliamentary democracy. The 
possibility of influencing Germany’s development from without 
is indeed slight. Attempts in this direction should and must 
not be neglected. The German people are not by themselves 
in a position to find their way out of the impasse in which they 
are trapped- But they need to be helped in their own exertions 
and do not need the assistance of over-solicitous guides desi- 
rous of leading them along a path they are unable to follow. 

A Norwegian paper (3) put a similar point of view more 
strongly ; « Do not make the stupid German mistake of 
believing that thoughts [of other nations] can be forced 
into new ways The authors of both these papers believe 
however that material as well as moral support from 
without must be given to the positive forces inside Germany 

(1) All the Conference papers quoted in this introduction are unpu- 
blished. The extracts quoted are taken from the cyclostyled copies issued to 
delegates. 

(2) H. Plbssmbr and J.-J. Schokxxng : German Bistorg as viewed bg 
the West. 

(3) Ivar Follestap ; Remarks on the Process of De^naziflcation in 
Germany. 
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which are ready to work for the creation of a liberal, 
democratic, peaceful Germany. On the other hand a Polish 
paper (4) on the moral disarmament of Germany argued 
that the main basis of nationalist ideology is to be found 
in the social and economic structure of Germany. The very 
foundation of the origin and development of German 
militarism and nazism is the class of Junkers and of 
. financial and industrial magnates. 

The first condition of moral disarmament of Germany is 
a reform of its social structure. It was obvious that all 
components of the community which have fostered German 
nationalism and militarism must be eliminated from the 
life of today Germany. The « Junkers » caste must be 
totally annihilated by a radical agrarian reform in the 
whole country, which should not spare, of course, also the 
minor nobility. Big landed property should definitely 
disappear. Big and medium industry should be uncondition- 
ally nationalised and maintained. Only reform of the 
German social structure, emphasizing the role of peasants 
and workers could therefore change the German outlook. A 
French view expressed in the discussion was that industri- 
alization had spiritually mechanized and dehumanized the 
Germans. An American delegate however pointed out that it 
could be argued that liberal democracy in the West dated 
from the period of industrialization ; while a British view 
was that aggression is a characteristic of nation States, 
especially of a young nation State such as Germany, and 
that there is no reason to believe that any social class in a 
given society is in itself peace-loving. 

After diagnosis there followed an attempt to agree on 
the significance of de-Nazification policy as a fundamental 
prerequisite in any process of German re-education. Dis- 
cussion revealed wide differences in the theory, if not in 
the practice, of de-Nazification among the Occupying 
Powers. Apart from the necessity for the punishment of war 
criminals, upon which there was general agreement, there 
were differences both on the definition of a Nazi and on the 
proper way to deal with those found to come within this 

(4) Marelt St-KoRowicz : Le problime dn disarmement moral de FAlle* 
magne. 
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definition. A British delegate expressed the view that pun- 
ishment had been confused with purification of the body 
social, producing a nightmare of bureaucracy and confusion 
of purpose and leaving a dangerous element of discontented 
unemployed former Nazis, not war criminals punished as 
such, but men and women barred from employment because 
of their rank or activities in the Nazi Party. Polish delegates 
argued that in the Soviet Zone important Nazis and war 
criminals had been dealt with, and minor Nazis only had 
been given jobs, whereas in the Western zones the reverse 
was true and important Nazis still held office. It was stated 
that in the French Zone there were (in April 1948) 12.000 
condemned Nazis in camps who caused a feeling of insecu- 
rity and uneasiness to the Germans who were then respon- 
sible for carrying through the de-Nazification process. The 
practical effects of de-Nazification on the educational sys- 
tem, with the consequent acute shortage of teachers, were 
also discussed. Some delegates believed that the de-Nazifi- 
cation process gives rise to evils, such as denunciation of 
one German by another in order to settle old scores, which 
is likely to have a bad psychological effect on the young. 
There was however no agreement on these topics. 

The immediate practical problems of education and 
youth organization in Occupied Germany were considered, 
as well as an attempt to define the underlying assumptions 
upon which Allied Control is based. One of these practical 
problems is the urgent one of the paper shortage, which it 
was felt might come near to making nonsense of the efforts 
alike of Control officials and German educationalists in all 
zones, or at all events in Bizonia. 

A controversial subject which is being tackled diffe- 
rently by each of the Occupying Powers and is causing 
some difficulties in the passage of the various school reforms 
which the German authorities have been urged to pass, is 
that of the Confessional school. Delegates were divided in 
their views, but the general impression seemed to be that 
it was dangerous and unwise for the Occupying Powers to 
attempt to destroy Confessional schools, despite the fact 
that in the opinion of one delegate the Confessional school 


3 
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has always supported reactionary politics (5). In the lay 
schools which existed in Germany before 1933, religious 
instruction was given, at the express wish of the parents, by 
the Minister of the Church to which the child belonged. The 
problem was recognized as one which was unlikely to be 
permanently settled during the period of occupation and 
one on which German opinion was profoundly divided. 

It was recognized both in the preparatory papers and 
during the Conference discussions, that the influence of the 
universities cannot be over-emphasized. Immediately after 
the war there had been, as in other countries, a demand for 
admission far exceeding the space available or the supply of 
teachers. The teaching body, with gaps in the junior ranks 
of lecturers resulting from de-Nazification, was recognized 
to be too old, too jealous of its academic freedom, and too 
prone to look down, not merely on ofScials of the Occupying 
Forces, but also upon the academic standards of the victo- 
rious countries. The members of the Conference differed — 
as do the occupying authorities themselves — as to the reme- 
dies to be applied. On the one hand, some delegates believed 
that a reform of the constitutions of the universities held 
out the most hope, although others pointed out that the 
constitutions of several universities in the United States 
were based on those of German universities without produ- 
cing the same results. On the other hand the admission of 
active army ofiScers (as opposed to officers of the reserve) 
was regarded as dangerous and undesirable by some dele- 
gates. All agreed that there should be a wider social basis 
of admission, an educational ladder right up to the univer- 
sities, in which the academic body should no longer be the 
sole arbiter of the fitness of a student for admission (subject 
at present to the temporary « numerus clausus » imposed 

(5) Since these conferences took place the struggle for Confessional 
schools has reached a new stage in Berlin, where its political asipect is clear. 
On 19 May 1948 the Kommandatura agreed to the School Reform Law passed 
by the City Council, hut reversed the last decision to forbid private schools. 
The Kommandatura declared that existing private schools should continue, 
and that a few new ones might he permitted subject to Four-Power approval. 
The Evangelicals have since September started six new schools which have 
been declared illegal by the City Council, the SJP.D. and the S.E.D. voting 
together on this against the C.D.U. ; thus on this issue the pro-western 
democratic paxUes are split. 
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by some of the Occupying Powers). In the Russian Zone, it 
was pointed out, there is an attempt to redress the balance, 
not only by refusing admittance to regular army officers, 
but also by measures, including scholarships, designed to 
make university entrance possible for the working class 
md peasant students. The school reforms in the United 
*3tates Zone seek to attain this end by making it possible 
for students to enter the universities from other types of 
schools than the classical gymnasium. What is sometimes 
referred to by Germans as the struggle for the classical gym- 
nasium represents a major issue in which they are too ready 
to assume that the Occupying Powers are cloaking an at- 
tack on German academic standards under the pretence 
of furthering German democratic ideals. 

Delegates agreed that efforts must be made to break 
down the exclusiveness of German universities and their 
isolation from the rest of the community, but not by any 
action which would give the professional body grounds for 
its belief that it is the aim of the Occupying Powers to level 
down academic standards, either because of the failure of 
the Powers to recognize those standards at their true worth 
or as part of an endeavour to break down the class struc- 
ture. The aim should rather be to encourage direct contact 
between German professors, lecturers, and students and 
those of foreign countries, and also between bodies inside 
Germany such as the education committees of trade unions, 
and secondary and elementary education bodies. An en- 
deavour should also be made to promote younger people 
with sufficient academic qualifications to professorships. 

There was a tendency in the discussions and in some 
papers to concentrate upon the more formal aspects of the 
educational process in Germany. The teaching body must, 
it was held, be thoroughly investigated, and where neces- 
sary thoroughly purged. According to M. Korowicz (6) 
books and syllabus must be fundamentally revised « not 
only from the angle of de-Nazification but also from all 
traces of an aggressive spirit » . All textbooks must be re- 
vised and all allusions to war or glory, all biographies of 


(6) Op. eit 
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« men of the sword and of conquest » must be removed, as 
well as all tendentious references to revisionism. Commit- 
tees of German experts should prepare school books ; no 
private schools should be permitted for ten years. A Norwe- 
gian paper (7), on the other hand, recommended that the 
new school books should be written without servility or 
false modesty, without a sense of guilt dictated from out- 
side, but, just as in any other nation, with sincere respect 
for the past and a healthy outlook on the future. It was 
agreed in the discussions that history should not be taught 
until new textbooks were available (8) which should not 
treat the subject as an exclusively national one ; but the 
warning note was sounded that young Germans today be- 
lieve in nothing, not even in National Socialism — that re- 
education cannot by itself make them peace-loving. They 
are at the moment « plastic and mouldable », but this must 
not be mistaken for « openmindedness » (9). 

Consideration of the state of mind of German youth 
today and of post-war youth movements involved some dis- 
cussion of the German youth movement before and during 
the period of the Third Reich. 

In investigating, not National Socialism’s spiritual ances- 
try, but where it was actually born — one undoubtedly lands on 
the Youth Movement. Nowhere else were the phrases go clearly 
heard which were later to become the slogans of national socia- 
lism ; nowhere else were problems discerned so similar to those 
which national socialism had to fight... After World War I, Ger- 
man youth faced chaos and a topsyturvy society. Everyone had 
troubles, everyone wanted something different, and everyone 
was looking for a different scapegoat. It was no longer possible, 
as before, to launch out into new realms in search of a vague 
idealism. But the urge to do this was no less strong than pre- 
viously. In creating their youth movements, the political parties 
exploited this situation. What the other parties did, national 
socialism did too. Youth Movements became mass movements, 
and the machineries to lead these became ends in themselves. 
The result was a youth that was outwardly disciplined, but 
inwardly dissolute ; externally grouped, but inwardily com- 

(7) Ivar Follestad, op. cit 

(8) New history textbooks have now been written in each of the four 
zones ; since September 1948 history is also taught in Berlin schools for 
the first time since the end of the war. 

(9) PxjBssNER and Sghoxking, op. cit, p. 66. 
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posed of individuals without any real contact with the outside 
world (10). 

One of the greatest problems today is undoubtedly the 
V erwahrlosung der Jugend. « Although the state of the 
physical health of most children is [thus] relatively satis- 
factory, indeed surprisingly so in face of the difficulties fol- 
lowing the war, the same can hardly be said of their mental 
health. The daily life of the majority of children, espe- 
cially in the bombed cities, presents a whole series of adver- 
se factors, which are obviously unwholesome and may have 
serious psychological and social consequences » (11). These 
factors include overcrowding (which cannot quickly be im- 
proved), insufficient food, from the end of the war at least 
until mid-summer 1947 (the consequences of which are 
cumulative in their effect), insufficient soap for cleanliness, 
lack of home life, depressing conditions in schools, black 
market (until the currency reform of June 1948, at all 
events), and a sense of isolation. The United Nations Inter- 
national Children’s Emergency Fund Committee, which 
visited the United States, British, and French zones in May- 
June 1948, ended their report, just cited, as follows : 
« We left with an overwhelming impression of the gravity 
[of these] social and, in particular, psychological pro- 
blems 

The delegates discussed the effects of the housing shor- 
tage which might well last twenty years, the break-up of 
family life, the effects of the black market on boys and girls, 
and the new factor in German life : the preponderance of 
women. Reference was also made to a book on post-war 
Germans by an American anthropologist who had made a 
study of the inhabitants of two towns in central and north- 
east Hesse in the United States zone, based on the observa- 
tion and questioning of 1.500 Germans of both sexes and 
all ages and classes, and containing a number of interesting 
case studies (12). This book was of particular interest to the 

(10) tbid., DTP. 61, 63. 

01) The conditions and needs of German children in the U.S.f V.K., 
and French zones, hy the Unicef Survey Team, Paris, 10-6-48. (United Nations 
Economic and Social Council, E/ICEF/71. 18 June 1948). 

(12) Kobnxck David : Post-war Germans : an anthropologist* s account, 
Yale University Press, 1948. The author points out in his Introduction that 
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delegates in the facts it provided on the break-up of family 
life, on the new preponderance of women (with its possible 
effects on their position in the family and in bringing them 
into public life), and on the state of mind of German youth 
today. The book shows that some young Germans at least 
are sceptical of all democratic forms of government : « To 
the argument of their elders that democracy needs to be 
developed, they answer to one another that Nazism also 
needs to be developed. They tell one another that the bad 
features of Nazism must be discouraged but that its good 
features must be encouraged and used as a basis for a new 
society » (13). German youth feels isolated and regards 
itself as the most victimized part of the German population. 
Those young Germans, now between eighteen and twenty- 
five, who were Jung Volk, tend, in the opinion of the author 
of Post-War Germans, to use the term « democracy » to 
cloak extreme nationalistic concepts. Some of these young 
Germans regard Allied de-Nazification measures as unde- 
mocratic ; they argue that it is undemocratic to prevent 
able individuals from holding office because of their poli- 
tical opinions, or to ask how anyone voted in 1933, since 
under democratic procedure voting is by secret ballot. They 
also deplore as undemocratic the fact that even High School 
students may not criticize American Military Government or 
the management of their schools. 

That the problem of education, in the widest sense of 
the term, is an exceptionally difficult one in Occupied Ger- 
many and fraught with dangers for the future was clear to 
the delegates of the Conference as well as to the authors 
of the preparatory papers. The existence of zones of occu- 
pation in which policy cannot but reflect the cultural pat- 
terns and political and economic preoccupations of the Oc- 
cupying Power, could not fail to have an effect on German 
education and youth organization, even if the differences 
had been less pronounced than they have proved to be in 
practice. The physical destruction in certain areas of Ger- 

the reader shonld ibear in mind that hi® study 1® mainly a desicription of 
German Protestant culture, which may differ greatly from the cultural 
patterns of Catholic South Germans. 

(13) Ibid, p. 68. 
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many with the consequent housing shortage resulting in 
overcrowding not only in the home but also in the school, 
and the prolonged shortage of food, are having serious 
psychological effects on German children. The teachers are, 
in general, either too old and tired or too young and suffer- 
ing from the stultifying consequences of having grown up 
under the Third Reich. There was, even in 1948, an acute 
shortage of paper, of school books, exercise books, and aids 
to teaching, in the two Western zones. As the result of the 
currency reform of June 1948, economic conditions have 
improved in the Western zones, though the refugee popula- 
tion and fixed income groups find themselves in difficult 
circumstances, with the result that the educational oppor- 
tunity of children in these groups has suffered, temporarily 
at all events (14). During the Conferences there sometimes 
seemed to be a tendency to forget that the educational sys- 
tem for a population of some forty million Germans in Bizo- 
nia is now administered by Germans. In those zones, how- 
ever, direct action by the Powers can only be negative, forbid- 
ding specific action in the educational field. Positive action 
must be largely confined to requesting the German authori- 
ties at the highest level to take action, the detailed execution 
of which it is not always easy for the Occupying Power to 
supervise. In the French and Russian zones control might 
perhaps be described as « indirectly complete ». But there 
is evidence in the papers published in this volume that the 
Occupying Powers in these zones are not satisfied that all 
the measures taken are having the desired results. 

There is agreement among the victorious Powers that 
the aim of educational policy in Occupied Germany is to 
change the outlook of the German people,, to replace an ag- 
gressive, militarist and undemocratic spirit by a co-opera- 
tive, peace-loving, democratic outlook. It is a measure of the 
difficulty of the task that the Occupying Powers are them- 
selves not agreed on the definition of the word « democra- 
tic » . Further, both in the papers submitted to these confe- 
rences, and in the discussions which took place at them, two 

(14) It is too early to predict either the direct or indirect consequences 
of the siege of Berlin on the German people and on the policy of the Occu- 
pation Powers. 
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main schools of thought emerged on the possibility of the 
re-education of Germany and on education policy during 
the Occupation. It is perhaps worth recording the fact that 
these views were not held, as might have been expected, on 
the one hand by delegates from all the countries which are 
Germany’s nearest neighbours and have been invaded by 
her, and on the other hand by representatives of the Anglo- 
Saxon peoples. The first school of thought was held by 
French, Polich, and Norwegian delegates. Briefly, trey 
believe that every effort should be made during the period 
of occupation to change the German social structure in the 
hope that these social changes will continue to have effect 
after this period of occupation is ended. The French and 
Norwegian delegates believe also in the « irradiation » of 
Germany from without by the ideas of Western culture, 
particularly the values of humanism. The other school of 
thought, held by delegates from Great Britain, the United 
States, and the Netherlands (and also the author of one 
Norwegian paper), holds the view that re-education cannot 
be accomplished from without ; therefore the aim of the 
Occupying Powers should not be to impose their own 
system on Germany but rather to throw Germany open to 
the four winds. Only thus would the German people have 
the opportunity to understand the principles on which 
Western democracy is based. 

If the arguments of this second school be accepted, it 
follows that the best hope for the future lies not so much in 
the positive work on education done under the guidance of 
the Occupying Powers as in the indirect efforts towards 
the establishment of international institutions across natio- 
nal frontiers in which Germans may be integrated into the 
cultural life of Western Europe. According to this view, 
much of the work of the Four Occupying Powers, however 
good, is likely to be ^ swept away at the end of the Occupa- 
tion, when a German Government (or Governments) feels 
the need to establish the reality of German independence in 
the eyes of the German people. 
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R6eduquer TAllemagne, c’est avant tout retablir, puis 
maintenir des relations normales, sur le plan d’une culture 
jug^e universelle, entre cette nation et ses voisins. La fin 
essentielle que poursuivait le national-socialisme, c’etait 
d’isoler le peuple d’outre-Rhin, en particulier la jeunesse 
allemande, de la fermer aux influences etrang^res et de 
Femprisonner ainsi dans le cadre rigide d’une sorte d’autar- 
cie intellectuelle et morale au sein de laquelle il ne pouvait 
plus §tre question que de TAllemagne, de son destin, de sa 
pensee et de son expansion conquerante. C’est a ce fatal 
envoutement qu’il faut, coiite que coilte, arracher les Alle- 
mands. 

Leur racisme intolerable a pris fin du jour oil, la situa- 
tion s’etant renversee, quatre nations se sont instances sur 
leur territoire pour en ouvrir, toutes grandes, les frontieres 
aux eflBLuves exterieurs. L’oeuvre necessaire de reintegration, 
les Allies Font commencee non sans vigueur. Les premiers 
resultats apparaissent aux regards. Les lineaments d’une 
mentalite nouvelle se dessinent, timidement encore.. Mais 
une grave menace demeure deja suspendue sur leur ddve- 
loppement ultdrieur. 

1. — ‘ Le danger reside, tout d’abord, dans la coupure 
qui, le long de FElbe, s’est etablie entre FAllemagne occi- 
dentale et celle de FEst. Les methodes de reeducation aux- 
quelles les autorites d’occupation ont recours dans ces deux 
parties de FAllemagne semblent s’opposer en un saisissant 
contraste. II s’agit, k Fest, de subordonner entiferement Fin- 
dividu k Finteret communautaire. A Fouest, au contraire, la 
tradition veut, en principe du moins, qu’on travaille, par 
les moyens de la democratic et d’un socialisme modere, au 
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libre epanouissement de la personne dans Tensemble collec- 
tif. Malgre de notables divergences, TAngleterre, les Etats- 
Unis et la France suivent des chemins qui peuvent finale- 
ment conduire au meme r^sultat. 

Inutile d’insister sur cette oposition fondamentale sur 
laquelle tout a ete dit. Qu’il nous soit toutefois permis d’es- 
perer que, de cette double et contradictoire action, pourra 
sortir un jour, quand elle aura retrouve son unite dans un 
cadre territorial diminue, mais plus nettement circonscrit 
que Tancien, une Allemagne federale qui serait en mesure 
de risquer la synthese de ces deux tendances. Elle rede- 
viendrait alors, au meilleur sens du terme, le « pays du 
milieu » (das Land der Mitte). Si elle Tetait pacifiquement, 
quelle ne serait pas la mission qu’elle accomplirait alors 
dans TEurope actuelle et dans le monde 1 Lk, et la seule- 
ment, elle retrouverait, avec le secret de la vraie grandeur, 
le moyen de renouer avec les hautes traditions de sa culture 
classique, si eminemment cosmopolite. 

2. — II faut, en attendant, que les Allies demeurent 
fermes. Selon de recentes et sures informations, les autorites 
allemandes de la zone francaise, tant ecclesiastiques que 
s^culieres, semblent opposer une resistance croissante au 
fonctionnement normal des institutions que nous avons eta- 
blies sur le plan de la culture. Une poignee d’Allemands 
influents, places dans de hauts postes religieux ou adminis- 
tratifs, face a Tapathie et a Tindifference general es du 
public, peuvent suffire k cette t^che d'obstruction systemati- 
que. Qu’est-ce a dire, sinon que la nouvelle elite dirigeante 
d’Allemagne, toujours fidele a certaines habitudes d’esprit 
que le nazisme n’a fait que renforcer, essaie d6]k de sous- 
traire TAllemagne k cette reeducation que peut seule lui 
assurer Tinfluence active des Allies ? II n’y a pas d'Alle- 
mands, au sortir de cette tragique catastrophe, pour r^edu- 
quer les Allemands. 

Pareille obstruction serait des plus aisees si, rAllemagne 
occidentale devenant un Etat federal, les Etats-pays (Z/dn- 
der) dont elle se composerait eventuellement revenaient aux 
coutumes administratives de jadis qui, en Allemagne, leur 
confiaient la totality de Tenseignement. Ce serait. Land 
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apres Land, la destruction complete, en cadre restreint, de 
toutes les innovations que les Allies auraient apportees a 
TAllemagne dans ce domaine. 

II faut done que, dans le partage qui se fera necessaire- 
ment un jour entre le pouvoir central et les pouvoirs fede- 
raux dans la future repartition des competences entre insti- 
tutions unitaires et institutions federatives, la haute 
direction des services concernant la reeducation figure 
parmi les organes centraux. Les Allies devront y disposer 
entierement de tous les leviers de commande. Non certes 
qu’il s’agisse d’organiser du dehors et a perpetuite I’ensei- 
gnement allemand, depuis T^cole primaire jusqu’aux Uni- 
versites, encore qu’un controle permanent soit a prevoir ici 
pour Tavenir. Ce qu'il faut, a tout prix, e’est assurer, e’est 
sauver cette influence que les Allies devront exercer sans 
repit sur TAllemagne, si tant est qu’ils veuillent la ramener 
k des conceptions, a des habitudes d’esprit et a des m^thodes 
normales, en Tempechant de se farmer k TOccident comme 
elle I’a fait sous le troisieme Reich. 

Vous direz sans doute que e’est aux Allemands a repren- 
dre leurs meilleures traditions. On peut comprendre, dans 
une certaine mesure, qu’un historien de Tenvergure de 
Friedrich Meinecke insiste sur la creation de « Societes 
Goethe » (1) (Goethe Gemeinden) destinees k entretenir chez 
les Allemands le culte des grandeurs classiques. Or Texpe- 
rience presente prouve qu’il faut les y aider en les ouvrant 
aux valeurs que nos cultures respectives representent, en 
redressant dans leurs esprits la fausse image qu’ils se sont 
faite de TOccident. Quel serait Favenir du monde de TAtlan- 
tique, s’il doutait de cette exigence essentielle et de Timpor- 
tance d’une pareille tache ? 

Ces reflexions mettent en evidence, soit dit en passant, 
toute la complexite du probleme federal. Si le federalisme 
a en Allemagne un grand avenir, s’il doit y produire cette 
detente politique qu’apr^s tant d’annees de nationalisme 
excessif et tendu nous souhaitons a I’AHemagne, ii y a, 
d’autre part, certaines centralisations indispensables. II fau- 
dra, sur les points essentiels, atteindre TAllemagne entifere, 

(1) V. Fr. Meinecke, Die dentsche Katastrophe (Wiesbaden, 1946), p. 
174 ct s. 
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a tout le moins rAllemagne ooccidentale. La reeducation est 
de ceux-la. 

II 

On objectera peut-Mre que les Allemands, places par le 
destin en face de deux catastrophes retentissantes, sont 
libres de se reeduquer eux-memes comme ils Tentendent et 
que les Allies n’ont a se meler ni de leur mentalite, ni de 
leur comportement, ni de leur culture. Rien de plus faux, 
Rien de plus rare non plus que cette objection. Qui mettrait 
en doute la legitimite d’une reeducation venue de Texterieur 
et assuree par les vainqueurs eux-memes ? 

1. — Le premier fondement en est Tagression concertee 
de TAllemagne contre rhumanisme. Dira-t-on que la dEcou- 
verte et I’emploi de la bombe atomique defient tout huma- 
nisme ? Mais avant la bombe atomique, dont les savants 
peuvent tou jours controler Tintervention et sur laquelle les 
gouvernements ont prise, il y a eu TAllemagne, coupable 
d’avoir desintegre le monde en y creant un veritable enter 
terrestre. II s’agissait, pour elle, de dEtruire tout ennemi, 
d’appliquer dans toute sa rigueur le fameux principe que 
Carl Schmitt, juriste attitre du regime, dEfinissait par le 
« rapport ami-ennemi » (2). On n’imposait ici aucune limite 
au mepris de Tindividu, considere dans sa relation avec la 
communaute raciale et mythique. Quiconque rEsistait etait 
declare a jamais maudit. L'Allemagne s'est ainsi placEe en 
dehors, non seulement du christianisme, mais de la raison 
antique liberale et de tout socialisme sain. Elle a frappE 
les « maudits » partout, chez elle comme en Europe. Elle a 
lance le grand et definitif defi a la conscience humaine, 
poussant jusqu’4 ses consequences les plus atroces le ma- 
chiavelisme partout epars et latent dans le monde. 

De ce point de vue, c’est moins Hitler que la soumission 
k Hitler qui constitue le vrai problfeme. Or, de cette sou- 
mission, les voisins de TAllemagne se sont presque tous, 
dans une certaine mesure, rendus coupables. Sans insister 
sur cet aspect de la tragedie mondiale, disons simplement 
qu'en reeduquant TAllemagne nous nous redduquons nous- 


(2) Freund-FelDid VcrMltnl*. 



LES ALLIjfes ET LA R^jSdUCATION DES ALLEMANDS 


29 


memes. Comment r^eduquerions-nous TAllemagne si nous 
n*en avions pas moralement le droit, si nous n’etions pas 
purs de ce que nous lui reprochons ? II apparait ainsi que 
TAllemagne a concretise, aux yeux de tous, la maladie uni- 
verselle, cela par manque total de maturite politique, par 
passion effrenee de militarisme, par lachete civique et abus 
de Tesprit subalterne, par manque de comprehension poiur 
cette communaute naturelle des hommes ou ne regnent que 
les contraintes consenties de tous. 

II faut done la guerir. Ayant possede jadis une grande 
culture, elle se doit de revenir a son grand passe. Tout ce 
qu’on pent lui accorder, e’est que, si elle semble incarner 
a la fois les puissances salutaires et les forces demoniaques, 
elle nous a montre, par Texces meme de sa depravation, 
que notre civilisation n’est pas ou n'est plus ce qu’elle 
devrait etre. Elle nous enseigne, de ce fait, k recreer, non 
seulement le pays coupable, mais la civilisation entiere. On 
voit alors pourquoi la question allemande se trouve au 
centre de toutes nos preoccupations, pourquoi un ^chec des 
Allies dans leur oeuvre de reeducation serait pour le monde 
la pire des infortunes. Notre devoir se formule clairement : 
creer une civilisation qui soit de nature k entrainer TAlle- 
magne elle-meme, a satisfaire pleinement son besoin de 
grandeur, qui soit, en d'autres termes, « k la mesure de son 
desir », Telle est, a notre avis, la vraie solution du probleme. 

2. — Une autre preuve en est Tantisemitisme, avec ses sin- 
guliers prolongements. II est le signe negatif de Tagression 
contre Thumanisme. L’Allemagne a done ete, est sans doute 
encore, la nation antisemite par excellence. Elle a incarne 
la passion antisemite en massacrant, de maniere aussi syste- 
matique que cruelle, un tiers environ des Juifs vivant sur 
la planfete. Or la notion de « Juif » sert de complement 
indispensable k la notion d’ « Aryen », qui implique anti- 
semitisme de principe. L'Aryen, e’est une sorte de Juif 
retourne. II se caract^rise par une haine si totale qu’elle fait 
retomber toute la responsabilite des malheurs personnels ou 
nationaux sur le Juif, bouc emissaire par excellence. Le 
peuple qui fait de Tantis^milisme sa chose est un peuple 
irr^ductiblement insatisfait, un peuple desespere qui a 
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manque un but, un peuple travaille par cette « conscience 
malheureuse » que Hegel a si Men definie. 

Faut-il insister sur les consequences qui, pour le Juif, 
decoulent de cette position fatale ? Accule, soit a la perse- 
cution s’il s’affirme comme Juif, soit a I’inauthenticite de 
Tassimilation s’il veut eviter le pire, il ne se soustrait a ces 
deux extremes qu’en se defendant lui-meme, qu’en resistant, 
de maniere a se depouiller de cette fausse culpabilite que 
Tambiance fait peser sur lui. La reeducation de TAllemagne 
s’apparie etroitement, de ce point de vue, a cette lutte deter- 
minee contre Tantisemitisme a laquelle J.-P. Sartre nous 
convie dans un livre recent. Nous savons aujourd’hui qu’il 
n’y aurait, dans le monde actuel, de liberte et de securite 
pour personne si la lutte contre Fantisemitisme ne se pour- 
suivait pas inlassablement, ou si Fantisemitisme avait 
triomphe avec le troisieme Reich. 

II faut done maintenir ferme la reeducation de FAlle- 
magne. Elle est le seul moyen et la seule activite par les- 
quels le monde present, k commencer par FEurope, puisse 
se liberer de la malediction qui semble peser sur lui. Ces 
reflexions nous rendront en meme temps modestes, pour 
le cas ou nous nous approcherions de FAllemagne vaincue 
en pharisiens qui se croiraient nantis de toutes les vertus. 
Les Allemands savent, les tout premiers, que ce n’est pas 
le cas. Mais ils disent et ils savent aussi qu’ils ont ete capa- 
bles de commettre des crimes devant lesquels recule le reste 
de Fhumanite. 

Ill 

1. — II y a, non plusieurs sources, mais une source 
unique pour expliquer les origines du regime hitlerien : le 
pangermanisme raciste anterieur a 1914 et dont la genfese 
remonte au debut du xix® sitele. II apparait k Fepoque 
romantique, quand la pensee cosmopolite des grands clas- 
siques, apres avoir plane au-dessus des territoires dont la 
mosaique formait le Saint Empire croulant, s’est fixee et 
condensee sur la notion du Volkstum, de la totality germa- 
nique. Le terme a une resonance k la fois mythique et biolo- 
gique. L’Allemagne future se dessine des Fabord, non 
comme une nation de type occidental, mais comme une 
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sorte de supernation destinee k Thegemonie continentale 
et s’armant en vue de sa cohesion interne, grace a la Prusse, 
de toutes les prerogatives et fonctions de TEtat national. 

De caractere religieux, le pangermanisme aboutit a la 
pure primitivite paienne. Ses tendances philosophiques le 
poussent a la revolte contre la raison. Dans Tordre scienti- 
fique et historique, il s’inspire d’un biologisme expansif 
d’ou procMera ulterieurement la theorie de Tespace vital. 
Qu’il dresse un programme continental, et ce sera le 
« Mitteleuropa Thegemonie absolue sur TEurope. Quant 
k ses vis6es coloniales, elles evoquent le rSve d^un vaste 
empire planetaire, fonde sur les mines de I’empire britan- 
nique, de I’empire fran^ais et de Tempire des tsars. 

Qu’ajouter k ces antecedents, aujourd’hui bien connus, 
pour en arriver au naxisme ? Avant toutes choses, Tanti- 
semitisme, veritable machine de propagande et de guerre, 
dont toute la doctrine est contenue dans ce parfait manuel 
de machiavelisme que sont les « Protocoles des Sages de 
Sion La droite allemande et les premiers adeptes du 
national-socialisme populaire, y compris Hitler et Geering, 
en ont fait leur Bible d^s 1919. Cest Tapologie passionnee 
de cette methode de gouvernement massif qui, par une 
habile anticipation, accuse les Juifs de tons les m^faits que 
TAIlemagne du troisieme Reich devait un jour commettre 
pour son propre compte. Le nazisme nous apparait done 
sous les especes d’un pangermanisme vulgaire, mis k la 
portee de foules desesperees par la defaite, Tinflation et le 
chomage, pret a soutenir le reve de domination universelle 
le plus formidable et le plus pueril k la fois que le monde 
ait connu. Telle est la raison profonde pour laquelle le troi- 
sieme Reich a si cyniquement specule sur la maladie uni- 
verselle, sur le nihilisme et le fascisme partout latents dans 
le monde actuel. 

2. — Aboutir k semblable resultat, k deux catastrophes 
aussi retentissantes Tune que Tautre, aprfes Funification 
accomplie par Bismarck, e’etait, pour FAllemand, se con- 
damner lui-mSme en tant que citoyen. II faut bien que Fin- 
dividu ait ici evolue de singuliere fagon pour qu’il ait, au 
cours de son histoire, manifesto tant de faiblesse en ce qui 
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concerne le sens des responsabilites et la vraie notion de la 
communaute nationale. 

Les caracteres originaux de ce developpement, deux his- 
toriens allemands viennent justement de les definir : 
W. Ropke dans sa Deutsche Frage et Fr. Meinecke dans sa 
Deutsche Katastrophe, pour ne citer que ces ouvrages, sug- 
gestifs entre tous, et sans oublier la vigoureuse protestation 
de F.-W. Foerster centre la collaboration franco-allemande 
prematurement souhaitee par M. W. Churchill. 

Comment, dans une atmosphere de ce genre, le sens de 
la veritable responsabilite individuelle se fut-il developpe 
en Allemagne ? Grave question que celle de savoir pourquoi 
et comment TAllemagne s’est progressivement separee de 
rOccident europeen. Cet Occident, ses lumieres, son chris- 
tianisme et son rationalisme universalistes, son gout de la 
vie et des valeurs individuelles, sa notion et sa pratique de 
I’energie interieure, elle Tavait merveilleusement compris 
au XVIII® siecle, tout en essayant de se degager d'une imi- 
tation trop servile. A partir du xix® siecle et du romantisme, 
ce sera, au contraire, la lutte systematique contre les in- 
fluences occidentales, contre le liberalisme et la democratic, 
contre tout ce qui avait, jusqu’alors, fait la grandeur de 
rOccident, Sans doute TAllemagne a-t-elle entrevu ce qui 
se cachait, sous les institutions et les idees de TOuest, de 
pharisaisme, d’hypocrisie et de satisfaction bourgeoise. 
Mais a ce danger evident elle n"a su opposer qu’un danger 
pire encore : celui de sa brutale mystique collective. 

Pour rOccident, la society ne tient son existence, sa force 
et sa veritable signification que des individus qui la compo- 
sent. Ce n’est pas seulement le culte de la personne humaine 
en soi et de sa vie interieure. C’est de Tindividu viril et fort 
qu’il s’agit, parce qu’il est la cellule sociale par excellence, 
parce qu’il travaille sans cesse, non uniquement pour son 
profit ou pour la communaute nationale, mais pour une 
grandeur transcendante qui s'appellera la liberty chretienne 
ou naturelle. Cet esprit, fondement unique de la vraie res- 
ponsabilite individuelle, il semble bien que TAllemagne ne 
Tait jamais compris, surtout depuis qu’elle s’est unifite et 
afifirmee comme nation dans le monde. 

3. — Apres les triomphes militaires de 1945, e’est une 
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victoire d’ordre spirituel et moral qu’il faut remporter snr 
le national-socialisme. En finir avec lui, ce serait recon- 
naitre et afSrmer a jamais la primaute des valeurs que nous 
jugeons eternelles, la primaute d’un ordre moral que 
I’homme ne peut violer sans Texpier durement. Or, en ce 
has monde, ce triomphe absolu n’est pas possible. Les 
valeurs eternelles et Tordre moral y sont en perpetuel peril 
d’etre violes, le plus souvent au profit des succes momen- 
tanes les plus injustes. Ce qui est done veritablement en 
cause, dans la lutte contre le nazisme, e’est moins le triom- 
phe definitif de ces valeurs que la ruine et le discredit total 
de ce cynisme hitlerien, qui non seulement accepte, mais 
utilise le mensonge ; qui non seulement constate, mais 
souhaite en theorie et consacre en pratique la precarite de 
I’ordre moral ; de ce cynisme qui a conduit les Allemands, 
par une sorte de logique infernale, aux actes d’lme inhu- 
manite aussi (J^concertante que systematique. 

Ainsi nous apparaissent les traits essentiels de Tideal 
a presenter a la nouvelle jeunesse allemande. Declarer qu’on 
ne peut remplacer les ivresses qu’elle a connues sur tous les 
champs de bataille d’Europe, e’est demeurer en plein 
nihilisme, e’est sanctionner cette absence de foi constructive 
et d’ideal positif dont souffre le monde actuel devant I’im- 
mensite de ses mines et de la tache k accomplir. Qu’il y ait 
eu chez les jeunes hitleriens, parce qu’ils connaissaient mal 
leurs chefs et la vulgarite de leurs conceptions, une ferveur 
reelle, une bonne volonte sans limites et capable des plus 
etonnants sacrifices, qui en douterait ? Mais, par manque 
de sens critique et d’experience politique, la jeunesse nazie 
s’est laissee entrainer dans une aventure dont le simple bon 
sens indiquait qu’elle ne pouvait avoir d’autre issue que la 
catastrophe. Que I’esprit des jeunes, en Allemagne, soit vide, 
que leur deception soit sans homes et leur desespoir irre- 
missible, e’est naturel. Mais renoncera-t-on a combler cet 
abime beant alors qu’on peut proposer a I’Allemagne, dans 
I’Europe de demain, une mission qui serait, cette fois, de 
nature a fonder sa vraie grandeur ? 

Maritain a su dire que rien n’est plus urgent, en 
Allemagne, que de montrer aux Allemands I’avenir qui leur 
est reserve sur le continent si leurs yeux s’ouvrent, s’ils 
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comprennent quel role Tesprit allemand, libere de ses chi- 
meres et de son inculture, pourrait jouer sur le continent 
assagi et rtorganise. 

Pour que pareil resultat soit atteint, il faut, non seule- 
ment que les Allemands echappent a I’envoutement de leur 
nationalisme tendu et exaspere, mais encore que les Allies, 
animes d’une foi commune, s’unissent en face d’eux. Cette 
exigence est-elle aujourd’hui satisfaite ? 

IV 

Quatre nations occupent TAllemagne. Une fatality bien 
naturelle veut que chaque occupant suive sa propre me- 
thode, conforme a son genie national. Mais une question 
s’impose a notre attention : une attitude commune est-elle 
possible ? 

1. — Sur les methodes employees en zone sovietique 
et les rdsultats obtenus, nous manquons de renseignements 
certains. Nous savons seulement que les Russes font, k Ber- 
lin surtout, de grands efforts en faveur d'une renaissance 
intellectuelle et que, par ailleurs, ils ont realise dans leur 
zone une reforme scolaire radicale. La masse du peuple 
allemand en zone sovietique a-t-elle ^te profondEment tou- 
chee, on ne saurait encore le dire. 

2. — Malgre la complexite bien connue du milieu ame- 
ricain, oil Timmigration allemande, les tendances du catho- 
licisme et celles des diverses denominations protestantes, 
enfin Tinfluence de la grande production peuvent inspirer 
des attitudes etrangement diverses a regard de TAllemagne, 
les Etats-Unis n’ont jamais hesite sur la demilitarisation, la 
denazification et la punition des crimes de guerre. Ils enten- 
dent par Ik des mesures qui relevent d’un ordre et de deter- 
minations juridiques fixees d’avance. Mais peut-etre se 
montrent-ils plus hesitants en ce qui concerne la question 
de savoir ce qu’il faut faire de TAllemagne. Leurs spteia- 
listes les plus eminents leur ont, a cet egard, prodigue des 
conseils parfois divergents. II s’agit, avant toutes choses et 
du moment i oil PU. R. S. S. pent offrir k TAllemagne la 
deuxieme place pour la domination de TOccident, d’intro- 
duire TAllemagne dans la communaute dite « de TAtlan- 
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tique » . Certes, les Americains insistent sxir la reeducation 
de TAllemagne et sa reintegration dans le monde civilise. 
Mais peut-Mre considerent-ils qu’apres Tepuration et la 
denazification necessaires, apres Teffondrement du nazisme, 
de la clique reactionnaire et impenitente, les Allemands 
pourront se reeduquer eux-memes. 

Que, dans la zone americaine, les mesures de denazifi- 
cation aient ete rigoureuses, personne ne saurait en douter. 
II s’agissait de detruire le parti nazi de fond en comble, 
d’epurer Tadministration, d’y placer des Allemands stirs, 
Mais ce qui importe, c’est la destruction du nazisme a Tin- 
terieur des esprits et des consciences. Or les Americains 
s’y efforcent de leur mieux, sur le plan d’une sorte de colla- 
boration dans laquelle Americains et Allemands se trouvent 
sur pied d’egalite. 

C’est k la jeunesse que les Americains consacrent, dans 
leur zone, le plus de soins. Car ils n’ont aucun prejuge k 
son egard dans un pays ex-ennemi et n’hesitent guere devant 
la fraternisation. Qu41 s’agisse de cadeaux de Noel, de ravi- 
taillement renforce, de fetes ou soirees, surtout d’occasions 
pour rapprocher jeunes Americains et jeunes Allemands, 
leur generosite naturelle s’exerce ici sans prevention 
aucune, N’ont-ils pas cree k Munich un « Parlement de la 
Jeunesse », destine a ouvrir a de jeunes Bavarois, par la 
libre discussion, les yeux sur la vraie democratic ? 

L’importance des relations universitaires ne leur 
echappe pas. Ils s’interessent tout particulierement aux etu- 
diants. Ils avaient, en ete 1946, groupe deux cents etudiants 
Venus de tons les coins de TAllemagne, a TUniversite de 
Marbourg, pour suivre une serie de conferences faites par 
des professeurs de diverses nations. Toujours la mSme me- 
thode de collaboration, de recherche commune. Toujours le 
meme souci de renouer les liens traditionnels entre Univer- 
sites americaines et Universites allemandes, ou d’organiser 
des echanges d’etudiants. Creation, a Berlin, de nouveaux 
etablissements d’enseignement superieur, d'une sorte de 
€ Fortbildungs Universitat », chargee de former des profes- 
seurs du superieur et de grouper les Instituts de recherche 
scientifique de la zone americaine, sans doute pour fairc 
echec au controle russe qui s'exerce souverainement sur 
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rUniversite de la capitale. L’idee d’une Universite Interna- 
tionale en Allemagne est egalement dans Tair. Mais il ne 
semble pas que Tinstitution d’un controle severe sur la 
recherche et Tenseignement scientifiques en Allemagne 
preoccupe beaucoup les Americains. Tres influences, dans 
leur propre continent, par les methodes allemandes, sans 
doute ne partagent-ils pas sur ce point essentiel la mefiance 
des Francais, qui n’ignorent pas que les Universites alle- 
mandes ont ete et sont encore les principaux foyers du pan- 
germanisme nationaliste. 

Les relations avec les Eglises d’Allemagne presentent, a 
leurs yeux, une importance speciale. Ils ont invite, par 
exemple, le pasteur Niemoller a faire des conferences aux 
Etats-Unis pour y preparer le rapprochement entre les chre- 
tientes d'Amerique et d’Allemagne. Les journaux sous 
licence americaine suivent de tres pres les affaires ecclesias- 
tiques. Le catholicisme et I’eglise evangelique lutherienne 
se partagent egalement les faveurs americaines. Que pen- 
sent les Americains de Tenseignement confessionnel, des 
liens qui ont toujours existe, en Allemagne, entre christia- 
nisme et nationalisme, du retour a certain conservatisme 
religieux au dela du paganisme hitlerien, du r 61 e que les 
Eglises ont joue au cours de la deuxieme guerre mondiale ? 
C’est ce qu’il est plus malaise de savoir. 

Enfin, les Americains ne negligent pas le grand public. 
Ils disposent sur ce point de moyens materiels considerables 
et d’une reelle ingeniosite d’organisation. Bibliotheques k 
Tusage de la population civile ; pr§t d’ceuvres musicales, 
qui font terriblement defaut en Allemagne ; concerts, confe- 
rences ; licence accordee a des producteurs de films alle- 
mands, de maniere a concurrencer le film germano-slave ; 
creation de la Neue Zeitung, un des meilleurs periodiques 
de Berlin, pour les echanges litteraires ; centre d’informa^ 
tion ouvert au public dans la capitale : on devine derriere 
ces quelques details, choisis entre mille, une tres riche et 
feconde activite. 

Cest aux methodes de la democratic americaine, fruit 
essentiel de Tesprit americain, qu’il s’agit done d’initier 
avant tout les Allemands. Ici predomine le souci d’en finir 
avec les haines de guerre et de preparer la cooperation 
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future entre Etats-Unis et Allemagne occidentale, coopera- 
tion naturellement dirigee, qui va jusqu’au prelevement de 
tres nombreux techniciens allemands envoyes aux Etats- 
Unis, ou ils pourront, a Tissue de leur contrat, acquerir la 
nationalite americaine. 

Ce que craint TAmericain, c’est que TAllemagne vaincue 
ne lui prefere la Russie. Et comme il songe volontiers, au 
lendemain d’une victoire, a la collaboration et aux bons rap- 
ports qui doivent etre retablis, il a deux bonnes raisons pour 
essayer, par tous les moyens, de capter la confiance de TAl- 
lemagne. 

3. — L’Angleterre s’inspire d’une psychologie bien con- 
nue oil se melent, un peu confusement, la morale cbretienne 
hostile a toute idee de vengeance, les habitudes du fair plaijj 
le protestantisme soucieux de ne pas faire tort aux fils de la 
reforme lutherienne, surtout cet idealisme de gauche pour 
lequel aucune nation ne saurait etre irremissiblement con- 
damnee. On retrouve ici TAnglais toujours convaincu qu’on 
pent sauver et convertir le coupable apres Tavoir durement 
chatie et qu’il faut, par consequent, donner a la democratie 
allemande toutes ses chances. L’Anglais ne doute pas que 
le democrate ou le social-democrate allemand lutte contre le 
nationalisme, alors meme que rien ne soit plus sujet a cau- 
tion. Il donnera done a T Allemand toute occasion de se 
montrer honnete, actif et pacifique. Sans oublier le role 
de cette prudence economique que lord Keynes a si bien 
incarnee et qui amene TAnglais a tout mettre en oeuvre pour 
en finir avec la paralysie du commerce europeen, stimuler 
les rapports economiques avec TAllemagne, la sortir de sa 
maudite autarcie et en faire une sorte de bastion en face de 
Texpansion russe. 

II est Evident que, sur ce point, la politique anglaise 
tend a se confondre avec celle des Etats-Unis, Tel^ment 
commun etant ici la Charte de TAtlantique, qui, on le sait, 
s’engage vis-a-vis des vaincus comme des vainqueurs k 
donner a tous egal acces aux mati^res premieres et au com- 
merce. Sans doute, une importante fraction de Topinion 
anglaise est-elle pour une paix dure et vigilante. Mais les 
vieilles traditions tendent k Temporter de nouveau. On peut 
dire que Mr. Attlee a resume cette position, en 1945, quand 
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il d^clarait aux Communes, apres Yalta, qu’on devait 
esperer que la jeunesse allemande pervertie par le nazisme 
et le peuple allemand tout entier retrouveraient leur place 
dans le monde actuel, et surtout qu"on en finirait avec le 
potentiel de guerre sans detruire pour cela les industries 
Vitales de I’Allemagne. Dans les annees subsequentes, la 
crainte de voir TAllemagne se tourner vers TU. R. S. S. a 
renforce, en Grande-Bretagne, des tendances que seul le 
caractere anglais pourrait a la rigueur expliquer. Ici domine, 
chez les travaillistes au pouvoir, Tidee de fed^rer les d^mo- 
craties socialistes et socialisantes de TEurope occidentale. 

En fait, la Grande-Bretagne n’envisage qu'un desarme- 
ment teonomique tres limite et se livre k une campagne, 
4galement tres modere, de conversion ideologique. L’Angle- 
terre semble ne plus voir que la production intensive de la 
Ruhr a, dans un passe recent, aneanti la production indus- 
trielle de la peripheric. Elle oublie les cruelles lemons d’une 
tragedie dont elle a ete la victime directe. Elle ne voit pas 
que seul un solidarisme illimite peut sauver TOccident 
europeen. 

Les methodes qu’elle emploie en Allemagne pour la 
reeducation ne sont pas sans ressembler a celles des Etats- 
Unis. Toutefois les Anglais gardent mieux les distances que 
les Americains dans leurs rapports avec les Allemands. En 
outre, ils completent Toeuvre de reeducation accomplie dans 
la zone occupee par d’interessants travaux d’approche en 
Angleterre meme. 

Ce qu'ils veulent surtout developper en Allemagne, sem- 
ble-t-il, c’est Tesprit europeen et international chez les 
jeunes. Ils ont autorise la creation de la « Deutsche Europa 
Jugend », qui reunit des jeunes de tout bord, et laisse les 
Suedois fonder la « World Society », dans laquelle se grou- 
pent, pour des discussions en anglais, Suedois, Anglo- 
Saxons et Allemands. Les faucons socialistes des deux 
zones ont ete Tobjet d’une fusion complete. Meme effort 
k Berlin, ou, en liaison avec la Ligue europeenne de W. 
Churchill, V « Europa Jugend » groupe des elements de 
toute provenance. 

Dans les Universites, les Anglais cherchent surtout k 
initier les etudiants allemands aux methodes democratiques. 
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Ils se montrent d’ailleurs presses de renouer les relations 
de jadis avec les Universites allemandes. C’est ainsi que, 
par 366 voix centre 40, I’Universite de Bristol a decide de 
reprendre contact avec celle de Cologne en procedant a des 
echanges d'etudiants. Les Anglais ne dedaignent pas non 
plus de s’adjoindre nombre de techniciens allemands. Ils 
prennent contact, comme les Americains, avec les Eglises, 
et surtout avec TEglise evangelique. Des echanges ont lieu 
entre membres du clerge. 

Mais, pour ce qui est du grand public allemand, Feffort 
anglais parait moindre que celui des Americains. On essaie 
toutefois, surtout a Berlin, de montrer aux Allemands, soit 
dans les salles de lecture, soit par des expositions, ce qu’est 
la vie anglaise dans sa realite quotidienne. 

En resume. Taction anglaise en Allemagne est plus dis- 
crete que Taction americaine. Mais on evite ici, comme en 
zone americaine, tout dirigisme, toute contrainte. II s’agit 
d’organiser, une fois de plus, la collaboration sur pied 
d’egalite. 

Ce que tentent les Anglais en Grande-Bretagne meme, 
aupres des prisonniers de guerre ou aupres de civils alle- 
mands qu’ils y envoient, montre plus clairement encore leur 
veritable intention, qui est de convertir TAllemand aux 
formes anglaises de la democratic par experience directe 
des moeurs democratiques. On laissera done s’exprimer 
librement toutes les opinions. On ira meme jusqu’a utiliser 
les Allemands hostiles au nazisme en vue de la denazifi- 
cation de leurs compatriotes. 

Non certes que le but soit defini avec la precision voulue. 
Lorsque Tinstruction destinee aux commandants de camps 
declare que Tideologie nazie a pour principe la confusion 
entre le droit et la force, ou cette id6e que la necessite de 
TEtat ne connait pas de lois, elle ne definit nullement le 
national-socialisme, mais seulement le nationalisme alle- 
mand tel que Ta developpe le xix* sitele. Ce qui prouve bien 
que le concept de « denazification » ne se trouve pas encore 
defini avec la precision voulue. Et puis, s’il s’agit d’une Edu- 
cation democratique et de Tintegration de TAllemagne dans 
la communaute europeenne, encore faudrait-il savoir ce 
qu'en entend par democratie et ne pas limiter Tideal demo- 
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cratique des traditions purement anglaises. Ne convien- 
drait-il pas d’initier les Allemands a tons les aspects du 
democratisme occidental ? 

Ces reserves faites, il est certain que, dans ces camps 
anglais, et en particulier au « Training Center » de Wilton 
Park, on s’ingenie a creer une atmosphere de parfaite 
liberte d’esprit. N’avoir que des auditeurs volontaires, atten- 
dre leurs questions, encourager leur desir d’information, 
eviter toute flatterie et toute captation d’influence, enseigner 
le controle de soi-meme, ce sont la les regies parfaites du 
jeu. Sans oublier le soin avec lequel on interdit Temploi 
de la contrainte par les Allemands qui jouent le role de 
chefs vis-a-vis de leurs compatriotes. 

L’esprit de justice et de tolerance va jusqu’a meler dans 
les camps anglais les trois categories types d’Allemands : 
1** Les antinazis, qui repudient tout nationalisme agressif, 
toute intolerance raciale et toute dictature ; 2® les anciens 
membres du parti hitlerien, qui y sont entres sans convic- 
tion et travaillent sincerement k leur reeducation ; 3° les 
nazis impenitents, parmi lesquels les hobereaux, les indus- 
triels et les ofBciers. Des interrogatoires tres pousses pare- 
ront, autant que possible, a Textreme difficulte de la discri- 
mination. Et le but final, c’est toujours la « conversion » 
aux idees et aux methodes democratiques. 

Le discours inaugural de Mr. Strong, pour Touverture 
du « Training Center » de Wilton Park, nous parait etre un 
module de fermete et de clarte. On a rarement aussi bien 
defini ce que doit etre Tattitude de TOccidental a I’egard 
de TAllemagne hitlerienne. Puisque Mr. Strong exige Tetude 
des cent derni feres annees de Thistoire allemande, c’est qu’il 
voit le lien entre le passe et le troisifeme Reich et se rend 
compte de ce qu’il faut rechercher, en Allemagne, en de^fe 
de rhitlerisme, forme dernifere d’une maladie collective dont 
les origines remontent plus haut. Avec cela, le souci de ne 
negliger aucune des vraies grandeurs du passe allemand, 
aucun des elements sur lesquels peuvent se fonder de legi- 
times espoirs. 

V 

L'oeuvre qu'ont entreprise, en zone fran^aise, les services 
de Teducation publique, installes a Baden-Baden, ne differe 
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pas essentiellement de celle que poursuivent les Americains 
et les Anglais dans leurs zones respectives. Si original que 
soil le caractere de nos institutions republicaines, il s’agit, 
pour la France comme pour les Etats-Unis et la Grande- 
Bretagne, d’amener les Allemands a la democratic. Mais la 
methode frangaise se distingue de la methode anglo-saxonne 
en ceci que, loin de laisser les Allemands reorganiser leurs 
institutions pedagogiques comme ils Tentendent et de 
recourir uniquement a des echanges ou rapprochements, 
elle tente d’implanter dans sa zone restreinte des institu- 
tions nouvelles qui ont pour but de modifier profondement 
Teducation allemande. Plus proche de TAllemagne et vic- 
time designee d’avance, la France se mefie d’une reeduca- 
tion qui ne serait pas assez incisive, et ne mordrait pas, 
pour ainsi dire, sur la substance meme des traditions peda- 
gogiques d’outre-Rhin. 

1. — Elle a confie les services de Teducation publique 
a des germanistes eprouves, qui connaissent de longue date 
TAllemand et TAllemagne. Elle beneficie, sur ce point, de 
Tampleur de conception qui a de tout temps preside, chez 
elle, aux destins des etudes germaniques. 

Elle n’a pas hesite a ouvrir, des la rentree de 1945, toutes 
les ecoles et toutes les institutions d’enseignement, y com- 
pris, malgre des hesitations bien comprehensibles, les Uni- 
versites de Tubingue et de Fribourg. Elle a eu, comme ses 
voisins immediats, a resoudre le delicat probleme de Tepu- 
ration et du recrutement du personnel enseignant. Conduite 
au debut avec une vigueur remarquable, qu’impliquait la 
situation du moment, Tepuration mena^ait de vider k 
Texces les cadres necessaires pour Tadministration et Ten- 
seignement. II a done fallu faire machine en arriere et, 
apres avoir elimine les elements les plus indesirables, faire 
un sort a ces demi-nazis qui correspondent a la categoric 
« grise » definie par les Anglais. Ils savent que leur sort 
depend de leur attitude et de leur conduite. 

La pedagogic nazie etant fondee, depuis Tecole primaire 
jusqu’aux Universit^s, sur un enseignement intensif de la 
biologie, pour la question raciale, et de Thistoire allemande, 
pour Texaltation du nationalisme hitl6rien, TEducation 
publique a decide de suspendre, au moins pendant un an, 
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ces deux enseignements. II ne semble pas d’ailleurs que les 
cours de biologic aient ete repris ou qu’on ait elabore de 
nouveaux manuels en vue de cet enseignement. L’essentiel 
est de detruire, dans Tesprit des jeunes, les traces de ce 
racisme auquel ils ne croyaient pas toujours et de leur faire 
comprendre ou peut conduire Tantisemitisme de principe. 
La question la plus difficile, c’est celle de Thistoire alle- 
mande. 

Sur ce point capital, les autorites fran^aises ont profite 
du repit que leur donnait la premiere annee scolaire pour 
preparer de nouveaux manuels qui, s’inspirant de travaux 
elabores aux Etats-Unis par des emigres allemands stirs, 
orientes en outre vers Thistoire des relations entre TAlle- 
magne et TEurope, ont pu etre remis, des la rentree de 
1946, entre les mains des eleves des ^coles primaires et 
secondaires. 

2. — Est-ce la une solution definitive du probleme, 
etroitement lie a celui de la denazification ? Nous ne le 
pensons pas. Car la notion de « denazification » depend 
directement de Tidee que nous nous faisons de Thistoire 
allemande. Or il y a, dans TAllemagne d’aujourd’hui, une 
crise de Thistoire, En face des deux catastrophes qui se sont 
produites au xx* siecle, les Allemands ne peuvent pas ne pas 
reflechir sur leur passe. Une minorite passe condamnation 
sur ce passe, et cela d’une maniere radicale. Les Thieme, 
les R5pke et les Foerster r^pudient carrement Fr^d^ric II 
et Bismarck, deplorent la prussification de TAllemagne et 
voudraient ramener la nation allemande k la mission pacifi- 
catrice qu’elle a jadis accomplie en Europe sous le Saint 
Empire. A Toppose de cette tendance, la conception nazie 
de rhistoire, telle que nous la revelent, par exemple, les 
intructions du ministre Rust pour Tenseignement secon- 
daire, liee a tout le pangermanisme du xix* sitele, maudis- 
sant Charlemagne et la christianisation, Tinfluence occi- 
dentale et la democratic, prSchant I’antisemitisme le plus 
consequent. Elle est represent^e par les nazis impenitents, 
plus nombreux sans doute que nous ne le pensons. Entre 
ces deux extremes, enfin, des historiens, des philosophes, 
toute une elite intellectuelle qui hesite entre le nazisme 
forcene des uns et la critique radicale des autres, entre- 
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tenant de toute maniere un nationalisme dangereux. C’est 
le cas, en particulier, des professeurs d’Universite. 

Le terme de « denazijScation » est done un terme falla- 
cieux. On ne quitte pas le nazisme comme un vetement 
demode, pour se trouver pur de tout blame ou de tout 
danger apres Tavoir abandonn^. Du moment oil le national- 
socialisme n’a ete que le dernier episode d’un developpe- 
ment qui a commence a I’aurore du xix® sitele, e’est de 
certain nationalisme invetere qu’il faut debarrasser TAlIe- 
mand, et non pas seulement du nazisme. II faut, en un cer- 
tain sens, le « d^germaniser ». Or le mauvais germanisme, 
le germanisme qui n'est pas naturel et qu’a enfant^ une 
histoire aussi paradoxale que funeste pour I’Europe, e’est 
le germanisme qui confond et unit Etat national et expan- 
sion illimitee, le germanisme qui a failli faire du vieux con- 
tinent une Grande-Allemagne plus prussifiee que jamais. 
Rien ne nous prouve, a Theure actuelle, que ce nationalisme 
ait disparu. Tout nous engage a penser, au contraire, qu’il 
est soigneusement entretenu par les Universites. 

Ceci, simplement en vue d’insister sur la vigilance avec 
laquelle nous devons suivre ce probleme. Nous ne pensons 
pas que la France Tait definitivement resolu dans sa zone. 
Mais, connaissant le pangermanisme comme elle le connait, 
elle est sur le chemin d’une solution. Simple question de 
fermete et de temps. 

3. — C’est pourquoi la France s’est attachee tout 
d’abord k la reforme de Tenseignement primaire. 

Son but est de former des generations nouvelles d’insti- 
tuteurs. Elle a done cree recemment des ecoles normales 
d’instituteurs et d’institutrices qui remplacent les « Aca- 
demies » creees par les nazis. II fallait, en effet, soustraire 
les futurs instituteurs a Tinfluence des Universites, cela 
pour une double raison : k cause de leur nationalisme et 
aussi parce que Tinstituteur, quand il va k TUniversite, 
abandonne Fecole primaire. Ces ecoles normales sont un 
internat et un seminaire. On en recrute les el^ves en les 
choisissant, k Tage de quatorze ans, parmi les meilleurs 
sujets des ecoles primaires. Apres quatre annees d’etudes 
preparatoires, consacrees k un enseignement essentielle- 
ment democratique, im stage de deux annees. Ce que Ton 
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peut esperer, c’est, au bout d’une douzaine d’annees, des 
generations d’instituteurs qui seront plus qu’a moitie excel- 
lentes, a la condition toutefois qu’une institution de ce 
genre soit maintenue le temps voulu et avec la plus grande 
fermete. Ces ecoles normales ne seront pas confessionnelles. 
C'est la un point important, et sur lequel nous aurons a 
revenir ulterieurement. 

En ce qui concerne les etudes secondaires, deux institu- 
tions originales : les assistants et les camps speciaux. 

De jeunes Francais, specialement des germanistes qui 
ont besoin d’un long sejour en Allemagne, sont envoyes, non 
seulement dans les villes d’Universite, mais dans les gym- 
nases et colleges de la zone. Ils ont pour mission de con- 
verser en frangais avec les eleves allemands, de leur parler 
de la France, de creer, dans toute la zone, des foyers vivants 
de culture occidentale. Function modeste en apparence, mal 
soutenue materiellement, mais qui est parmi les plus im- 
portantes. Les rapports sur ractivite de ces jeunes gens et 
jeunes filles sont des plus favorables. 

Que serait toutefois une reeducation qui ne s'adresserait 
pas aux elements les plus diflSciles, c’est-a-dire aux nazis 
impenitents ? On ne peut que les grouper dans des camps 
speciaux et les y soumettre k une methode intensive de 
reeducation, appropriee a leur cas. Je ne citerai ici qu^un 
exemple : celui du centre de « Hollhof », situe sur un terri- 
toire dependant de la commune de Teichenbach, dans le 
cercle d'Oflfenburg. Les pensionnaires y sont assures d’un 
accueil comprehensif, d’un logement propre et salubre, 
d’une nourriture substantielle, d’un programme de travail 
attrayant. On y met k la portde de tons un enseignement 
liberal et democratique, donne par des professeurs et des 
conferenciers, sans oublier les moniteurs professionnels 
pour le bois, le metal et la reliure. Ce centre est ouvert k 
tous les anciens nazis, aux jeunes de preference, qui, infor- 
mes de leurs erreurs pass^es, desirent trouver conseil, 
lecons et avis. Tous sont des volontaires, bien entendu. Et 
les resultats paraissent d6ja notables. 

4. — La transformation de TAllemagne depend en ma- 
jeure partie des Universites. Si quelque pessimisme est ici 
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de rigueur, il faut savoir pourquoi et se garder de toute 
vaine illusion. 

L’histoire des Universites allemandes est un des episodes 
principaux de la prussification en Allemagne. La plupart 
des professeurs d’Universite forment, outre-Rhin, une caste 
k part, qui se recrute sur elle-meme, se compose de veri- 
tables dynasties de savants, semblables aux dynasties de 
hobereaux ou d’industriels. II faut etre adopte et couve par 
un patron pour devenir professeur. S’il s’agit, non d’here- 
dite ou de nepotisme, mais de simple cooptation, il faut Stre 
alors apparente a la caste. Pas de passage direct, comme en 
France, du secondaire au superieur. D’ou Timpossibilite, 
jusqu’a maintenant, de democratiser le corps enseignant 
superieur. La R^publique de Weimar n’y a pas change 
grand'chose. 

A cela il faut joindre, sauf pour les Facultes de theologie 
catholique et certaines regions du Sud allemand, Teduca- 
tion lutherienne qu’ont re9ue la plupart de ces professeurs. 
File leur enseigne, pour Tactivite intellectuelle et scientifi- 
que comme pour la vie religieuse, a faire le depart entre 
Texistence privee, qui sera tout entiere consacree a la 
recherche desinteressee de la verite soi-disant objective sur 
le plan de la science, et les affaires publiques, dont le pro- 
fesseur n’a pas a se meler, sinon pour s’incliner devant le 
regime qui comble de favours ces institutions ou s’^labore 
la verite allemande et ou se forme T^lite dirigeante du pays. 
Ainsi s’explique pourquoi la majeure partie des professeurs 
d’Universite a suivi Hitler, comme elle avait suivi Bismarck, 
Guillaume II et, sous Weimar, la reaction nationaliste. On 
sait que Tepuration nazie a vis6 Telement juif, qui repr6- 
sentait, au sein des Universites, un certain esprit liberal. 

Or les Universites forment les professeurs de gymnase, 
les fonctionnaires, les ingenieurs, en bref la totalite des mi- 
lieux dirigeants. Comme il etait question d"y envoyer les 
futurs instituteurs, comme sous le regime nazi, les Univer- 
sites tenaient en leurs mains tons les leviers de commande. 

Deux theses 6taient en presence quand il s’est agi, en 
1945, de s’attaquer a ce rude probleme. La premiere, d’ins- 
piration politique, pensait au nationalisme si fortement 
developpe dans ces milieux et proposait de remettre Fou- 
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verture des Universites a Tepoque ou Ton aurait un per- 
sonnel democratique* La seconde, de nature pedagogique, 
tenait compte du desoeuvrement des jeunes et ecartait la 
suppression provisoire comme mesure par trop radicale. 

La France s’est tiree de la difficulte : 1® en soumettant 
les Universites k un certain processus d’epuration et de 
controle ; 2® en creant a Mayence une University nouvelle, 
qui renouait en fait le fil interrompu depuis 1803 et devait 
jouer le role d’Universite modele, ou Tenseignement serait, 
conformement aux traditions occidentales, vraiment liberal 
et democratique. 

Le terme de « denazification > a ete ici applique dans un 
sens plus large que I’interpretation americaine. On a cher- 
che a faire la distinction entre le nazisme proprement dit 
et le nationalisme anterieur a 1914 ou k 1933. On s’est 
rendu compte que nombre de professeurs, nationalistes et 
pangermanistes, avaient verse dans le nazisme k une epoque 
oil Hitler semblait mettre un terme a la crise economique, 
par iddalisme, et avec cette conviction, entretenue par le 
nazisme lui-meme, que le Fuhrer ne ferait pas la guerre. 
L’offensive de paix hitlerienne a seduit le monde intellectuel 
allemand comme elle a trompe les nations voisines. Si Ton 
considere les Universites de Fribourg et de Tubingue, elles 
ont eu 98 revoques, 164 maintenus, 172 reintegres, 52 nom- 
mes par le gouvernement militaire. II a fallu, d’une part, 
veiller k ce que la valeur scientifique ne servlt pas de bou- 
clier par trop commode, d^autre part, assurer T^quilibre 
entre le gouvernement administratif et les droits des Uni- 
versites. Mais, s'il faut distinguer soigneusement la « demi- 
litarisation des esprits » de la « denazification » ypurative, 
on se trouve ici devant la caste professorale, imbue de Tideo- 
logie de I’ancienne Allemagne prussienne, unitariste et mili- 
tariste. Ne pouvant operer ici un nettoyage complet, Tedu- 
cation publique s’est contentee du contr61e prealable, s’exer- 
gant k la fois sur les programmes de cours et sur les cours 
eux-memes. Mais le personnel utilise k cet effet nous parait 
insuf&sant. 

Quant k la dymocratisation, on se doute bien qu’une 
caste sociale, et surtout intellectuelle, cherchera toujours k 
y echapper. La France pent toutefois imposer son systSme, 
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qui lui a valu tant de prestige sur le plan universitaire : 
tirer les futurs intellectuels du peuple en recrutant les pro- 
fesseurs de Faculte parmi les professeurs de gymnase, en 
accordant a ces derniers toutes facilites pour leur formation 
scientifique et en elevant le niveau des concours de Tensei- 
gnement secondaire. Pour democratiser les etudiants, il 
faudra egalement faire disparaitre Tinjuste privilege des 
classes fortunees et reprendre les principes de Weimar, qui 
sont restes lettre morte jusqu’a aujourd’hui. Seul le merite 
doit en decider. 

L’Universite de Mayence devra faire ses preuves dans les 
annees qui viennent. Les demandes d’immatriculation se 
sont multipliees. Le gouvernement militaire a fait savoir 
au nouveau corps enseignant de Mayence que sa liberte 
sera respectee, que la jeune Universite serait, suivant les 
paroles du general Koenig, « chez elle ». Mais encore ne 
faut-il pas que Mayence abuse de cette autonomie univer- 
sitaire qui sert a voiler tant d’erreurs et de derobades. Les 
nominations doivent rester entre les mains du ministere, 
seconde d’ailleurs par des professeurs surs ou par des repre- 
sentants des partis politiques et des syndicats. II faut se 
garder, en particulier, de Telement universitaire que Timmi- 
gration recente, venue du Nord-Ouest occupe par la Russie 
et la Pologne, a amene en Allemagne occidentale. Les pro- 
fesseurs allemands se soutiennent entre eux, et Ton ne bri- 
sera cet esprit de corps et sa dangereuse autonomie que par 
des miracles de fermete. 

N’oublions pas la science allemande, son orientation 
generate, la part immense qu’elle a prise a Telaboration des 
doctrines pangermanistes et racistes, la geopolitique hitle- 
rienne, aliment^e et soutenue en Allemagne par une cin- 
quantaine de grands Instituts admirablement orientes sur 
toutes les parties de la planete, en particulier les raisons 
pour lesquelles la science allemande s'est peu k pen de- 
tournee de Tuniversalisme, qui est le propre de la science 
desint6ress6e. Quand parurent les grands ouvrages d’Oswald 
Spengler en 1920, on sait comment la science allemande sut 
repondre a ce representant d’un grossier nietzscheisme qui 
pretendait que les diverses sciences devaient desormais 
porter la marque allemande. C’etait le dernier sursaut avant 
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Tepisode national-socialiste, avant Teffrayante subordina- 
tion de la science universitaire au nazisme le plus conse- 
quent, d’une science enfermee par la synchronisation dans 
une autarcie radicalement opposee a ses plus hautes tra- 
ditions. 

Si, peu apres la premiere guerre mondiale, la science 
allemande s’est revoltee, du moins en partie, contre la doc- 
trine de Spengler, la voit-on se revolter aujourd’hui contre 
le racisme hitlerien et proclamer sa rupture avec un chauvi- 
nisme qui signifie pour elle « la mort », la mort par « peche 
contre Tesprit » ? La grande idee du nazisme etait de de- 
truire Tordre international en sapant, dans Tesprit humain 
lui-meme, ses fondements les plus solides, ses afiBrmations 
eternelles. Quelques voix allemandes se sont fait entendre 
pour nous rassurer. Sont-elles assez nombreuses et pouvons- 
nous reprendre avec les universitaires allemands les rela- 
tions de jadis sans un esprit de vigilance extreme ? 

Reste le rapprochement entre etudiants de la zone occu- 
pee et etudiants frangais. La France n’a pas invite jusqu'k 
maintenant des etudiants allemands dans ses Universites. 
Elle observe, sur ce point, une sage prudence qui repond 
au sentiment de la population. Comment celle-ci oublierait- 
elle ce qu’elle vient de souffrir ? Mais les cours de vacances 
organises k Fribourg, k Tubingue, a Mayence, a Germesheim 
et dans d’autres villes permettent deja un premier rappro- 
chement et constituent une precieuse experience qui portera 
sans doute ses fruits ulterieurement. 

5. — En ce qui concerne Taction a exercer sur le public, 
la France y pourvoit par les moyens qu’utilisent les occu- 
pants voisins : enseignement du franfais, conferences, 
cinema, radio, etc., sans oublier concerts, representations 
the&trales et expositions. Une commission vient de se former 
pour la diffusion du livre francais dans la zone occupee. 
Mais Telement le plus original et le plus eflBcace de cette 
activit6 reside dans la traduction en allemand de la meil- 
leure prose ou poesie fran^aise, tiche a laquelle se consacre, 
en particulier, la revue Lancelot, et dans la reimpression de 
nombreux livres classiques allemands, destines k ramener 
le public autochtone aux traditions de la grande culture, 
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trop oubliee ou negligee depuis le bismarckisme et ses ephe- 
meras succes. 


VI 

Que ia reeducation soil etroitement liee au devenir poli- 
tique de la nouvelle Allemagne, il n’est personne pour en 
douter. 

1. — La cinquieme question admet Tidentite, en Alle- 
magne, entre le collectivisme economique et le collectivisme 
national. Peut-on alors orienter I’activite economique de 
TAllemagne vers des fins uniquement pacifiques pour la 
corriger de son nationalisme exalte ? Point n’est besoin de 
rappeler ici Tampleur demesuree qu’a prise, aux xix* et xx* 
siecles, Tindustrialisation de TAllemagne, les liens parti- 
culiers qui s’y sont etablis de bonne heure, dans le systeme 
bismarckien, entre Tindustrie, Tarmee et la bureaucratic, 
surtout les precedes grace auxquels, en utilisant les em- 
prunts etrangers, Tindustrie allemande, sauvee de la mine 
par le traite de Versailles, a su, non seulement se recons- 
truire, mais se preparer en vue d’une veritable economic de 
guerre dont les effets ont ete terribles pour le vieux conti- 
nent, Dans Tinquietude qui se manifeste en France touchant 
la reconstitution de Tindustrie allemande, il n’y a pas uni- 
quement la crainte d’une rivalite economique renouveiee 
ou d’une preparation possible en vue d’une troisieme guerre 
mondiale, mais aussi cette conviction qu’assurer a TAIle- 
magne un developpement industriel trop ample, e’est la 
maintenir dans la voie fatale qu’elle a suivie depuis le 
sucefes du « Zollverein Il n’est pas de jouet plus dange- 
reux, entre les mains des grandes puissances, que les mines 
et les usines de la Ruhr. La peripheric europeenne sera et 
restera inquiete tant que ne sera pas retabli un equilibre 
sain, sur plan industriel et economique, entre TAllemagne 
et elle. 

2. — Les changements demographiques rteents, en 
particulier la grande migration qui s’est produite et con- 
tinue k se produire du nord-est vers Touest allemand, ne 
pent pas ne pas avoir de trhs graves consequences pour 
Tavenir culturel de rAlleraagne. Elle tend, en effet, k accu- 
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muler en Allemagne occidentale des elements prussiens qui 
ne s’y trouvaient pas autrefois, done a deplacer le probleme 
de la prussification au moment meme ou le grand Etat de 
Prusse semble en voie de disparition definitive. La prussi- 
fication des Universites est un phenomene connu. Nous y 
faisions allusion tout a Theure. Ne reprendra-t-elle pas sous 
d’autres formes et pour d’autres raisons ? La « provincia- 
lisation » des Universites allemandes, cantonnees dans leur 
autonomie, peut avoir ici les consequences les plus graves, 
Et la question se pose de savoir si le centralisme universi- 
taire, permettant un controle d’ensemble, a exercer par les 
Allies et par des Allemands surs, ne serait pas la solution 
souhaitable. 

3. — L’unite politique absolue et le demembrement 
politique sont egalement impossibles en Allemagne. Cette 
nation a connu, sous le Saint Empire, le morcellement le 
plus paradoxal et le plus absurde qu'on puisse imaginer, 
puis, sous Hitler et a la fin du processus d’unification bis- 
marckien, une synchronisation dictatoriale non moins 
paradoxale et absurde. L’hegemonie prussienne, devenue 
possible grace au morcellement, devait aboulir a la contrac- 
tion convulsive du regime nazi. Entre ces deux extremes il 
y aura place, demain, pour un partage entre centralisme et 
fedEralisme, entre institutions unitaires et institutions fede- 
ratives, pour une repartition des competences legislatives 
et administratives qui implique un remaniement complet de 
la carte territoriale de la nouvelle Allemagne. L’Allemagne 
a ete grande, dans Tordre spirituel et intellectuel, quand elle 
etait en etat de detente politique. L’unification, devenue 
necessaire en raison des guerres de la Revolution et de TEm- 
pire, Ta prteipitee dans une voie qui devait la conduire k 
une sorte de rupture progressive avec TOccident et avec sa 
propre culture traditionnelle. Seul un federalisme sain 
restituera k TAllemagne, pensons-nous, une culture digne 
de ce nom. Le grand souci des pangermanistes a 6te, au 
XIX* siecle, la question de savoir si I’Allemagne de Bismarck 
pourrait unir TEp^e et le myrte, fonder une civilisation d’en- 
vergure sur sa puissance militaire. Dans sa jeunesse, 
Nietzsche avait admirablement pos6 le problfeme et reconnu 
rimpossibilite d'une civilisation veritable dans Torbite 
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prusso-allemande. Notre pensee ne saurait changer sur ce 
point. Un centralisme absolu, tel que le souhaitent les 
Russes, conduirait les Allemands a de nouvelles exaltations 
malsaines. Le demembrement les exaspererait et entretien- 
drait le chauvinisme dans leurs rangs. C’est, ici encore, la 
voie moyenne qui peut rendre a FAllemagne sa culture et 
integrer cette culture renouvelee dans la culture europeenne 
que TAllemagne a jadis si admirablement representee par 
sa philosophic, sa litterature et sa musique. 

4. — On se doute Men des raisons pour lesquelles le 
national-socialisme se heurtait a la democratic. Celle-ci ne 
faisait-elle pas partie integrante de cet humanisme centre 
lequel FAllemagne n’a cesse de prononcer une ofifensive en 
regie ? Sans doute peut-on considerer Favenement du 
nazisme en Allemagne comme un phenomtoe de masses, de 
nature populaire, venu des couches profondes de la societe. 
On pourrait presque dire que les Allemands, ayant echoue 
dans leur tentative democratique de Weimar, inspiree peut- 
6tre par Funique desir d’obtenir des vainqueurs un traite- 
ment sortable, ont fait, sous les especes tragiques de Fhitl6- 
risme, leur democratic a eux. Mais une democratic qui se 
couronne soudain d’une dictature pareille, qui se soumet 
aux hobereaux et aux magnats de I’industrie, bailleurs de 
fonds pour le parti hitlerien en deconfiture financiere, n’est 
pas une democratic digne de ce nom. L’Allemagne avait ete, 
sous Guillaume II, une « demo-monarchie », selon le mot de 
Guglielmo Ferrero. Elle est devenue, sous Hitler, une demo- 
dictature k laquelle faisaient defaut tous les signes authen- 
tiques de la democratic. 

5. — II est probable que, dans leur zone, les Russes ont 
detruit Fecole confessionnelle, dont la tradition s’etait main- 
tenue jusqu’k Fhitlerisme, mais que ce dernier sapait k la 
base. II aura done fallu a FAllemagne le national-socialisme 
et le communisme pour s’attaquer a cette venerable institu- 
tion. En Allemagne occidentale, les Allies Font natiirelle- 
ment respectee, quand ils ne lui ont pas donne le moyen de 
se restaurer au deli de Fancien etat de choses cree par la 
constitution de Weimar. L’ecole confessionnelle, de type 
lutherien ou de type catholique, a consacre en Allemagne 
la separation entre les confessions chr^tiennes. Elle a sur- 
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tout lie les destinees du christianisme allemand k celles du 
nationalisme. La France a maintenu, dans le pays de Bade 
et pour repondre d’ailleurs aux voeux de la population, 
Tecole dite < simultanee », dans laquelle Fenseignement re- 
ligieux fait partie du programme des etudes, mais est donne 
par les membres du clerge. 

Question de toute gravite pour Tavenir de la culture en 
Allemagne. Ce pays ne reviendra pas a Thumanisme sans 
revenir au christianisme, mais a un christianisme libre, 
spontane, et non pas impose aux masses populaires par le 
moyen de Tecole confessionnelle. Les traditions anglo- 
saxonnes et les traditions frangaises, si diffErentes de la 
tradition allemande pour ce qui concerne les relations entre 
TEglise et I’Etat, entre TEglise et Tecole, ne pourraient-elles 
pas, sur la base deja amenagee par la constitution de 
Weimar et renouvelee jadis par la constitution de 1849, 
aider les Allemands k assouplir et k elargir un systeme & 
notre avis desuet et sans la transformation duquel il n’y 
aura pas, nous le craignons, de vraie reforme de Tensei- 
gnement outre-Rhin ? 

6. — Si, par « condamnation totale du national-socia- 
lisme par les nations alliees », le questionnaire entend le 
proces de Nuremberg et le resultat auquel ce proces a abouti, 
je crains fort que Tefifet produit sur la conscience allemande 
n'ait pas ete celui qu’on etait en droit d’esperer. On peut se 
demander pourquoi, sans minimiser le moins du monde 
Fimmense importance du procEs et des condamnations pro- 
noncees. Du moment oh le proces ne visait que les crimes 
de guerre commis par les nazis et utilisait, pour les denon- 
cer et les stigmatiser, le terme de « complot », il ne portait 
pas sur le fond meme du national-socialisme. II ne mettait 
en cause que le parti, ses chefs, ses dignitaires, ses grandes 
organisations et FarmEe, dans la mesure oii elle avait parti- 
cipE k Faventure hitlErienne. Les Allemands pouvaient, dEs 
lors, considerer ces dEbats comme portant sur une rEalite 
relativement extErieure k eux et k leur conscience profonde. 
Leurs sentiments k FEgard des coupables traduits en jus- 
tice pouvait ressembler k celui que tout citoyen Eprouve k 
FEgard de ses compatriotes qui se sont rendus coupables de 
crimes atroces. Cela d^autant plus que nombre d’entre eux 
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avaient ignore, au moins partiellement, la r4alit^ des camps 
d’extermination et des tortures infligees a tant de victimes 
innocentes. C’est uniquement sur le plan historique, en 
devoilant ses origines dans tout le developpement de TAlle- 
magne aux xix® et xx® siecles, qu’on peut montrer k TAlle- 
mand en quoi il est directement responsable de Thitlerisme 
et de ses consequences, Dans sa Schuldfrage, Karl Jaspers 
a su, malgr^ ce que sa demonstration avait de difficile pour 
rhomme du commun, dire Tessentiel sur ce point capital. 

7. — Toute culture allemande digne de ce nom sera 
necessairement pacifique. L’evolution de la Prusse-Allema- 
gne est justement la pour prouver qu’il n’y a pas de culture 
possible dans un Etat uniquement oriente vers Tindustrie 
et la guerre. Inversement, la iBn de Thegemonie prussienne, 
Tetablissement de rapports naturels et sains entre les insti- 
tutions unitaires et les institutions fed^ratives, enOn une 
d^mocratisation spontanee et obeissant aux besoins pro- 
fonds de TAllemand devraient amener TAllemagne a rede- 
venir ce « pays du milieu » qu’elle a ete au temps de J.-S. 
Bach, de Kant et de Goethe. De ce point de vue, pacifisme 
et culture se confondent. Car la culture et la paix ont besoin 
d'etre defendues sans cesse centre la menace qui pese sur 
elles du fait de la folie des hommes. Mais qu'adviendra-t-il 
de ce reve si FAllemagne reste le theatre d'un conflit mon- 
dial qui la depasse et peut Tentrainer k se jeter tout entifere 
d’un cote ou de Tautre ? 


Les considerations precedentes nous suggerent les con- 
clusions que void : 

A la condition de donner au terme de « reeducation » un 
sens aussi large que possible et d’y comprendre non seule- 
ment le redressement de TAllemagne, mais encore la lutte 
k entreprendre partout contre le nihilisme europeen et la 
restauration d'un humanisme viril et sain, les Allies peu- 
vent proposer k la jeunesse allemande un ideal de grandeur 
auprfes duquel les ambitions hitleriennes n'apparaissent que 
comme jeux puerils de Timagination et sadisme cruel. 

Pour bien comprendre le sens possible de cette victoire, 
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on n’etudiera jamais trop les origines historiques du 
nazisme en Allemagne et les liens profonds qui rattachent 
le regime hitlerien a un passe seculaire. En outre, le pro- 
bleme des divergences fondamentales entre Allemagne et 
Occident doit faire Tobjet d’un examen sans cesse renou- 
velA 

De ce fait, le terme de « denazification » doit egalement 
recevoir une acception plus large, plus extensive, voisine de 
« degermanisation ». II s’agit d’eveiller et d’entretenir chez 
I’Allemand non seulement I’aversion a Tigard des nazis, 
mais un esprit critique actif touchant I’histoire de I'Alle- 
magne depuis le regne de Frederic II, de mani^re a I’amener 
a la conception d’une mission nouvelle qui doit echoir k 
1’ Allemagne dans le monde de demain, 

Les Allies occidentaux n’accompliront ce travail de cla- 
rification et d’elargissement que s’ils savent s’unir, dresser 
un programme commun, se degager de conceptions trop 
^troitement nationales et preparer, par l^i meme, cet orga- 
nisme central qui assurerait le maintien et I’avenir, en Alle- 
magne, de leur influence et de leur contrdle. 

Une action directe sur les trois degres de I’enseignement 
est possible et souhaitable dans TAllemagne d’aujourd’hui. 
Elle est de premiere importance en ce qui concerne la r^- 
forme indispensable des Universites et le renouvellement 
de la science allemande sur le plan international. C’est seu- 
lement apres cette reforme que des echanges de professeurs 
et d’etudiants seront vraiment utiles et feconds. On devra 
prevoir et maintenir en outre des camps sp^ciaux pour la 
reeducation des « Noirs », ou nazis impenitents. 

Une industrialisation excessive, provoquant k nouveau 
le desequilibre entre TAllemagne et la peripheric euro- 
peenne, ne pent que faire obstacle k un federalisme sain et 
k une democratisation qui satisfasse les aspirations des 
AUemands. 

L’ecole allemande doit etre, aux trois degres, libre de 
toute tutelle confessionnelle. Sinon, elle ne donnera pas 
naissance a la culture souhaitee. 



NOTES SUR LA RE^UCATION 
EN ZONE FRAN^AISE 

par Edmond VERMEIL 




I. LA FORMATION DBS FUTURS INSTITUTEURS 


1. Dte le 3 septembre 1945, une note du general 
Koenig a prescrit que Tenseignement reprendrait dfes le 
premier octobre sur I’ensemble du territoire occupe par la 
France. Bien avant Noel, 75 pour cent des ecoles primaires 
etaient ouvertes et fonctionnaient malgre Tevidente defa- 
veur des circonstances. Or, la grande difficulty, c’etait de 
recruter un personne enseignant apte a cette t^che nouvelle. 
On avait suspendu de leur emploi quantity de maitres entiy- 
rement acquis au nazisme, les instituteurs s’ytant, des 1933, 
ranges en masse sous la banniere de Hitler. Nombreux 
ytaient les instituteurs prisonniers. Ne restaient qu’une 
minority de resistants qui avaient refusy d’adhyrer au Parti 
ou quelques fonctionnaires agys et incapables. 

La Direction de TEducation publique a, sans hesiter, 
adopty la solution que voici. Elle a prescrit qu'aucun insti- 
tuteur ayant appartenu au parti hitlerien ne pouvait accyder 
a une fonction d'autority et etre par consequent protyge par 
le statut des fonctionnaires. Ce qui signifie que, quel que 
flit le jugement de la Commission d^ypuration a son egard, 
aucun instituteur ne pouvait obtenir un poste d’adminis- 
tration ou de direction et qu’il etait susceptible d’etre ren- 
voye sur ordre simple du gouvernement militaire en cas de 
manquement ou de conduite douteuse. On a done fait appel 
k des instituteurs expyrimentes, se sentant menaces d’une 
ryvocation tou jours possible, mais soucieux de leur avenir 
professionnel, k tout le moins capables, non certes d’orienter 
les jeunes Allemands vers la dymocratie, mais de les sur- 
veiller et de leur enseigner les elements du savoir apres 
tant d’annyes d’inculture. Les rysultats de cette methode 
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ont justifie les mesures prises. II n’y a pas eu d’incidents 
graves dans les ecoles primaires. On a laisse entendre aux 
instituteurs les plus meritants qu’ils retro uveraient, au bout 
d’un certain d^lai, leur statut de fonctionnaires. Un certain 
nombre de reintegrations dMnitives ont ete ainsi accordees 
aux maitres qui en ont paru dignes. Par opposition a cette 
recompense de loyaux efforts, des revocations ont ete pro- 
noncees contre les maitres coupables d’apathie ou de mau- 
vais esprit. 

Mais, dans Tesprit des dirigeants, il s’agissait avant tout 
de constituer un personnel enseignant de fortune, de faire 
tenir les ecoles allemandes jusqu’au jour, encore assez loin- 
tain, ou on pourrait les pourvoir progressivement de maitres 
jeunes, enthousiastes, formes dans un esprit tout a fait nou- 
veau, orientes vers les idees democratiques et desireux de 
preparer les generations a venir a Tint^gration de TAlle- 
magne dans la communaute europeenne. II faut bien dire 
que les difficultes materielles, accablantes au lendemain 
d’une catastrophe comme celle de 1945, g^naient les maitres 
dans leur t^che, que Page moyen des instituteurs oscillait 
entre 50 et 60 ans et qu’il fallait a tout prix, si Pon ne vou- 
lait pas voir la reeducation s’aneantir d’elle-meme a ses 
premiers debuts, reg^nerer et renouveler le corps enseignant 
use. 

C^est Pimperieuse raison qui a amene le Gouvernement 
militaire et la Direction de PEducation publique a fonder 
des Exoles Normales nouvelles. II s’agissait de recruter sans 
tarder des jeunes gens et des jeunes filles de 14 k 20 ans, de 
leur assurer une formation destinee a ouvrir leur esprit a des 
pensees contraires a ceux du nazisme, dans Pespoir legitime 
qu^apres 8 ou 10 ans on obtiendrait ainsi le personnel ne- 
cessaire a la reprise d’un enseignement primaire vraiment 
constructif et sain. Quoi de plus urgent ? II y avait avant la 
guerre, dans la zone fran^aise d’occupation, 5.591 Ecoles 
primaires groupant 791.000 enfants. Les maitres 6taient au 
nombre de 18.081. Or, le premier decembre 1945, 4.737 
fcoles etaient ouvertes ou 764.000 el eves recevaient un en- 
seignement donne par 9.180 maitres. A Pheure actuelle, 
5.598 ecoles sont frequentees par 869.919 eUves. Parmi les 
13.514 maitres autorises a enseigner, 4.816 sont proteges 
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par le statut des fonctionnaires et 5.238 ont et6 provisoi- 
rement reintegres. Ils sont assistes de 1.378 jeunes maitres 
qui n’ont pas encore subi le certificat d’etudes pedagogiques 
et de 2.087 auxiliaires. D’apres une enquete recente, il fau- 
drait environ 8.000 instituteurs ou institutrices a recruter 
dans les dix ans qui viennent, si Ton veut que le personnel 
primaire soil a la hauteur de sa tache. 

On sait le role important que jouait, dans la commune 
rurale en particulier, I’instituteur allemand, role qu’il 
tenait egalement de ce fait que, dans la plupart des cas, 
il enseignait la religion aux ecoliers et doublait en quelque 
mesure, selon sa confession, le pretre ou le pasteur. Sans 
doute les instituteurs et institutrices d’Allemagne dtaient- 
ils a meme d’instruire les enfants. Ce qui importait, c’etait 
leur mentalile. Pouvaient-ils contractor ces habitudes de 
generosite d’esprit et de tolerance qu’on attend, en Occident, 
d’un homme libre ? Comment, dans une Allemagne soumise 
depuis douze annees au regime nazi, Teut-on espere ? Ce 
qu’il fallait, de toute urgence, c’est former les jeunes et 
recruter parmi eux les bons elements de Tavenir. Or, avant 
la guerre, la formation du futur instituteur ou de la future 
institutrice variait avec la province dans laquelle le futur 
maitre devait exercer ses fonctions. On bien on le rattachait 
une « Academie Pedagogique », ou bien il suivait des 
cours a TUniversite. On lui demandait, de toutes manieres, 
d’avoir termine ses etudes secondaires et obtenu son 
« Abitur equivalent de notre baccalaureat. Dans la pra- 
tique, nombre de bons elements de la jeunesse rurale, 
appartenant a de modestes families incapables de financer 
les etudes de leurs enfants, se trouvaient par la meme ex- 
clus de la profession d’instituteur. Les favoris^s du sort 
avaient, par consequent, un certain orgueil de caste, qui les 
conduisait d’ailleurs, le plus souvent, au fanatisme natio- 
naliste. Car Tinstituleur et Tinstitutrice allemands prove- 
naient, non du peuple des campagnes ou des masses ou- 
vrieres, mais de ces milieux bourgeois qui ont fait la fortune 
de Hitler. 

2, Il fallait done, avant de democratiser les esprits, 
d^mocratiser rinstitution elle-meme et la formation des 
maitres. Il fallait ofifrir k Tenfant doue, mais peu fortune. 
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la possibilite de devenir instituteur. Le recrutement devait, 
de ce fait, commencer au terme meme de la scolarite pri- 
maire, fixe a 14 ans. Les etudes et la pension doivent etre 
gratuites pour ceux qui se destinent a la carriere pedago- 
gique. D’autre part, il y avait interet a eloigner les candi- 
dats du milieu familial ou ils ont non seulement a partager 
les soucis materiels des leurs, mais encore a subir toutes 
sortes d’influences incontrolables. On les groupe done dans 
des internats ou ils peuvent se consacrer enti^rement a leurs 
etudes. 

Par arrete en date du 13 juin 1946, on a done cree un 
nouveau type d’etablissement de formation professionnelle 
pour les maitres de Tenseignement primaire. Chaque annee, 
un certain nombre d’eleves, recrutes par concours, entrent 
dans la premiere classe d’un etablissement de premier 
cycle qui porte le nom d’ « Ecole Preparatoire ». Ici, les 
etudes s’echelonnent sur quatre annees. L'objet, e’est d’as- 
surer aux eleves une culture generale complete. L’Ecole 
Normale proprement dite est un etablissement de second 
cycle ou les eleves passent deux annees. Elle comprend plu- 
sieurs specialisations : pedagogic, psychologic de Tenfant, 
etc... Y sont rattaches, naturellement, des stages d'appli- 
cation pratique dans les ecoles voisines. Les etudes sont 
sanctionnees par un examen qui ouvre Faeces k la function 
d'instituteur. La titularisation a lieu deux a quatre ans 
plus tard, apres un second examen qui ressemble au cer- 
ficat d’etudes pedagogiques frangais. Chaque province, ou 
chaque region administrative dans TEtat rheno-palatin aura, 
en principe, quatre etablissements de ce genre, groupant 
respectivement le premier et le second cycle, ainsi que les 
gargons et les filles. Non qu’il ait 6i6 facile d’organiser 
pared systeme. II a fallu trouver des locaux pour les inter- 
nats. On citera ici deux ou trois exemples ; un vieux cha- 
teau prfes du Lac de Constance, un convent desaffect^ en 
pleine Foret-Noire, une maison de repos de VL G. Farben 
sur une colline dans le Palatinat, un groupe scolaire cons- 
truit en 1939 par les Nazis et k qui on a donn^ le nom 
d’ « Ecole de la Paix ». On se sert 6galement de baraque- 
ments provisoires en bois s'Elevant au milieu des ruines 
d’une ville bombard6e. Tons ces batiments, on les a pourvus 



NOTES SUR LA R^l^DUCATION EN ZONE FRANgAISE 


61 


du mobilier et du materiel indispensables. On imagine ais6- 
ment les demarches et la bureaucratie que cette entreprise 
a coutees. 

Mais il fallait une direction tres ferme et nn personnel 
enseignant tres adapte a cette tache nouyelle. La Direction 
de TEducation publique nomme ce personnel, sur propo- 
position des services allemands competents, avec la plus 
grande prudence et le plus grand soin. Ici, on ne fait appel 
qu’a des personnes qui, du point de vue national-socialiste, 
sont entierement exempts de toute suspicion. On a trouve 
le nombre voulu d’hommes et de femmes prets a quitter les 
postes avantageux qu’ils occupaient pour courir le risque 
d"un enseignement entierement nouveau pour eux. 

II fallait donner aux eleves une connaissance aussi eten- 
due et aussi precise que possible du fran^ais. On a fait appel 
k de jeunes germanistes licencies (I’allemand qui ont rang 
de professeurs. Ils sont charges de mettre leurs collegues 
allemands et leurs eleves en contact avec les realites fran- 
5aises. Ils sont a mSme de remplacer, en allemand, leurs 
collegues defaillants. Pour ce qui est de la nourriture, qui 
risquait fort d’etre insufflsante, le Gouvernement militaire 
a obtenu que soient allouees aux eleves des ecoles normales 
les rations consenties aux malades dans les h6pitaux. 

Le probleme le plus difBcile, c’etait celui qui consistait 
k admettre tout de suite des eleves dans le deuxieme cycle. 
On a admis les jeunes auxiliaires qui avaient ete recrutes 
et formes hativement de 1945 a 1946. Ils ont ete admis en 
premiere ou en deuxieme classe selon leur age, car plusieurs 
d’entre eux approchaient de la trentaine, etaient maries et 
pferes de famille. On s’est egalement fonde sur leurs con- 
naissances en fran§ais et sur les resultats du concours 
d'entree. Quelques-uns, particulierement meritants, ont ei6 
autorises k suivre les cours en qualite d’externes. Mais ils 
passent Texamen final dans les memes conditions que leurs 
camarades. Pour les deux dernier es annees du premier 
cycle de quatre ans, il a fallu, au debut, se contenter de 
jeunes gens de seize a vingt ans, provenant en general des 
classes superieures d’un etablissement secondaire, En fait, 
seules les deux premieres classes du premier cycle se rap- 
prochent en ce moment de la normale. Les effectifs y sont 
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fatalement un peu faibles, car nombre de families ignorent 
encore les avantages qu'elles trouveraient a envoyer leurs 
enfants dans ces internals. II est probable que le niveau du 
concours d’entree s’elevera, en raison de la concurrence que 
provoqueront les avantages consentis aux eleves. Un pre- 
mier contact a 6tabli avec les ecoles normales fran^aises, 
dont quarante-six eleves sont venus passer une dizaine de 
jours dans les ecoles normales de la zone occupee. La cor- 
respondance scolaire se fait egalement de plus en plus 
active. Voici quelques chififres : 19 ecoles preparatoires du 
premier cycle, avec 83 professeurs, 22 lecteurs frangais et 
1.667 eleves ; 9 ecoles normales du second cycle, avec 70 
professeurs, 10 lecteurs frangais, 779 eleves internes et envi- 
ron 500 externes. La premiere promotion mettra k peu pres 
500 nouveaux maitres a la disposition de Tadministration 
scolaire allemande. 

La France ne se fait aucune illusion sur les difiBcultes 
et les obstacles qu’elle rencontrera dans ce domaine si im- 
portant pour Tavenir des relations franco-allemandes. Les 
attaques viennent de toutes parts et, comme on pent bien 
le penser, surtout du c6te allemand. Dans les differents 
ministeres allemands, nombreux sont les hauts fonction- 
naires qui essaient de saboter cette oeuvre. Ils discutent et 
mettent en doute la legitimite des nominations faites par 
les autorites francaises. Ils retardent les convocations des 
maitres et des eleves ou ne proposent pas comme profes- 
seurs les elements qualifies qui meriteraient de TStre. Une 
question des plus delicates est celle de savoir si les ecoles 
normales doivent etre ou non confessionnelles. Comme les 
deux Eglises se d^clarent partout pour Tecole confession- 
nelle ou Tecole inter confessionnelle, certains partis politi- 
ques exigent que les ecoles normales soient confessionnelles. 
Ils veulent par la se creer une clientele electorale que les 
instituteurs recruteraient eux-m^mes. Mais le Gouverne- 
ment militaire fran9ais ne lachera pas prise pour si peu. Car 
il est et reste convaincu, avec raison, qu'il doit garder le 
controle de la formation de ces instituteurs et institutrices 
qui sont charges d’orienter les esprits des nouvelles gene- 
rations allemandes. Dans quelque dix ou vingt ans, la 
France pent ainsi former un personnel enseignant de choix 
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gui recherchera les liens voulus avec les nations voisines 
et la Communaute europeenne. 


11. LA REFORME DES PROGRAMMES ET DES MANUELS 
SCOLAIRES DANS L^ENSEIGNEMENT 
PRIMAIRE ET SECONDAIRE 

1. II n’y a guere que trois ans que TAllemagne a ete 
definitivement vaincue. II faut done, quand on parle reedu- 
cation, savoir d’ou les Allemands reviennent et quel systeme 
pedagogique ils ont subi dans les ecoles primaires et les 
etablissements secondaires. 

Le Troisieme Reich s’est propose d’etablir une separa- 
tion radicale entre TAllemagne et la vie Internationale, 
d’enfermer rigoureusement la nation dans une autarcie 
intellectuelle et morale autant que materielle et economique, 
d’isoler ainsi le peuple allemand par rapport aux autres 
peuples et aux influences etrangeres multiples qu’il est a 
meme de subir. Qu’il s’agisse des individus a Texistence 
limitee ou d’une communaute Rationale de duree eternelle, 
e’est sur le peuple « en devenir » que les Nazis portaient 
leur attention. Ils parlaient d’une p4dagogie qui s'adresse- 
rait a Thomme « total que toutes ses pensees et tous ses 
actes devaient transformer en serviteur du peuple, pret a 
tous les sacrifices. II s’agissait d’une politique « educative 
preparant Thomme et la femme en vue de la guerre, entie- 
rement planifiee, rempla^ant le bourgeois de jadis par TAlle- 
mand que determinerait le sang de la race. L’ecole nazie 
devait done assurer la preeminence : 1® de Teducation sur 
la culture intellectuelle ; 2® de la communaute sur Tindi- 
vidu ; 3® de TEtat sur les existences privees ; 4® des matie- 
res a enseigner sur les methodes k suivre. La pedagogic 
nouvelle devait etre, avant tout, une institution d'Etat. 

C’est pourquoi le systeme nazi avait cree, entre Tensei- 
gnement primaire et Tenseignement secondaire, une parite 
quasi-absolue. Mime enseignement fondamental, mais a des 
degres differents. II s’agissait d’enseigner aux eleves, avant 
toutes choses, Tallemand et TAllemagne elle-m6me. A com- 
mencer par la langue maternelle, en partant des divers 
dialectes et en portant Taccent sur la parole vivante, deter- 
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minee par les fins qu’elle devait poursuivre dans le cadre 
de la communaute nationale. 

Quant a Thistoire de TAllemagne, on devait, naturelle- 
ment, attirer Tattention des enfants sur la lutte que leur 
peuple a soutenue, au coeur de TEurope, centre les influen- 
ces eirangeres et de haineux voisins. Bon moyen pour 
donner a la jeunesse conscience d’elle-meme et de son 
appartenance communautaire. Commencer, d’une part, avec 
la petite patrie (Heimat), puis insister sur la vieille Germa- 
nie, pour finir, d’autre part, avec les evenements les plus 
contemporains, afin que les eleves saisissent le sens de la 
Revolution hitlerienne, tel etait le schema regu, pour Tecole 
primaire et Tenseignement secondaire. Pour ce dernier, 
dans les huit classes de V« Oberschule », on distinguait trois 
cycles. La premiere classe parcourait, d’Arminius a Hitler, 
toute rhistoire, la methode etant celle des simples recits his- 
toriqiies. Les quatre classes suivantes etudiaient tout le 
cycle, reparti en quatres periodes qui se faisaient de plus en 
plus breves a mesure qu’on se rapprochait du present. Enfin, 
les trois dernieres, de la sixieme a la huitieme, reprenaient 
encore tout le cycle, divise cette fois en trois periodes, de 
maniere que soient approfondis les evenements et les pro- 
blemes les plus importants. On insistait ici sur la prehis- 
toire, sur le role historique de la Race nordique, sur Tordre 
Teutonique et le devenir de la Prusse, sur le pangermanisme 
raciste, enfin sur la geo-politique qui, situant TAllemagne 
parmi les nations, determinait ses possibilites et la place 
qu’elle devait occuper sur la planete. Cette etude de TAlle- 
magne se terminait alors par les arts et la musique, vus 
dans leurs seules manifestations allemandes. Inutile d’insis- 
ter sur les sciences naturelles, oil la biologie et le probl^me 
des races occupaient la place essentielle, ni sur les langues 
vivantes, Tanglais figurant au premier plan sous pr6texle 
que le peuple anglais etait « racialement » proche du peu- 
ple allemand et disposait des vertus qui etaient le privilege 
de la race nordique. 

Tel etait le systeme. De la connaissance de TAllemagne 
(Deutschkunde) procedaient trois rameaux, orient^s eux- 
mSmes vers la preoccupation centrale du regime, vers le 
racisme, la biologie se trouvant au centre des sciences, 



NOTES SL'R LA REJ&DUCATION EN ZONE FRAN^AISE 65 

Fanglais au centre des langnes yivantes a apprendre, la 
preoccupation demographique au centre de Tenseignement 
feminin. « Meus agitans molem », le racisme etait partout 
present. Cette pedagogie etait aussi implacablement cohe- 
rente que pretendait Tetre la Communaute allemande. A 
son reve quasi dement elle sacrifiait les veritables richesses 
et rinfinie diversite des cultures humaines, y compris la 
vraie culture allemande. 

2. II n’y a rien a dire de nouveau sur Fenseignement des 
langues. Que les Allemands apprennent bien leur langue 
maternelle, cela va de soi. Que la France, dans la zone 
qu’elle occupe et en vue des futures relations franco-alle- 
mandes, retablisse Tequilibre entre I’enseignement de Tan- 
glais et celui du francais, donnant a ce dernier une reelle 
preponderance, c’est encore bien naturel. Car le francais 
doit servir k la jeunesse allemande de vehicule pour penetrer 
dans le monde, si nouveau pour elle, de la liberte et de 
rindividualisme. L’enseignement du frangais a ete rendu 
obligatoire (une heure par jour) dans tous les etablissements 
secondaires et les ecoles normales, facultatif dans les trois 
dernieres annees de Tecole primaire. Au point de vue de 
quantite et qualite, le personnel allemand disponible n’etait 
guere en mesure d’assumer pareille tache. Aussi a-t-on fait 
appel, dans une tres large mesure, aux assistants de fran- 
5ais, jeunes etudiants germanis^s de nos Universites qui, 
faisant partie du personnel de Tetablissement allemand oil 
ils sont charges de donner vingt heures de conversation 
franfaise, sont ainsi en contact permanent avec les Alle- 
mands et peuvent se perfectionner dans leur specialite, Ces 
assistants jouent un r61e capital dans la diffusion de la 
culture fran^aise en zone occupee. Comme ils sont nom- 
breux et se trouvent dans toutes les villes ou il y a un lycee 
ou un college de quelque importance, ils peuvent, malgre 
Tapparente modestie de leur situation et de leurs fonctions, 
exercer une reelle influence sur la jeunesse allemande. 
L’essentiel, c’est qu’ils partent pour TAllemagne sufdsam- 
ment armes pour discuter avec les jeunes Allemands ou 
Allemandes. Or, leurs etudes les preparent de fagon tres 
particuliere et directe en vue de cet important contact. 

Mais, en ce qui concerne Tenseignement des humanit^s 
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classiques, I’enseignement secondaire allemand a subi une 
reforme de structure assez profonde et qui est Tobjet de 
critiques serieuses, Le nombre des types d’etablissements 
etait tres eleve. II en resultait une diversite fort genante 
pour Torganisation des etudes. En effet, selon le nombre 
d’heures consacrees au latin, au grec ou encore aux discus- 
sions scientifiques, on n’en comptait pas moins de douze 
dans la zone. En outre, on faisait la distinction olEcielle elle 
aussi, entre etablissements pour garcons et etablissements 
pour filles. On a estime qu’il fallait, dans ce domaine, un 
pen plus d’uniformite et surtout qu’il convenait de reserver 
aux enfants doues de I’ecole primaire le droit de se consa- 
crer a des etudes secondaires a la fin de leur scolarite obli- 
gatoire. On a done institue : 1® un type unique d’enseigne- 
ment secondaire a quatre sections differentes qui laissent 
aux eleves toute facilite pour diriger leurs etudes vers les 
disciplines litteraires ou les disciplines scientifiques ; 2® un 
systeme en vertu duquel I’etude du latin ne commence que 
dans la quatrieme annee du cycle secondaire. 

Les Allemands reprochent a cette reforme de faire une 
part trop importante au francais (une heure quotidienne 
par classe) au detriment des humanites classiques et des 
disciplines scientifiques, L’argument a sans doute du poids. 
Mais le systeme cree par la France s’impose par la force 
meme des circonstances, Et il faut se rappeler qu’une dtei- 
sion interalliee a recemment fixe les grandes lignes d’une 
reforme generale qui sera appliquee dans les quatre zones 
de TAllemagne occupee, reforme qui ne fera commencer le 
cycle secondaire, prolonge lui-meme d’une annee, qu’au 
terme de la scolarite primaire. II n’y aura, dans la zone 
frangaise, que quelques amenagements de detail a apporter 
k Torganisation actuelle. 

3. Autre reforme : celle du baccalaureat ou « Abitur 
Get examen de fin d’etudes a toujours ete passe, en Alle- 
magne, k Tinterieur de Fetablissement, les Aleves etant inter- 
roges et notes par leurs propres professeurs. Le probleme 
se pose maintenant, en Allemagne comme partout ailleurs, 
de savoir si on doit rendre cet examen final plus difficile 
afin d’empecher le surpeuplement des Universites et la for- 
mation inevitable d’un proletariat intellectuel, mecontent 
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et generateur de desordres de toute nature. On a done ren- 
force cet examen en rendant les epreuves plus dures. En 
outre, on les a centralisees par province en adoptant le 
systeme francais de la correction anonyme. C’est done un 
systeme nouveau pour I’AUemagne, mais tres voisin du 
notre, qui n’est certes pas parfait, mais qui a cependant le 
merite, vis-a-vis du systeme allemand, de Timpartialite. 
Sont declares titulaires de r« Abitur » tons les candidats 
qui ont obtenu la moyenne generale de dix sur vingt. Pour 
fetre admis dans une Universite, il faut toutefois une moyen- 
ne generale trfe superieure. Cette reforme a ete appliquee 
pour la premiere fois k la fin de Tannee scolaire 1946-7. 

4. La formation des maitres de Tenseignement secondai- 
re depend des Universites. Mais que feraient les professeurs 
qui detiennent le Staats examen ou ^examen d’Etat, ou bien 
encore le titre de docteur, si prise en Allemagne et qui 
s’obtient en general a si bon compte, sans de bons manuels ? 
Pour ce qui est de Tenseignement primaire, on a distribu^ 
aux jeunes ecoliers, par Tintermediaire des libraires, pres 
d'un million et demi de syllabaires et de livres de lecture. 
Pour ce qui est de Tenseignement secondaire, on a distribue 
674,820 classiques allemands, traductions d'oeuvres classi- 
ques frangaises et anglaises, 868,280 dictionnaires et ma- 
nuels de francais, 63,000 textes litteraires frangais, 74,000 
textes latins, 121,000 textes grecs et 240,000 livres d’histoire. 
Un atlas et des livres de calcul sont recemment sortis des 
presses. Des livres de geographic et de sciences sont k Tim- 
pression. Or, parmi les livres de lecture se trouve un manuel 
intitule « Pour la comprehension entre les peuples > dans 
lequel on a recueilli des textes choisis traduits des livres 
utilises dans les ecoles fran^aises. La pensee directrice est 
ici de renouer avec la tradition d^mocratique de FAllema- 
gne elle-meme, en donnant la preference aux fcrivains de 
tendances cosmopolites, favorables a la primaut6 de Tesprit. 

Au premier janvier 1948, le but se trouvait presque 
atteint. Bientot tout Tappareil de manuels destines aux 
ecoles primaires secondaires et professionnelles, k savoir 
plus de 10 millions de livres, sera sorti de la grande Iropri- 
merie que dirige et controle TEducation Publique de Baden- 
Baden. II ne sera plus alors question que d’entretenir et de 
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perfectionner le systeme. Toutefois, le probleme des manuds 
d’histoire ne semble pas pres d’etre resolu. Pourquoi cela ? 
En raison, semble-t-il, de la crise historique qui est celle 
de TAllemagne. Nous avons jadis montre que la veritable 
denazification implique, non seulement la repudiation du 
regime hitlerien, mais encore une attitude nettement criti- 
que a regard de tout le passe bismarckien, sans oublier, 
naturellement, Thistoire de la Prusse et celle, en particulier, 
du r^gne de Frederic IL De meme qu’on excitait, k Taurore 
du regime hitlerien, le nationalisme et le machiavdisme des 
masses en leur rappelant les exploits de Frederic II et de 
Bismarck, de meme il faut actuellement eveiller chez elles 
le sens critique en leur faisant connaitre le veritable sens 
du passe allemand. Nous ne pensons pas que le veritable 
manuel d’histoire allemande vraiment critique et impartial 
a la fois, fait pour ouvrir les yeux aux Allemands qui refle- 
chissent, et surtout aux jeunes generations, soit encore ecrit. 

5. Le probldne le plus ddicat est et reste sans doute 
celui de I’ecole confessionnelle. Et il se rattache, de toute 
evidence, a Thistoire de TAllemagne depuis la Reforme 
luth^rienne. Il est tres diflBcile de savoir dans quelle mesure 
le regime hitlerien, le premier qui ait ose, en Allemagne, 
s’attaquer a Tteole confessionnelle et la supprimer au moins 
partiellement, a laisse a cet egard des traces durables dans 
le pays. Apres cette longue periode de refoulement forc^, le 
sentiment religieux s’est naturellement reveille. Les Alle- 
monds ne semblent pas avoir oublie les liens qu’ils ont tou- 
jours 4tablis entre TEglise et TEcole. Pour eux, comme 
jadis pour Luther, Tobligation de s’instruire 4quivaut k une 
sorte de devoir religieux. Car Fexistence du libre examen, 
qui est Fessence meme du protestantisme, impose aux fidd- 
les Fetude des Livres Saints. Or cette etude ne pouvait, 
d’une part, que se poursuivre sous F4troite surveillance du 
clerge lutherien. D’autre part, c’est du libre examen qu'ont 
precede la philosophic des lumiferes et, plus tard, toute la 
theologie liberale ainsi que la libre pens4e plus ou moins 
hostile au christianisme, sans oublier le marxisme et la 
Socialdemocratie. On salt k quel compromis, lors des d4bats 
de Weimar en 1919, ont abouti les partisans, catholiques ou 
luth^riens, de F4cole confessionnelle et ceux, d4mocrates ou 
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socialisles, de I’ecole seculaire ou la"que. En fait, la Consti- 
tution de Weimar a laisse le champ libre i toutes les opi- 
nions comme a toutes les solutions. 

Rien n’empeche done les camps adverses d’en venir aux 
prises, une fois la menace hitlerienne a jamais ecartee. Les 
Allies peuvent difficilement intervenir dans le debat et se 
prononcer pour ou contre I’ecole confessionnelle. Ils ne 
peuvent qu’essayer de comprendre qu’on se trouve la devant 
une sorte de donnee irreductible de la vie et de I’histoire 
allemandes. Mais ce qu’on peut se demander, e’est en quoi 
rdside, sur ce plan scolaire, la difference entre catholiques 
et luthdriens de I’Allemagne. Le catholique, si allemand 
soit-il, si nationaliste qu’il s’afiirme, considere sa religion 
comme universelle, comme un lien qui le rattache a la 
chretiente oecumenique. II n’en est pas de mSme du luthe- 
rien. Ce dernier voit dans I’ecole confessionnelle, ou meme 
dans I’ecole mixte si elle ne peut Stre 4vitee, non seulement 
le moyen de s’instruire dans les choses religieuses, mais 
encore et surtout la condition sine qua non de sa nationaliU 
allemande. II s’afBrme k la fois comme Allemand et comme 
Lutherien. Pour lui, I’Etat, qui organise la vie nationale et, 
de ce fait, represente Dieu sur terre a sa fagon, doit etre 
seul competent en matiere scolaire, mais sous I’^gide du 
christianisme lutherien. De ce point de vue, le lutheranisme 
nous apparalt comme moins efiBcace que le catholicisme 
pour la preparation des nouvelles generations allemandes en 
vue de leur integration tranche dans la Communaut4 euro- 
pdenne et Internationale. 

La jeune allemande a, avant toutes choses, besoin 
d’apprendre a reflechir, besoin d’independance d’esprit et 
de clart6 dans le jugement. On peut done se demander si un 
enseignement dogmatique, qu’il emane des confessions chre- 
tiennes ou de I’dcole unique telle qu’on la pratique en zone 
russe, repond a cet imp6rieux besoin. Des deux cot^s, il y a 
tendance k enr^gimenter les esprits. Or les jeunes Alle- 
mands ont a se liberer des prejuges disciplinaires de toutes 
sortes qui leur ont ferme, jusqu’a maintenant, la voie de la 
vie simple et vraie et de I’activit^ r^ellement efficace. 
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Etablisssement de la question 


La reeducation de TAllemagne dependra des methodes 
appliqu^es. La premiere condition du succes est fonction 
du rapport entre Tactivite economique, politique et sociale 
de TAllemagne d’une part, et Taetivite educatrice d^autre 
part, II faut se garder de deux erreurs essentielles ; Tune 
d’elles est de trailer a la legere le facteur de Teducation. On 
proclame quelquefois que la realisation d'un programme de 
reforme politique et sociale de TAllemagne doit assurer 
automatiquement la reeducation de la societe. D’apres cette 
conception, Teducation n’est qu’une expression de situations 
objectives et elle est toujours telle que ces situations Tau- 
ront cr66e. Cependant Taffaire n’est pas si simple. Si le 
travail d’education depend pour une grande part des situa- 
tions objectives sociales et politiques, il a neamnoins des 
traditions qui lui sont propres auxquelles il reste assujetti. 
II arrive maintes fois que dans le travail d’education on 
perpetue des traditions abolies dans la vie sociale et politi- 
que. Des conflits surgissent alors entre r6ducation et les 
conditions de la vie, et ils peuvent retarder ou entraver 
d’une fa^on considerable la marche de la reforme et de la 
reeducation. 

Ceci est surtout dangereux quand la reforme sociale et 
politique est faite par des facteurs etrangers, par la volont^ 
des vainqueurs. Dans ces conditions, I’education a d’autant 
plus tendance a manifester une tradition d’autonomie, et 
de nombreux facteurs patriotiques renforcent I’attitude des 
educateurs qui apparalt alors comme une revolte ou une 
protestation. C’est pour cette raison qu’a I’egard de TAlle- 
magne il faut se garder de Fillusion dangereuse qu’il suflBL- 
rait de « I’amenager > et de garantir cet amenagement sur 
les plans politique, economique et social pour qu’elle pro- 
cfede forcement d’elle-mSme a son education. Ces illusions 
deviennent d’autant plus grandes que cet < amenagement > 
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est compris dans un sens plus etroit. S’il embrasse egale- 
ment la reforme de la structure sociale et economique du 
pays, son importance educatrice devient evidemment plus 
grande. Cependant, s’il ne consiste qu’a fixer des frontieres 
et en une regeneration economique dans les limites etablies, 
il n’entraine presque aucune consequence educatrice et 
mSme il encourage les sentiments de revanche. 

La seconde source d’erreur, c'est d’estimer quelquefois 
que Tactivite educatrice est en elle-m^me suf&sante k refor- 
mer Tesprit national. Pour notre part, nous sommes con- 
vaincus que la question des programmes d’education, des 
manuels, des methodes est primordiale. Cependant, Taf- 
faire n’est pas si simple. L'activite educatrice ne possede 
pas de force sociale active par elle-mfeme. L’illusion de la 
Societe des Nations selon laquelle il est possible de contri- 
buer a une meilleure entente intemationale par la revision 
des manuels et des programmes d’histoire, devrait etre un 
avertissement suffisant. Surtout la ou nous avons affaire 
avec une grande reforme, douloureuse pour la society, 
comme c’est le cas en Allemagne, Tactivite educatrice elle- 
mSme risque de rester completement sterile. Elle ne pos- 
shde pas de force suflBsante pour s’opposer aux ressenti- 
ments croissants, au depit cause par des ambitions et des 
esperances deques. Les deux erreurs que nous avons defi- 
nies ont ce caractere commun qu’elles traitent separement 
ce qui devrait etre traite ensemble. 

L’activite Educatrice n’est reellement eflScace que si elle 
est en harmonie avec les bases sociales et politiques. L’acti- 
vitE sociale et politique pEnetre assez profondEment dans 
la vie de la sociEte quand elle embrasse les problEmes de 
TEducation. La question de rEEducation de TAllemagne sera 
done bien Etablie' quand ses deux facteurs essentiels, les 
facteurs social et politique formeront un tout avec le fac- 
teur de rEducation. Le centre de gravitE du problEme se 
trouve prEcisEment dans cette intEgration. Il ne suflSt pas 
de faire certaines reformes sociales et politiques et, paral- 
lElement a celles-ci, de faire des rEformes dans PEducation. 
Ces rEformes doivent se complEter et se renforcer mutuelle- 
ment. 

Si la rEEducation de TAllemagne doit avoir un sens rEel, 
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sa reforme sociale, politique et economique doit Stre faite 
de fa^on qu’elle puisse devenir un facteur de la reforme de 
Tesprit de la societe. La reforme doit etre faite — dans le 
sens demande par nous et par Thumanite — de fa^on qu’elle 
puisse cooperer avec les forces sociales et devenir un fac- 
teur de la reforme sociale et politique qui est en voie de 
realisation. II ne sufflt pas de faire les deux choses Tune a 
cote de Tautre, surtout quand on les fait sans les coordon- 
ner et meme en les opposant Tune a Tautre. La reforme 
sociale de TAllemagne doit etre une maniere de transfor- 
mer interieurement I’AHemagne, Teducation des Allemands 
doit etre une maniere de consolider cette reforme. Le pro- 
bleme de reeducation n’est bien pose que s’il embrasse la 
reunion et la collaboration mutuelle des deux champs 
d’activite mentionnes ci-dessus. Mais c’est precisement 
pourquoi ce probleme est si difficile. L’Allemagne est au- 
jourd’hui Tobjet d’une lutte politique et economique, objet 
malgre tout appreciable et qui vaut la peine d’une contesta- 
tion etant donne les avantages qull presente pour les par- 
ties interessees. 

En observant la politique anglo-saxonne a regard de 
TAllemagne, nous voyons de plus en plus distinctement que 
son programme de reforme n’est guere congu comme un 
facteur de la reeducation allemande, il est un amenagement 
de TAllemagne qui conviendrait, au point de vue economi- 
que et politique, aux necessztes et aux plans de la politique 
anglo-saxonne. Les principes de la reeducation constituent 
un domaine completement separe. Dans Teducation et par 
Teducation on doit — soi-disant — realiser pr^isement ce 
que Ton ne veut pas realiser par Tactivite politique et 
economique. La reeducation ainsi comprise cause evidem- 
ment une deception. 

II faut poser la question d’une fagon claire et frappante. 
Une reeducation de TAllemagne ne pent avoir un sens reel 
que si les grandes puissances victorieuses, apres avoir 
supprime les divergences entre leurs points de vue, savent 
poser les fondations d’une paix mondiale durable. Dans ce 
cas, le probleme de TAllemagne sera solidaire du probleme 
de la securite du monde entier. Le travail de reeducation 
sera alors dirige par les forces convergentes des reformes 
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sociales et politiques, et des reformes d’education. Si Tac- 
cord entre les grandes puissances victorieuses n'avait pas 
lieu, ou s’il n’etait que superficiel, le probleme de la reedu- 
cation de TAllemagne resterait une fiction. Non seulement 
parce que Tabsence d’accord donne a TAllemagne un espoir 
de revanche, ce qui rend impossible toute reeducation 
serieuse ; mais aussi parce que toutes les mesures appli- 
quees a FAllemagne seront deduites du principe qu’elle est 
un partenaire dans le jeu politique et non Fob jet d'une 
oeuvre de reeducation. 

Le travail de reeducation sera dans ces conditions su- 
perficiel et illusoire. De plus, il peut devenir le camouflage 
dangereux. d’une propagande servant a masquer Faccroisse- 
ment clandestin des forces de revanche. Le role de la « doc- 
trine de Geneve » dans la r^publique de Weimar devrait 
toujours servir d’avertissement. Cependant, meme si la 
condition d’une garantie durable de la paix mondiale indis- 
pensable pour Fefficacite des travaux de reeducation se 
realise, il restera encore beaucoup de difificultes a vaincre. 
La conjonction de Factivite sociale et politique et de Facti- 
vit^ educatrice est particulierement difficile. La premifere 
est generalement Foeuvre de politiciens peu disposes k tirer 
de leur action des consequences pour Feducation, la seconde 
celle de theoriciens (pedagogues) qui n’aiment pas se join- 
dre aux mouvements de la vie active. Le problfeme general 
d’une education sociale se posera tres fortement en Alle- 
magne. 

Mais c’est justement k cause de cela que le travail de 
la reeducation de FAllemagne ne peut se borner k une 
application de m^thode et de moyens connus. Le problfeme 
de la reeducation de toute une nation est jusqu’i present 
inconnu dans Fhistoire. Il ne faut pas que nous nous ima- 
ginions savoir comment il faut s’y prendre. Nous devons 
entreprendre cette activity avec prudence et discernement. 
En nous basant sur certains principes generaux durables et 
incontestables, nous devons engager une action concrete. Le 
probleme de la reeducation de FAllemagne n’est pas un 
probleme d’administration, mSme p^dagogique. Il est d’a- 
bord un probleme de recherches et c’est pour cela que nous 
devons reclamer la creation d’un corps de specialistes qui 
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auraient pour tache d'analyser contmuellement et avec 
vigilance les methodes appliquees et d’apprecier les resxil- 
tats obtenus. 

Sources de l'imp^rialisme allemand 

II ne faut pas croire imprudemment que la defaite 
militaire de rAllemagne ait entraine automatiquement une 
defaite du national-socialisme. Les ideologies de ce genre 
sont donees d’une force de resistance toute particuliere et, 
loin de perir par suite des defaites, elles y puisent souvent 
des forces nouvelles. La victoire que les forces alliees ont 
remportee sur TAllemagne en tant qu’Etat devrait done 
etre completee par une victoire sur le nationaLsocialisme 
en tant qu’ideologie. 

Afin de pouvoir s’attaquer a cette tache, il faut se ren- 
dre compte, et ceci d‘une fa?on serieuse, de tout ce qui a 
contribue a la naissance de ce courant qui a reussi a en- 
gloutir, en si pen de temps, TAllemagne tout entiere. Les 
facteurs de cette veritable catastrophe d'envergure mon- 
diale sont multiples : 1°) facteurs politiques et historiques : 
grandes idees du passe de la nation allemande. Le Saint 
Empire romain germanique et son r^ve de dominer toute 
la chretiente ; I’esprit prussien de conquete brutale inearn^ 
dans les personnes de Frederic II, Bismark et Guillaume II 
— tout ceci contribuait, depuis des siecles, k preparer Tav^ 
nement d’un Hitler ; 2®) facteurs economiques qui, k partir 
du dix-neuvieme siecle, cimentaient les bases industrielles 
de rimperialisme allemand ; 3“) facteurs philosophiques 
qui, a travers les vues d’un Fichte, d'un Hegel, d’un 
Nietzsche, enivraient lentement Tesprit allemand jusqu’i 
ce qu’il soit entierement abandonne a Taveuglement voulu 
du national-socialisme ; 4°) facteurs religieux dont les 
sources peuvent etre decouvertes dans le mysticisme de 
Tancienne mythologie germanique. 

Le fond sur lequel s’est developpe Tideologie de Timpe- 
rialisme fut done beaucoup plus riche et beaucoup plus 
varie qu’on ne pourrait le croire en analysant Thistodre 
comparee des autres pays. La, s"il y eut a certaines epoques 
des phenomenes imperialistes, xls ne dominerent que la vie 
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politique du pays en question. Ils n’auraient pas pu empoi- 
sonner sa vie intellectuelle et culturelle. Ici, en Allemagne, 
rien de pareil. L’ideal politique au lieu d’etre freine, etait 
encourage par la religion, la philosophie, la science, la 
litterature, Tart, Ainsi les idees imperialistes, pangerma- 
nistes, racistes — qui, autre part, n’auraient constitue qu’un 
programme politique — sont devenues en Allemagne tout 
un systeme moral, religieux, scientiflque une Weltans- 
chauung enfin, qui soumettait tous les domaines de la vie 
et de la pensee a I’Etat. Pour un Fichte i’Etat est la perfec- 
tion meme. Dans la vie de cet etre parfait, la guerre — 
pour un Glausewitz ou un Treitschke — devenait une mani- 
festation sublime de Tame collective, de I’heroisme extati- 
que et sacre ou toute consideration morale s’opposant a 
I’usage de la force au service de I’Etat etait traitee de fai- 
blesse indigne d’un Allemand. 

On ne saurait qu’affaiblir ces constatations en citant ici 
a titre d’exemple tel ou tel auteur allemand — enthousiaste 
de I’ideal imp6rialiste. Nous aurions alors, en effet, Timpres- 
sion qu’il ne s’agit la que d’une ecole au sein de la pensee 
allemande. Ceci correspondrait k ce qu’on sait de la pensee 
imperialiste ailleurs. II y avait des fanatiques de Tegoisme 
national. Mais il y avait egalement toujours et partout d^au- 
tres tendances qui equilibraient leur influence. L’ Allemagne 
constitue I’exemple unique d’une nation ou presque tout se 
mit au service de Timperialisme, ou celui-ci ne rencontra 
aucune opposition serieuse. Ainsi I’anthologie de W.-W 
Coole et M.-F. Potter, Thus speaks Germany ^ publiee a Lon- 
dres en 1941, avec une preface de Lord Vansittart, comporte 
presque 450 pages et elle est loin d’etre complete. Une 
oeuvre analogue, publiee lors de la guerre prec6dente par le 
savant frangais Andler, Collection de documents sur le 
pangermanisme, comprend quatre gros volumes. Une collec- 
tion commune franco-beige (Pages d^histoire), ne s’int4- 
ressant qu’a ce qui touche a la guerre de 1914-18, s'dtend 
sur quelques dizaines de volumes. Ce qui ailleurs serait 
considere comme I’exception, constitue ici la rfegle. Enfin 
un livre qui merite d’etre signale est celui de A. Kolnai, 
intitule The war against the West public k Londres en 1938 
avec preface de W. Steed. II contient beaucoup de mate- 
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riaux concernant Tattitude allemande a regard de la culture 
humaine generale. Nous citons tous ces livres qui ne sont 
d’ailleurs qu’une petite partie des etudes faites par diffe- 
rentes nations sur les tendances de la culture allemande, 
car ils peuvent constituer une illustration, plus suggestive 
que des citations, de la these suivant laquelle la culture 
allemande etait pourvue d’une nuance politique particuliere. 

Mais nous ne sommes pas encore au fond de la question. 
La grande caracteristique de la culture allemande n’est pas 
seulement la manifestation de tendances pangermanistes, 
imperialistes et racistes, mais aussi la faculte de creer des 
theories systematiques. Ici encore la difference entre I’Alle- 
magne et le reste du monde est tres grande. Les tendances 
imperialistes apparaissent partout, elles ont done partout 
une repercussion dans la presse ou elles trouvent par conse- 
quent certaines justifications. Cependant, cette activite est 
gteeralement exercee par des politiciens et des journalistes 
qui invoquent des arguments politiques et 4conomiques. 
Par contre, en Allemagne, Timperialisme devient une phi- 
losophic de la vie et de la culture, qui finit par emhrasser 
une vue generale de Tunivers. Les historiens et les philo- 
sophes allemands font de Timperialisme quelque chose 
d’infiniment plus important que les principes d’aetivit4 
politique indiquee au moment donne. II devient un temoi- 
gnage de la valeur de la vie nationale, de la valeur de sa 
culture, de la valeur de Tindividu. La guerre et Textermi- 
nation ne sont plus seulement une necessite rigoureuse de 
la lutte pour Texis fence — comme Pavaient generalement 
interprete les imperialistes des autres pays — mais elles 
sont devenues une mission sacree, une question de devoirs 
moraux, une vocation de la nation et de Thomme. 

Ce type de pensee existe en Allemagne depuis le debut 
du dix-neuvieme siecle. Fichte fut un des premiers auteurs 
qui cr^erent cette philosophic. Dans son livre « Der gesch-- 
lossene Handelstaat , en 1800, il propose le programme 
d'activite suivant ; TEtat doit Mre un organisme icono- 
mique ferme, ordonne et se suffisant a soi-meme. Ceci est 
n^cessaire, selon Fichte, dans Tinteret de Tesprit. Cette 
organisation n’est realisable qu’en s'emparant inopin^ment 
de Tor de tous les citoyens et en 4mettant une monnaie dont 
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la valeur est exclusivement interieure. Alors non seulement 
on rompra les relations avec Tetranger, mais encore TEtat 
pourra s'armer mieux que n’importe lequel de ses voisins. 
On ne pourra lui faire aucune resistance. II pourra done 
realiser ses desseins, annexer les territoires avoisinants 
sans verser de sang, et ses operations militaires seront plu- 
tot une expedition d’occupation qu’une guerre. Quelquefois 
il sufflra seulement de la menace de guerre pour que les 
autres peuples plus mal armes cedent. Quand TEtat aura 
deja atteint les frontieres qu’il d^sirait avoir, il faudra 
adresser un manifeste aux populations des territoires an- 
nexes, proclamant que tout fut fait dans leur interSt. Alors 
on pourra aussi organiser rationnellement Teconomie et le 
travail, en distribuant dififerents travaux aux differents 
groupes de la population, et aussi detourner de leur patrie, 
par des precedes amicaux, la population des nouvelles pro- 
vinces et faire emmenager, a sa place, ceux qui habitaient 
dans les limites de I’ancien Etat. 

Un complement de cette philosophie politique fut Tapo- 
logie de la guerre par C. Glausewitz, egalement pendant la 
premiere moitie du dix-neuvieme siecle. Clausewitz y a 
developpe toute une theorie de la guerre, theorie de vie 
morale, de vie heroique, qui ne tient pas compte des lois 
couramment reconnues : la guerre ne connait qu’un seul 
droit, la force, la destruction, les blessures, la mort et toute 
force brutale. Quant au droit international, dont les juristes 
aiment tant parler, il n’a aucune importance ni pour les 
buts de la guerre, ni pour ses m^thodes. 

Les idees de Fichte furent reprises et developpees par 
les generations suivantes de litterateurs, de philosophes, de 
moralistes et de savants. Elies furent justifiees par les his- 
toriens allemands qui demontraient que Thistoire des 
guerres est celle de la force. L’espoir que les guerres cesse- 
ront jamais, ecrivait Treitschke, est non seulement stupide, 
mais profondement immoral, car il signifierait Textinction 
des forces les plus reelles et les plus sublimes de TSme 
humaine. Ces id-^es furent encore justifi-6es par des philo- 
sophes, depuis Hegel jusqu’^ Scheler, qui s’efiforfaient de 
r6pandre la conviction que si les Allemands sont tellement 
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detestes dans le monde, c’est parce qu’ils sont la seule 
nation heroique. 

A Tepoque hitlerienne, on a precede k une integration 
de tons les essais helerogenes de creer avec des motifs 
d’agression, d’imperialisme et d’egoisme, un seul corps de 
doctrine qui aurait le caractere d'un systeme philosophique 
complet et I’apparence d’une exactitude scientifique. Des 
savants de special! tes differentes, historiens, juristes, philo- 
sophes, geographes, biologistes ont collabore pour ^laborer 
cette doctrine. 

II est trfes important de se rendre compte que le corps 
de la doctrine que nous avons convenu d’appeler hitlerienne 
ne se bornait pas a un programme d’activite politique, mais 
grace aux representants de la culture allemande, est devenu 
une sorte de systeme philosophique, moral, et une religion 
pour les Allemands. En elargissant les bases de cette doc- 
trine, les philosophes et les savants allemands en assignErent 
les sources, dans Thisloire allemande, en remontant a la 
mythologie et a la mystique d’Eckert, k la philosophie idea- 
liste du dix-neuvieme siecle, aux oeuvres de Nietzsche et de 
Treitschke, a Tactivite de H.-S. Chamberlain et d’autres. 
La participation des representants de la culture allemande 
a la formation de la doctrine pangerm aniste et raciste ne 
s’est pas limitee a leur collaboration directe. Un des traits 
caracteristiques de I’Allemagne est le fait que des ecrivains 
consideres par TOccident comme de bons Europeens parti- 
ciperent Egalement a Tedification de cette doctrine. 

Dans rhistoire de TAllemagne, on distingue quelquefois 
entre Tesprit de Potsdam et Tesprit de Weimar. On doit 
constater que Weimar fut prepare par Potsdam. C’est d'ail- 
leurs en partie de la faute des weimariens. On est stupefie 
par les vues et par les mots d’ordre trouves dans les oeuvres 
des ecrivains et des philosophes allemands reconnus com- 
me europeens, chez Goethe, chez Henri von Kleist, chez 
Hegel, chez Edouard Hartmann, chez Nietzsche, meme chez 
Thomas Mann, (par exemple, sa justification du torpillage 
du « Lusitania » par Targument qu’il s^agissait de detruire 
le symbole de la civilisation materialiste du confort, dans 
les « Betrachtimgen eines Unpolitischen » en 1920). Ceci 
est, en partie, dfi au fait que les Ecrivains allemands etaient 
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interpretes en Allemagne d’une facon speciale- Kant, philo- 
sophe du criticisme pour TOccident, possede en Allemagne 
touie une histoire comme theoricien des devoirs rigoureux 
de Tofficier prussien, comme theoricien des veriles du sen- 
timent et de la volonte, soit des mythes superieurs k la 
raison. Comme Hegel est de preference interprete comme 
un theoricien de TEtat prussien, et Nietzsche comme un 
theoricien de la politique de force. 

Les principales tendances religieuses et philosophiques 
en Allemagne contenaient certains elements qui ont pu ^tre 
exploites pour elargir la doctrine imperialiste. Or, ce sont 
precisement ces elements qui non seulement ne furent 
jamais negliges, mais furent surtout recherches et accen- 
tues (1). 

Enfin, un autre temoignage de cette tendance particu- 
liere de la culture allemande est le fait significatif que les 
6crivains des autres nationalites qui avaient emis des idees 
imperialistes et racistes trouverent en Allemagne un succfes 
qu’ils avaient vainement espere dans leur patrie. II y a 
un tres grand nombre d’ecrivains d’origine etrangfere qui 
sont classes par le national-socialisme comme des protec- 
teurs et des precurseurs de ce mouvement : Paul Lagarde 

— un des theoriciens de la haine de la race ; Gobineau — 
I’apotre de I’inegalite des races ; H. S. Chamberlain — 
auteur d’oeuvres capitales sur le dix-neuvieme sifecle (pre- 
miere version de Rosenberg), sur Kant et sur Goethe ; 
Moeller van der Bruck — visionnaire du troisieme Reich ; 
Darre — theoricien de Tagrarisme ; Carl Schmidt Dorotic 

— le juriste le plus intransigeant de Thitlerisme. 

L’AIlemagne est devenue un terrain particulierement 

fertile pour Timperialisme et le racisme, dont les graines 
furent semees par differents ecrivains du monde entier. 
Nous pourrions dire sans trop exagerer que la doctrine 
hitlerienne fut Tceuvre d’un groupe international de mania- 
ques et de destructeurs intellectuels. Le fait que leurs prin- 
cipes et leurs mots d’ordre ont pu se rattacher aux idees 
fonciferement allemandes, et servir de materiel pour forger 

(1) Lire pour le domaine religieux, Les bases mustiques du socialisme 
national, Leon Halban, Lublin 1946 ; pour la philosophle, L*dme allemande 
d travers la philosophiCt Bogdan Suchodolski, Poznan 1945. 
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la doctrine nazie, est un des traits les plus significatifs de 
la culture allemande. 

Le national-socialisme, apres avoir puis6 a des sources 
si variees, a constitue un systeme oil rhomme n’est pas 
regal de Thomme, oil la volonte inspiree d’un Fuhrer- 
surhomme prime tout droit et toute morale, oil Tindividu 
est depourvu de tout sens critique et, englobe par la nation, 
perd toute responsabilite individuelle, n’agissant qu’au nom 
et dans I’infceret de celle-ci. C’est ainsi que se formait la 
mentalite de la jeune generation hypnotisee par le mythe de 
VHerrenvolk, hostile a tout ce qui relevait d’une ideologic 
democratique. Se croyant des le commencement en guerre 
contre celle-ci, la vie en Allemagne se developpait, depuis 
Tavenement meme du regime hitlerien, dans un etat de 
guerre oil la tradition militaire de la Prusse servait de 
systeme pedagogique pour toute la nation. Tout individua- 
lisme, tout sens critique, etait traite de degenerescence. C’est 
contre cet ensemble de facteurs qui constituent le fond 
psychologique du national-socialisme que doit se diriger 
une action de reeducation, une action a longue echeance, 
dont le succ^s — si difficile a atteindre qu’il soil — est 
pourtant necessaire a Favenir de Thumanile. 

Programme de reeducation* 

L'oeuvre de reeducation ne saurait ^tre menee par les 
vainqueurs seuls, elle doit enroler dans ses services les 
Allemands^ eux-memes. Elle ne devra pas trop ressembler a 
un penitencier ou a un exercice militaire oil tout se fait sur 
ordre. De tels precedes — qui, d’ailleurs au point de vue 
technique, ne different pas beaucoup des methodes hitle- 
riennes — provenant d’une autorite ennemie, seraient voues 
k Techec. II faut savoir eveiller et developper des forces 
intellectuelles et morales parmi les Allemands eux-mSmes. 

En commencant le travail de reeducation, il faut admettre 
certains principes. Ceux-ci une fois admis, on pourra alors, 
mais a ce moment-la seulement, les appliquer et les corriger. 
II faut partir du principe qu’il est necessaire d’obtenir le 
concours de la nation allemande au travail de sa reedu- 
cation. Evidemment. il ne s’asit Das ici d’une accentation 
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de toute la societe allomande, il s’agit d’un appui accorde 
par certains groupes. Cependant cet appui ne doit avoir ni 
le caractere d’une conjoncture ni celui d’une tactique, ce 
doit Stre une conviction. Si le travail d’education, fait dans 
cet esprit nouveau, eveille, ne fut-ce que dans certains 
milieux, la consideration due a un travail de valeur, alors 
seulement on pourra esperer le succes. Dans le cas con- 
traire, ce travail sera toujours traits comme une servitude 
inherente a Toccupation, et son resultat sera d’accuser 
plutot que d’attenuer les attitudes et les tendances soumises 
a la reeducation. 

Le principe de gagner le concours des Allemands pour 
ce travail de reeducation nous semble encore juste pour des 
raisons positives. L’activite educatrice n’est eflBcace 
qu’autant qu’elle est uniforme et continue. Ces conditions 
ne peuvent etre obtenues que si cette activite est exercee 
spontanement et non par ordre. Au moyen d’ordonnances 
et de reglements, on pent obtenir des programmes et des 
manuels, organiser des solennites, des conferences et des 
congres, mais on ne peut pas creer le climat qui agit chaque 
jour sur les disciples. L'education est le domaine le plus 
rebelle k toute action policiere ou administrative, k toute 
surveillance en general. Le sabotage ou la resistance passive 
sont beaucoup plus faciles dans le domaine de reducation 
que dans un etablissement industriel. Les diJfferentes formes 
d’opposition, aisement decelables dans la vie economique et 
politique, peuvent tres facilement etre masquees dans les 
travaux d’education. Et meme en disposant d’une bonne 
organisation de controle, il est diflBcile de constatcr 
comment est exerce le travail d’education. 

Au fond, la seule garantie que T^ucation est faite telle 
qu’elle doit Tetre, c’est le personnel enseignant, Il est done 
esseoitiel d’avoir des cadres appropries d’educateurs, aux- 
quels on pourra confier le travail dans une raesure de plus 
en plus grande, tout en surveillant plus strictement les 
milieux qui n’offrent pas de garantie suffisante. 

Le caractEre du travail de riEEducation 
ET SES bases SOCIALES. 

Si nous rechercbons le concours de la societe allemande 
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pour le travail de reeducatian, quelles en sont les conse- 
quences ? Elies sont de deux ordres : elles concernent 
d’abord le travail d’education meme, ensuite le choix des 
groupes sociaux dont le concours est le plus facile a gagner. 
Quant au premier point, nous commettons generalement 
beaucoup d’erreurs. Comme nous sommes choques surtout 
par la megalomanie, par Timperialisme, par le caractere 
belliqueux allemand, nous desirous, dans le travail d’edu- 
cation, attaquer tout d’abord ces dispositions. Leur suppres- 
sion est, en effet, necessaire, mais la tactique appliquee a 
cet effet ne semble pas bonne. Une education faite de cette 
facon, comme un tribunal qui jugerait les Allemands, alifene 
les esprits et provoque de violentes protestations. Les senti- 
ments nationaux rEagissent, en general tres vivement, 
contre toute tentative de limiter et de juger leur propre 
hypertrophic. C'est surtout dans un pays conquis que la 
question est delicate. 

Nous croyons qu’au lieu d’une activite critique et nega- 
tive, c’est une education positive qui est susceptible de 
donaer de meilleurs resultats. II s’agit d’eveiller, de deve- 
lopper ces facultes de rintellect et du sentiment, grace 
auxquelles pourra se former une attitude k Tegard du monde 
et de la vie, telle qu’il n’y aura plus place pour les ten- 
dances imperialistes et exterminatrices. pour Thypnose de 
la megalomanie imperialiste. En procedant de cette fagon, 
nous atteindrons les racines m§mes de ce que nous desirous 
aneantir dans la societe allemande et nous mobiliserons des 
forces qui sauront venir a bout du nationalisme hyper- 
trophie. 

Cette tactique nous semble encore juste parce qu’il nous 
parait impossible de trouver des educateurs pour une 
education negative. Critiquer et deraciner, a moins d’attrait 
pour un ^ducateur qu’^veiller, soigner, edifier. La reedu- 
cation de I’Allemagne ne doit pas etre comprise comme une 
extirpation de vices, mais plutot comme- un dEveloppement 
de qualites. 

En procedant autrement, nous ne pourrons ni elargir ni 
gagner la collaboration allemande. Nous sommes done 
devant le grand probl^me du programme de cette education 
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positive, capable d’atteindre nos fins, et capable en m^me 
temps d’attirer un grand nombre de bons educateurs. 

Le fait d’etablir un programme d’ediication qui n’entral- 
nerait pas Timpossibilite d’une collaboration et qui n’alti- 
rerait pas sur les educateurs le reproche d’etre traitres k leur 
patrie, ne signifie pas encore que cette collaboration soit 
acquise ; c’est une autre question essentielle qui aura 
d’ailleurs une grande influence sur le programme a elaborer. 
La tache, certes, n’est pas facile. L’education en Allemagne 
servait toujours d’instrument politique des classes supe- 
rieures. On a dit, a juste titre, que c’est Tinstituteur alle- 
mand qui avait gagne la guerre de 1870. II serait done tout- 
a-fait errone de laisser dorenavant Feducation entre les 
mains de ceux qui en etaient charges jusqu’en ces derniers 
temps. Les formes seraient peut-etre changees, le contenu 
resterait le m6me. Et il faut mettre en relief le fait que le 
corps enseignant allemand constituait un tout, un clan 
ferme, fier et solidaire a Tinstar du corps d’ofdciers 
allemand. 

Meme les Allemands qui ont tente la creation d’une 
pedagogic avancee — surtout pendant Tepoque de Weimar 
— ont constate maintes fois que le caractere et la solidarite 
des maitres allemands rendaient impossible tout esprit de 
r^forme. Rien de plus Eloquent que le fait qu’en 1919, sur 
21.000 maitres d’^coles moyennes allemandes il n’y en eut 
que vingt-quatre pour adherer a FUnion progressiste des 
reformateurs de Feducation (Bund entschiedener Schulre- 
former). Par consequent, une activite quelconque en vue 
d’acquerir une collaboration allemande doit 6tre dirigee 
vers une sphere sociale toute differente de celle oil avaient 
6ti recrutes jusqu’a present les maitres allemands qui 
faisaient de Feducation un instrument politique. Il faut 
s’adresser aux classes populaires et surtout aux classes 
ouvrieres allemandes. 

Il est vrai que ces classes n’ont pas montr6 elles-mSmes 
de tendance educatrice, mais elles etaient d6ja en voie de le 
faire. A Fepoque de la republique de Weimar, les foyers les 
plus progressistes de la pedagogic allemande etaient ratta- 
ches aux mouvements ouvriers. C’est surtout k Hambourg 
el dans les faubourgs de Berlin que Fon organisa des ecoles 
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qui donnaient reducation dans un esprit moderne et huma- 
nitaire. L’ceu^re de pedagogues tels que Fritz Karsen, Paul 
CEstreich, Siegfried, Kawerau, restera toujours une preuve 
de Texistence d’un courant nouveau, tendant a reformer la 
pedagogic allemande de fond en comble et a la regenerer 
en lui donnant Tesprit nouveau de Thumanitarisme social. 
L’hitlerisme a evidemment detruit ces foyers d'idees nou- 
velles et de pratique pedagogique, de meme qu’il aneantit 
le mouvement ouvrier allemand, mais certaines traditions 
demeurent. Elies pourraient done servir de point d’appui. 
Ce qui est d’une grande importance car les Allemands sont 
des traditionnalistes. Ce rattachement a la tradition de 
Tenseignement non-scolaire des unions professionnelles 
allemandes de I’epoque avant Hitler et aux tendances qui 
apparurent alors dans le domaine de Tenseignement serait 
en m^me temps un appel a des hommes nouveaux dans de 
nouvelles classes sociales. C’est probablement par ce moyen 
que Ton pourrait recruter un certain nombre de pedagogues 
qui, entoures d’une protection convenable, pourraient entre- 
prendre le travail en organisant des foyers et des modeles. 
De cette fa^on serait effectuee la regeneration et la r^forme 
du corps -enseignant et en m^me temps la reforme du 
systeme d’education allemand. II n’y a que cette simulta- 
neite qui puisse garantir le succes. Les meilleurs projets 
seraient appliques en pure perte dans I’atmosphere qui 
regne actuellement parmi les educateurs allemands. Mais 
les hommes nouveaux ne peuvent reussir qu’au nom de 
nouvelles idees sociales et pedagogiques. 

Toute action de reeducation doit done faire appel k des 
milieux entierement differents, au paysan, a Touvrier alle- 
mand. Apres la premiere guerre mondiale, ces classes 
etaient deja en train de trouver leur propre ideologie peda- 
gogique. L’activite des grands pedagogues allemands nom- 
mes ci-dessus temoigne d^une fagon assez ^vidente que le 
systeme d’education traditionnel, en Allemagne, peut et doit 
etre reforme ; I’esprit nouveau de Thumanitarisme social 
devrait y regner. Les traditions jouant toujours en Allema- 
gne un grand role, il serait desirable de renouer aujourd’hui 
la tradition de Tenseignement extra-scolaire qu’organisaient 
les syndicats professionnels avant Tere hitlerienne. On 
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stimulerait ainsi les nouvelles energies dans ces groupes 
qui, seuls, sont a meme de contribuer a une renaissance 
tant du corps enseignant que de tout le systeme d’education 
allemand. 

Programme de l’enseignement 

Apres avoir pose le probleme de la reeducation, et defini 
ses methodes, nous pouvons caracteriser d’une fa^on gene- 
rale les travaux devant etre entrepris a cet effet. Le premier 
de ces travaux concerne le programme de Tenseignement 
dans des ecoles de dififerents types et de differents degres. 
Afin de resoudre cette question d’une fagon convenable, il 
faut se rappeler que la reforme du programme de Tenseigne- 
ment avait ete faite en Allemagne a deux reprises aprfes la 
premiere guerre m on diale, a Tepoque de Weimar et pendant 
Tepoque hitlerienne. Les reformes faites a Tepoque de 
Weimar furent rejetees pendant Tepoque hitlerienne, mais 
elles furent appliquees dans certains domaines. Par conse- 
quent, Tetablissement d’un nouveau programme pour 
Tenseignement ne doit pas seulement s’opposer au pro- 
gramme hitlerien ; mais il doit aussi proc4der a une revision 
du programme de I’Allemagne democratique. 

La reforme du programme devrait avoir pour principe 
de souligner Fimportance des elements rationalistes et 
empiristes. Une des t&ches essentielles de ce programme 
concret de reeducation consisterait a changer les bases 
memes de Tenseignement en Allemagne. A la difference des 
autres pays, surtout des pays de I’Occident, Fenseignement 
en Allemagne etait hostile a la methode empirique. Le 
rationalisme etait represente comme une invention franco- 
ahglaise avec laquelle on mettait en opposition tres marquee 
Fidealisme de la pensee allemande. La raison devait ainsi se 
subordonner a Finstinct, a la foi, au sentiment. C*est cette 
attitude fondamentale de Fesprit qu’il y aurait lieu de 
combattre. On pourrait envisager cette tSche en attribuant 
dans le programme d’enseignement allemand une place 
plus importante que celle qu’elles detenaient jusqu’ici, aux 
sciences naturelles et aux mathematiques. La jeunesse 
allemande apprendrait ainsi a penser d’une fa9on logique et 
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idealist-e qui jusqu’ici constituait la base de son education- 
Pour exercer une opposition au nationalisme allemand il 
faut entre autres s’opposer a ses tendances anti-rationa- 
listes et anti-empiristes- II faut enseigner a la jeunesse 
allemande le respect des fails et le respect de la raison, et 
non le dedain pour celle-cL 

Un autre trait caracteristique de ' renseignement alle- 
mand consistait a exagerer le role de I’Allemagne dans la 
culture mondiale. Les contributions de TAllemagne au deve- 
loppement de la civilisation etaient les seules dignes 
d’attention. On amoindrissait Timportance des autres pays 
pour la civilisation en laissant ignorer aux eleves la ma jo- 
rite de leurs exploits. II arrivait aussi frequemment qu’on 
accaparait pour TAllemagne tel grand nom etranger. Void 
done un autre tache importante pour Tenseignement reedu- 
catif en Allemagne : enseigner aux jeunes Allemands les 
elements constitutifs de la civilisation mondiale en souli- 
gnant la part que chaque pays ou groupement de pays y a 
prise. La part de TAllemagne, certes considerable, serait 
ainsi ^quilibree par celle des autres nations. 

Les programmes de Tepoque de Weimar aussi bien que 
ceux de I’epoque hitldienne diminuaient Timportance des 
sciences malhematiques et naturelles et augmentaient celles 
des matides abstraites. M6me dans les cas ou la valeur de 
la geographic, par exemple, ou de la biologic etait soulignee, 
on ne les enseignait que dans un dessein politique. II semble 
done juste de restituer, dans les nouveaux programmes, leur 
importance et leur role independant aux sciences exactes 
et physiques. Elies doivent devenir une bonne ecole de 
precision et de sobriete pour la pensee de la jeunesse 
allemande, qui avail ete elevee dans un esprit doctrinal de 
syn these arbitraire. 

Cette question se rattache au probleme des methodes 
d’enseignement. Celles-ci, jusqu’ici, faisaient que I’eleve 
croyait k Tomniscience infaillible de son maitre : elles 
devront dorenavant developper davantage son sens critique, 
sa force de raisonnement independant. II faut en finir a tout 
jamais avec la militarisation de I’^cole changee en une 
espfece de caserne. La jeunesse allemande forme tres volon- 
rpjcfimp hitlerien exaltait cette tendance 
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et, en assumant le controle absolu de toutes Ics formes 
qu’elle pouvait revetir, a su trouver un moyen puissant de 
penetrer dans Tanie des jeunes. II est evident que la jeu- 
nesse n'oubliera facilement ni Tinspiration ni Taide mate- 
rielle qu’elle recevait du national-socialisme. Pour eliminer 
les restes de ces influences, il faut leur substituer un mou- 
vement nouveau, egalement puissant, apportant a la 
jeunesse tant Faide intellectuelle et morale que materielle 
a laquelle elle s’attend. II serait pourtant dangereux de 
recourir a cet effet au mouvement des Wandervogel, imbu 
d’un individualisme exagere, dont les activites commencent 
deja a se dessiner. Conformement aux exigences de notre 
epoque, tout mouvement de jeunesse devrait suivre une 
ligne logique de democratic et de solidarite sociale. 

Le role des universites a tou jours eu en Allemagne une 
importance tout a fait speciale. C’est done la egalement que 
doit s’appliquer le programme de reeducation, aussi diffi- 
cile et subtile que soil cette tache. Les professeurs alle- 
mands, dans presque toutes les universites et toutes les 
facultes, ayant contribue, chacun dans son domaine, au 
developpement de la pensee national-socialiste, la denazifi- 
cation des universites doit etre particulierement impi- 
toyable. Tout succes apparent qu’on obtiendrait dans 
Fenseignement secondaire serait vain si Fon devait per- 
mettre que la jeunesse, dks son entree a Funiversite, soit 
formee par les memes professeurs qui furent avec un zfele 
inlassable les piliers du regime hitlerien. Un grand nombre 
des professeurs enseignanl jusqu’ici en Allemagne devant 
etre ainsi elimine, il y aurait lieu, peut-etre, de restreindre 
le nombre des universites jusqu’a ce que le corps enseignant 
soit complete par des forces nouvelles. Pour que de tels 
nouveaux maitres soient formes d’une fagon correspondant 
aux iddes democratiques, il serait utile de les elever dans 
les universites etrangeres. II serait en general desirable 
qu’une proportion importanle des ^tudiants allemands 
puisse suivre les cours d’universites etrangeres pour qu’ils 
soient enfin obliges de sortir du cadre etroit dans lequel les 
enfermait la science allemande. Un institut international 
etudiant les problemes de la culture allemande dans le 
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eux-memes collaboraient avec des savants des autres pays 

— reussirait peut-Mre k enseigner aux Allemands Tesprit 
de soiidarile internaUonale et a developper leur sens de la 
juste proportion dans I’appreciation du vrai role qu’a joue 
et que peut jouer TAllemagne dans Tiiistoire de TEurope. 

En dehors de I’enseignement, le programme de reedu- 
cation doit egalement aborder les autres moyens de penetrer 
dans Topinion publique, tel le theatre, la radio, la presse — 
choses relativement faciles a controler — et enlBn, le livre- 
Ici, la tache est plus difficile. L’Allemand sait lire tout 
auteur classique comme un auteur politique. L'interdiction 
de la circulation de la litterature classique ferait figure de 
persecution et encouragerait les publications clandestines. 
Ici done, comme dans les autres branches, le programme 
positif est plus important que le programme de represailles. 
II faut encourager et developper une litterature nouvelle, 
correspondant aux idees que nous voulons enseigner aux 
Allemands, litterature qui, en dehors de Tenseignement 
scolaire et universitaire, saura apprendre aux Allemands 
les principes de la democratic et de la solidarite inter- 
nationale. 

Considerations gEnErales 

Le probleme de la rE^ducalion en Allemagne, ce pro- 
bl^me unique dans Thistoire, ne peut etre resolu par notre 
generation. II faut se mettre a Toeuvre d^s a present, tout en 
se rendant compte qu’il s’agit 1^ d"une tache a longue 
echeance. Pour lui assurer un maximum de succes, il faut 
qu’elle soit soumise a une direction uniforme par toute 
TAllemagne. L’Allemagne — que cela puisse plaire ou non 

— constitue un tout culturel et les methodes k Taide 
desquelles on va la reeduquer doivent etre unifiees et pla- 
cees sous une direction. Au sein de celle-ci, les Allemands 
eux-memes doivent avoir leur part — et une part impor- 
tante — pour qu’ils ne soient pas a'meme de pretendre que 
toute Toeuvre de reeducation ne constitue qu^un instrument 
de persecution utilise par les vainqueurs. 

Les idees imperialistes allemandes ne pouvaient vivre 
et se developper que dans certaines conditions determinees 
d’ordre social, economique et politique. Cependant, il n’y a 
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qu"en Allemagne que rimp^rialisme et le nationalisms, qui 
sont des phenomtees generaux dans certaines epoques de 
Thistoire, reussirent a mobiliser dans une enorme propor- 
tion sous leurs drapeaux des representants de la culture, ce 
qui temoigne d’une aptitude particuliere de la culture 
allemande a evoluer dans cette direction. Par consequent, 
la reeducation de TAllemagne doit embrasser deux series de 
travaux. La premiere doit supprimer les sources et les 
causes, la seconde doit combattre tout ce qui en avait results 
et ce qui constitue le danger permanent d’une rechute. Ces 
id^es naissent tou jours sur des bases determinees, consti- 
tutes par des conditions sociales, economiques et politiques, 
mais, une fois faconnees, elles deviennent une « tradition » 
conservee dans des livres et pretes a revivre au premier 
signal. C’est la le danger des idees dont on a coupe les 
racines. Elles restent cependant vivaces et un changement 
quelconque dans la situation sociale, economique ou poli- 
tique, fut-il minime, qui resterait sans influence sur les 
idtes s’il se produisait dans tout autre pays, peut provoquer 
en Allemagne un retour violent, comme sous le coup d’une 
avalanche, d’idees censees abandonnees. 

C’est precisement en cela que reside le peril allemand. 
Si les idees hitleriennes n'etaient qu’une doctrine purement 
politique de la quatrieme dtcade du vingtieme siecle, 
Tabolition de la puissance politique de TAllemagne, suivie 
d'une reforme de sa structure sociale et economique, pour- 
rait etre une garantie contre la renaissance possible de 
cette doctrine. Mais quand nous en voyons les racines pro- 
fondes a Taube de Thistoire allemande, quand nous voyons 
qu’elle devint le lien permanent a travers Thistoire de la 
pensee allemande, qu’elle est imbriquee dans la mythologie, 
la mystique, la religiosite, la philosophie, Thistoriographie, 
la pedagogic allemandes, alors nous sommes obliges de 
constater avec inquietude que c’est justement cette doctrine 
traditionnelle, quoique sapee et renversee, qui se maintient 
comme un fantome pret a revenir au premier appel. Pour 
tarir la source de la pensee imperialiste allemande, il faut : 
1®) fixer des frontieres convenables ; 2®) aneantir les possi- 
bilit^s de Tindustrie de guerre ; 3“) organiser la societe de 
fa^on k liquider la classe au sein de laquelle se recrutaient 
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les politiciens et les offlciers d’etat-major. En apparence, ces 
questions ne se rattachent pas a ia culture ; en realite, ce 
sont des questions d’importance fondamentale et la reedu- 
cation de rAllemagne ne sera pas possible en general si 
elles ne sont pas resolues detinitivement, 

En mettant a execution cette oeuvre de reeducation du 
peuple allemand, dont depend, dans une grande mesure, 
Tavenir de rhumanite, il faut se rendre compte qu’il s’agira 
toujours non seulement de remedier a telle ou telle mani- 
festation exterieure de danger allemand, mais surtout 
d’extirper tout ce qui en constituait la cause. Ce sont les 
causes du mal — et non seulement ses consequences visibles 
— qu’il faut combattre. Et ici la construction vaudra tou- 
jours davantage que la negation. Controle, interdiction, ne 
peuvent constituer que des moyens auxiliaires. C’est au 
programme positif du redressement de la pensee et de la 
morale allemandes que reviendra le role capital. C'est done 
a Telaboration de ce programme et a sa prudente execution 
que doivent se vouer Tesprit, rintelligence et — last not 
least — la bonne volonte de Telite intellectuelle de toutes 
les nations civilisees. 

Que peut-on faire pour inspirer et pour propager des 
id^es ? On pourrait essayer d’etablir des foyers d’opinion 
publique dans la vie des partis politiques ainsi que dans 
la vie scolaire et universitaire. Le premier domaine, en d^pit 
de son importance, ne semble pas promettre des resultats 
importants en Allemagne. C’est un pays dont le niveau de 
culture politique est Ires bas et qui s’interesse tres peu k 
ces problemes. Ce qui se passe en ce domaine n’est pas 
suivi avec attention, a moins qu’il ne s’agisse des chefs 
politiques. D’autre part, TAllemagne est un pays oil le role 
des ecoles et surtout des universites est tres grand* Par 
consequent, Tepuration de la culture allemande ne peut pas 
^tre faite sans la participation des universites. II faut tout 
faire pour que les universites allemandes deviennent des 
foyers de la pensee europeenne et non des foyers de la 
pensee anti-europeenne. Ce qui est necessaire dans ce 
domaine, e’est la suppression radicale de tons les pro- 
fesseurs et agreges qui professaient la doctrine hitle- 
rienne ou qui collaboraient etroitement avec elle. La denazi- 
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fication doit etre ici beaucoup plus rigoureuse que dans les 
auires domaines de la vie. Cependant nous observons des 
maintenant, malheureusement, que des professeurs de 
conviction hitlerienne deviennent recteurs des universites 
nouvelles. En second lieu, il faut prendre soin de preparer 
les cadres de nouveaux professeurs. II semble juste 
d’admettre le principe que les futurs professeurs fassent 
leurs etudes a Tetranger pendant de longues annees. La 
megalomanie allenaande resulte, du moins en partie, de 
Tignorance des progres fails a Tetranger. Les histoires de la 
philosophie, ecrites par des Allemands, sont en majorite 
des histoires de la philosophie allemande, meme quand elles 
parlent d’auteurs des autres nations. De meme leurs 
histoires de la musique sont des histoires de la musique 
allemande, etc. II faut rompre avec cette etroitesse de vues. 
En troisieme lieu, il faudrait envisager la possibilite sur 
une vaste echelle d’echange d’etudiants allemands avec ceux 
des autres pays. Le sejour des etudiants allemands dans un 
milieu etranger autant que le sejour des etudiants d’autres 
nationalites dans les universites allemandes aurait une 
importance considerable pour temperer le nationalisme. Une 
telle organisation ne pourrait etre mise en oeuvre trop t6t. 
Mais les torts des Allemands envers les nations de TEurope 
sont trop grands et la distance qui en resulte entre eux est 
trop importante pour qu’une pareille education universi- 
taire en commun soit possible des aujourd’hui. Cependant 
elle deviendra possible progressivement pour certains pays 
particuliers. En quatrieme lieu, il faudrait examiner le 
projet, avec la collaboration des Allemands, d’un institut 
international destine Tetude de la culture allemande dans 
ses rapports avec la culture europeenne. De cette fa^on, la 
collaboration des specialistes de differentes nations pourrait 
4tablir la valeur reelle et la valeur Active de la culture 
allemande. Ceci pourrait avoir une influence considerable 
sur la mentalite allemande, car Texclusivisme et F^troitesse 
d’esprit seraient combattus pendant les recherches et les 
discussions scientifiques. 
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I. INTRODUCTION 


It is a paradox of Germany today that the foreigner finds 
it hard to think in terms of « Germany and « Germans ». 
Only gradually does « Germany » emerge from four zones 
of occupation. Yet the Germans themselves remain intensely 
aware of their nationality — ^although it may be inaccurate 
to describe them as nationalist in the pre-war sense of that 
mis-used word — ^in spite of the fact that defeat and occu- 
pation have intensified differences of religion, tradition and 
history and revived particularism. Under the Weimar regi- 
me, there were unresolved problems in the field of educa- 
tion and youth movements (2). To these have now been 
added the consequences of Nazi ideology and of the « gap ^ 
which Nazi education policy and the years of war have 
combined to produce in the knowledge and intellectual or 
scholastic training of German youth. The re-starting of 
education in Germany after the war, and the problems it 
involves, has had to be attempted in circumstances which 
could scarcely be more unpropitious. Physical destruction 
on a great scale has directly or indirectly reduced the num- 
ber of school buildings available. This same destruction, 
combined with Nazi and post-Nazi purges, has reduced 
books and reference material almost to nothing. Denazifi- 
cation, prisoners-of-war, war losses, have reduced the 
number of teachers and youth leaders available and raised 

(2) See Year Book of Education (Teachers College, Columbia University), 
1924, 1925, 1927, 1929 ; and Howard Becker, German Youth, Bond or Tree 
(London, Regan Paul, 1946). 
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the average age of those remaining to over fifty. These are 
factors directly affecting education. Hunger, housing short- 
age, the absence of industry and, therefore, of potential em- 
ployment, the break-up of family life, are indirect factors 
of hardly less significance in the total picture. 

There are perhaps two main points of conflict in German 
education today : the struggle for school reform — for the 
unified school (Einheitsschule ) — and the struggle of the 
universities to maintain their academic standards and their 
autonomy (3). If there were no occupation of Germany by 
four Powers, these two subjects would still dominate the 
German educational scene ; they are also matters of the 
greatest concern to Military Government. Among the Ger- 
man educationists now leaders in the School Department 
of the Ministry of Education in the Russian zone are several 
who worked for reforms during the Weimar period. Shortly 
after the end of the war, the responsible German authorities 
in this zone agreed on a Law for the Democratization of 
German Schools — ^which the Russians carried into effect. 
It introduces compulsory free education ; one year kinder- 
garten ; eight years elementary school ; followed by four 
years secondary or technical school (obligatory for three 
years for all children between 14 and 18 years who are not 
attending any other school). A modern language is begun 
in the fifth school year and a second in the seventh or eighth 
year. No Latin is taught except in the secondary schools. No 
parent can send a child on a fee paying basis to a secondary 
school, and thus it is claimed that education on a class basis 
has now been circumvented — although the problems of the 
relation between the schools and the Churches, and of the 
disadvantages of the country child compared with the city 
child have still to be tackled. There is in Germany, as else- 
where, the inevitable conflict of opinion between the elemen- 
tary and the secondary school teachers. The Churches are 
against State education and want confessional schools to 
continue — ^not merely permissive religious instruction in 
schools. The universities (and the Catholic Church) are, in 

(3) Although the universities were subject to a large measure of State 
control, they were ruled by the (full) professors. See S. D. Stirk, German 
Universities Through German Eyes (London, Gollancz, 1946), p. 29. 
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the main, against a reform which undermines the classical 
tradition and is therefore, in their ej^es, prejudicial to the 
basis of sound learning. 

Here, then, are closely related social and educational 
problems, mixed up with the all-important question of deve- 
loping new ideals in German j’^outh. At the present time the 
quality of the formal education given to German children 
is poor. For this unhappy fact German education authorities 
and teachers are not wholly responsible ; indeed they are 
perhaps not responsible at all, except for being the people 
they are, exponents of an outworn educational theory and 
practice. They cannot be blamed, for example, for teaching 
(in accordance with syllabuses laid down for them) mediae- 
val political history based on great figures of the period ; 
without books, without material aids, without reference or 
source material for themselves or their pupils. The local 
educational councillors were trained in a narrow bureaucra- 
tic tradition, but they, too, could not in any case make 
bricks without straw ; they can provide neither books, exer- 
cise-books, pens, nor electric light bulbs. It is also only fair 
to point out that many teachers in the cities are working 
under conditions of real hardship and till recently of actual 
hunger. 

Undoubtedly, it is essential that men and women hol- 
ding Nazi views should not be allowed to teach in Germany 
today. But the consequences of denazification (4) are two- 
fold : an absolute shortage of teachers, which has had to be 
met by short emergency training schemes for ex-service 
men and women in addition to the normal teachers’ training 
colleges ; and an average age in the profession of over fifty. 
Thus, with the exception of a temporary intake in the past 
two years of the emergency teachers (who must, generally 
speaking, take a degree or another training if they wish to 
remain permanently in the profession), the teaching profes- 
sion now consists of elderly men and women who were in 

<4) Denazification is here considered as a process whicli -would have 
been carried through by the Germans themselves after the defeat of the 
Nazis. Denazification policy as carried out by the Occupying Powers will be 
discussed later. Figures for denazification in the British zone as at July 1, 
1917, were 1,887,235 brought before Spruch KUmmer, 328,471 removed or 
debarred from their posts. 
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their prime during the Weimar period and are sometimes 
described today as « Hitler’s rejects or of young teachers, 
without experience, who were themselves educated during 
the Nazi period. The older teachers were either in retirement 
from 1933 to the beginning of the war, or teaching in 
accordance with Nazi theory and practice, although not as 
active Nazis. They are inevitably educationally out of date, 
and therefore too high a proportion of inferior « academic » 
education is perhaps still being provided on the old lines. 

The future of the children now at school is uncertain ; 
for those in elementary schools there are too few jobs. In 
Hamburg the school-leaving age has been raised to 16 years 
to keep the children « off the streets ». « Wir mussen unsere 
Kindern aushilden, dber wozu ? » asked the Head of the 
School Administration in Berlin. An even more urgent pro- 
blem is presented by the children of the upper, middle and 
professional classes, who have hitherto gone automatically 
to the secondary schools and on to the universities. More- 
over, the School Reform scheme is designed to open the edu- 
cational ladder to workers’ and peasants’ children. For the 
moment, owing to the war and to denazification, there are a 
number of jobs for the middle classes in the civil service. 
But the problem of the position of the middle classes, in an 
atomized society, is fundamental and far-reaching. These 
classes are resisting a future which is dark for themselves 
as a class, and even darker for the traditions they still seek 
to uphold. They are, for example, still demanding entrance 
to the universities. 

The demand for entrance to the universities is approxi- 
mately 40 per cent in excess of their capacity. A numerus 
clausus, greatly disliked by the university authorities, is in 
operation. The task of balancing the claims of ex-officers 
against those of boys and girls now leaving school, difficult 
enough in every country today, is, of course, further compli- 
cated by the traditional outlook of most German universi- 
ties. Their conservatism does not, in present circumstances, 
help the claim for higher education of women. Women are, 
however, admitted up to about 25 per cent of the total 
entrants. Conversations with students’ representatives sug- 
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themselves their position in the community. They are 
anxiously seeking contacts with students of other nations, 
as individuals ; this is an indispensable stage before Ger- 
man students are able to become good citizens of their ovrai 
country, quite apart from any wider society. The average 
student may perhaps be forgiven if he is preoccupied with 
his own difficulties : on the academic side, too few teachers, 
absence of equipment, laboratory, books and also of note- 
books, so that one student frequently takes notes for the 
use of twenty-five. Hunger is not merely, for the student, 
the normal background to the lives of citj'-dwellers. It is an 
acute problem, limiting his capacity to study and threate- 
ning him with permanent disability from disease. The hou- 
sing and fuel situation add directly not only to his difficul- 
ties in actual work, but also to the threat to his health. 

From yet another standpoint the universities constitute 
a major problem, even while they hold one of the keys to 
the future. Before 1933, the « German universities were in 
no real sense democratic ; they were not democratic in the 
spirit and personnel of the professors, or in the spirit and 
personnel of the students. In organization each university 
was an oligarchy, subject to a considerable degree of State 
control » (5). They were never a stronghold of Nazism — 
from the Nazi standpoint. Too many professors preferred 
to bury themselves in their studies, playing no part in, but 
accepting no responsibility for, the politick life of the na- 
tion. Lecturers were nearly all involved in party activities, 
with the result that today there are almost no Dozenten — 
while the professors are all old men. Members of the Law 
Faculty in Munehen University were in 1947 all between 
seventy and eighty, and one over nine^. 

Formal education, in schools and universities, leaves 
largely untouched one aspect of the life of German youth 
— their leisure. In purely German terms, the post-war pro- 
blem of youth is to win them back for this or that political 
or religious group, at one and the same time guarding them 
as far as possible from moral and physical deterioration and 
indoctrinating them with a set of positive beliefs. Here, the 
consequences of war and of Nazi youth organization must 
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be combatted by those Germans responsible for German 
youth activities today. Some young Germans "who no's? come 
under the youth amnesty, and -were « Pimpfen » (Jung- 
volk) — 10-14 year-olds — ^before the war, are today resisting 
the efforts of their elders to enrol them in some youth asso- 
ciation belonging to the old pre-1933 German tradition. 
This, it •will be recalled, included « youth organizations * 
and « the youth movement », a difficult distinction for non- 
Germans. The former consisted of « all organizations de- 
pendent on adult associations : the youth groups of the poli- 
tical parties, of the churches », and many others. The latter 
is properly speaking the Bundische Jugend, which develo- 
ped out of early movements, such as the Wandervogel, and 
the German Boy Scouts (Pfadfinder) . Between 1918 and 
1933, approximately 48 per cent of all young people in Ger- 
many were organized in one or other of these youth organi- 
zations, and rather less than 10 per cent in the Bundische 
Jugend (6). Not all of these were nationalistic, although the 
German Scout Movement seemed to the International Scout 
Organization almost militaristic and certainly nationalist, 
while to many Germans it appeared dangerously interna- 
tional (7). 

German youth leaders — ^both pre- and post-Nazi — ^tend 
to be nationalist in outlook and seek to hold their followers 
by sheer force of personality, demanding allegiance to this 
or that ideal on an emotional basis. 

German youth is today in danger of becoming a battle- 
ground, at a moment when it is in every kind of need and, 
despite its conditioning to Nazi ideas, still surprisingly 
responsive to good leadership. It is not necessary to assume 
that the ends for which contending forces are striving to 
win the adherence of German youth are all bad. But not all 
those Germans who now claim the right to lead youth them- 
selves possess a democratic outlook An evangelical pastor 
may reveal a parade-ground manner at a gathering of youth 
and use martial similes in his address. A leader of the 
Falken (the Social Democratic Party’s Youth Association) 

(6) H. Ebeding, The German Youth Movement (London, New Europe, 
1945 ). 
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may insist that all young people who attend meetings regu- 
larly should join the S.D.P. But while certain generaliza- 
tions may be made about, for example, the Catholic and 
Evangelical youth organizations, or about the Free German 
Youth (F.DJ.) and the Falken, personal contact reveals 
conspicuous exceptions to them. In general terms, also, it 
is reasonable to see in the unwillingness of many German 
boys and girls to join local political or religious youth orga- 
nizations today, a reaction not only from Nazi propaganda, 
but also from pre-Nazi German tradition. In their view, 
their desire to serve the Fatherland involves being organized 
nationally for that end ; they do not think that service to 
the Fatherland can be a by-product of any useful communal 
activity. It is, moreover, not solely due to training during 
the Nazi period in the Hitler Jugend that some young Ger- 
mans, like certain of their would-be leaders, have no concep- 
tion of democratic processes of thought or, indeed, of proce- 
dure. Discussions on administrative problems even by adult 
German education officials can — and frequently do — ^lead to 
shouting matches and table thumping. It is not without 
significance that young Germans today, who reveal them- 
selves, by appearance as well as by their attitude of mind, to 
have been « Hitler’s chosen », the product of the Ordens- 
burg and other forms of Nazi training for leadership, are 
usually conspicuous by their lack of intelligence and adap- 
tability. 

Juvenile delinquency is an acute problem facing German 
education and youth authorities. It is in the first instance a 
purely German problem, arising, in perhaps almost equal 
proportions, out of Nazi policy, war, and post-war condi- 
tions. The Nazis deliberately took children out of the control 
of their parents ; they encouraged the denunciation of pa- 
rents by children (8). Hitler established harsh penalties for 
children, including eight day’s solitary confinement— a pen- 
alty which is still in force for certain offences. During the 
war boys and girls were « spotters > for anti-aircraft defen- 
ces, and were alike without civil and parental discipline. 

(8) In 1938 a Berlin doctor — an antl-Nauei — ^was denonnced by his 14-ycar 
old son. When the Gestapo came to arrest him, he shot first his son and then 
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Bomb damage, housing shortage, food shortage and the lack 
of bare essentials have in the past two years made theft and 
the capacity to support oneself without visible means of 
subsistence, or a family roof over one’s head, almost into 
civic (and certainly into filial) virtue for boys and girls in 
their ’teens ; and this without reference to positive tempta- 
tions arising from military occupation. At the same time, 
the German local authorities lack personnel with reasonably 
up-to-date training in dealing with juvenile delinquency, 
and also the prerequisites for holding it in check — ^buil- 
dings, other than prisons, and equipment, materials for 
practical re-training. 

It is worth while in any discussion of the cultural situa- 
tion in Germany today thus to recognize the existence of 
those involved long-term German problems, however unreal 
any attempt to divorce them from their setting of Nazism, 
defeat and military occupation may seem. For though it is 
broadly true that many aspects of the problem of Germany 
today, as seen from outside her frontiers, are German rather 
than Nazi, and that the problem can in the last analysis only 
be solved by the Germans themselves, these truths seem to 
have been largely obscured by Allied policy during and since 
the war. The reasons are to be found in the concept of « re- 
education », and in the fact of the division of Germany into 
four zones, in which policy, though theoretically « quadri- 
partite », is in practice divergently interpreted. 

« Re-education » was a war-time concept. An unofiBcial 
commission in London produced in 1943 a report on the 
re-education of Germany (9). In his book The Fifth Arm, 
published in 1945, Mr. Wickham Steed wrote, « A long pro- 
cess of re-education under some form of supervision will be 
necessary to eradicate these notions and to replace them by 
others which enlightened Germans have in the past vainly 
striven to inculcate upon their fellow Germans » (10). And 
he quotes from V Europe Nouvelle a French article to the 
same effect, « Germany cannot again be a part of Europe 
till she has gone through a process of deep moral re-educa- 

(9) Education and the V.N. (London, United Nations Association, 1943), 

Tvn. 
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tion»(ll). American thought during the war specifically 
suggested that the Germans must « be re-educated ». For 
example, the problem of re-education was discussed as early 
as 1942 by an American educationist, Dr. Walter Kotschnig, 
in International Conciliation (12). In 1945 the American 
Historical Association published for the United States War 
Department a pamphlet. Can the Germans be Re-educa- 
ted (13), for use in Army discussion groups. In this, the 
thesis is developed that « all efforts to re-educate the Ger- 
mans will fall on barren ground unless they call forth res- 
ponse from within the Germans themselves... The question 
whether Germans can be re-educated can be answered only 
by concrete action and by the creation in post-war Germany 
of the actual conditions in which education is possible... » 
These conditions « involve opportunity for survival, ade- 
quate work and hope for the future... German re-education 
requires first of all the co-operation of the Germans them- 
selves » (14). This last sentence is a clear expression of the 
idea that German re-education can be encompassed by fo- 
reigners from outside Germany. 

It is not the purpose of this paper to embark on an exa- 
mination of this concept, its value and its implications. But 
it is impossible to discuss the cultural problems of Germany 
today, and the actual situation in practice, without refe- 
rence to an idea which is, for better or for worse, playing 
an important part in the minds of some at any rate of the 
Allied military and civil authorities responsible for the occu- 
pation. Nor can it be left out of account when describing 
what has in fact happened in the fields of education and 
youth activities in Germany since the end of the war. 

From the beginning of the occupation to December 1946 
education was a direct responsibility of Military Govern- 
ment. Under Ordinance 57 of British Military Government, 
which took effect on 1 January 1947, regulating the powers 
of the Lander in the British zone, control of education was 


(11) Ibid, p. 152. 

(12) No. 379, April 1942, p. 23 et seq. 

(13) E. M. 26 G. I. RounjdtaiM'e. 

(14^ Ibid,, p. 39. 
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handed back to the Germans ; a similar step was taken by 
the Americans in their zone, although the latter retained 
the right to lay down the general principles to which any 
educational legislation must adhere. In the Russian and 
French zones the ^German authorities continue to admi- 
nister education and youth activities, final responsibility 
for which is still in the hands of the Occupying Powers, and 
in Berlin education is under quadripartite control. By June 
1947 the Allied Education Committee drew up, and the 
Control Council approved, ten basic principles which should 
govern the development of education in Germany. Some of 
these principles are couched in terms so general as to indi- 
cate the extent of the differences between the Powers. 
It is laid down that full-time school attendance for all 
children from six to at least fifteen should be compul- 
sory, and followed by part-time education up to eigh- 
teen. Tuition and text-books are to be provided free for 
pupils of compulsory school ages, and grants given to 
those who need them ; grants are also to be provided 
for those who need them in the universities. During 
the compulsory period education should form a compre- 
hensive system ; the terms « elementary » and « secon- 
dary » education must no longer mean two types or 
qualities of education which overlap, but two consecutive 
levels of instruction (15). Behind these ten basic principles, 
slowly hammered out by the Allied Education Committee, 
lie such fundamental and unsolved problems as <?; centra- 
lized » versus « decentralized » control of education ; the 
unified school ; and religious instruction in schools. There 
are in positions of authority in Germany today experts in 
education and youth organization from Britain, the United 
States, France and the U.S.S.R. Even a limited knowledge of 
educational theory and practice in those countries reveals 
profound differences, arising in part from the history and 
needs of the country and in part from its particular political 
and economic system. Educationalists are a body of reason- 
ably enlightened and disinterested men and women, but 
they are apt to be single-minded enthusiasts. If these qua- 


MttnfhTn Rpnrtrf nf fhR Control Commission for Germany (British 
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lilies have helped them as individuals to make perhaps the 
greatest single contribution towards the reconstruction of 
Germany and have been the basis of understanding and 
co-operation between them and German teachers and offi- 
cials, they have also added to the success with which 
differing educational policies are being put across. Closely 
bound up with « re-education » is Information Control, 
through which, directly or indirectly, the press, literature, 
radio, theatre, music and films are kept under surveillance. 
Here, too, there seems to be little or no uniformity in theory 
or practice. As in the case of education and youth, there 
seem to be wide variations not only in policy hut also in 
the manner of its execution. 

How, then, do the policies and methods of the 
Occupying Powers differ one from another ? What success 
are they meeting in their efforts toward German reconstruc- 
tion and re-education ? And, finally, what is the overall 
picture from the German standpoint ? Are there signs that 
a new spirit is abroad in Germany ? Or — if that be too am- 
bitious in 1948 — is a solid foundation now being laid upon 
which a different Germany can be built in the not too far 
distant future ? 

11. RUSSIAN AND FRENCH ZONES 

Two of the Occupying Powers, Russia and France, 
believe it is possible for them to ensure that during the 
period of occupation certain changes are made in the Ger- 
man educational system which will, in their turn, change 
the composition of the « governing classes ». The Russians 
believe wholeheartedly in the power of government to mould 
popular opinion to their will by the control of such media 
as press, films, radio, and so forth ; by methods, indeed, 
singularly like those used in Nazi Germany by the 
« Fascists », whom they now allege exist solely in the 
Western zones. But the Russians have found, and given 
office — in the Deutsche Zentralverwaltung fur Volksbildung 
ins den Sowjetischen Besatziingszone, and in the univer- 
sities — to a number of German educationalists who were 
striving before 1933 for certain educational reforms (16). 

(16) See Ailoys Fischer, « The Philosophy Underlying the National Sys- 
tem of Education in Germany {Year Book of Education, 1929, pp. 183-315). 
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In Thiiringen, for example, a common school system was 
adopted between 1922 and 1924. In Sachsen a proposal was 
put forward in 1927 for a State course of study in public 
discussion. Sachsen and Thuringen (together with Hamburg 
and Hesse) were giving three year’s university training to 
their elementary school teachers in 1925. Leipzig and Berlin 
were aware of shortcomings in the « educational ladder » 
and made efforts to improve the situation around 1925. 
These more or less random illustrations (to which many 
others could be added) indicate the diversity of education^ 
theory and practice under the Weimar system of decentrali- 
zation, and also throw some light on the German origin of 
the reforming spirit now displayed in the Russian zone. 
Educational reform is, of course, not merely an end in 
itself. In the eyes of the Occupying Power and of those 
Germans responsible for the administration of education, 
it is the first stage on the slow road to « re-education for 
democracy » — to « democracy » as currently interpreted in 
Russia — and, as such, is given high priority in zonal policy. 

Education must be unitary, equal for all from kinder- 
garten to university, according to capacity. Elementary 
schools now give an eight-year course, followed by four 
year’s secondary schooling, specializing in foreign lan- 
guages, natural sciences, or German, in parallel forms in 
the same school (17). For those who do not go on to the 
secondary schools, twelve hours a week in a technical school 
is compulsory. In all this there is nothing which German 
educationalists, freed from the Nazis and returning to the 
Weimar tradition, might not have accomplished, or at least 
set out to accomplish ; the institution of a Pedagogic Fa- 
culty at each of the six universities in the zone is also a 
return to the practice of certain Lander in giving their 
teachers a university education — although the form is an 
innovation. But perhaps the kernel of Russian « re-educa- 
tion » policy — ^the direct supplement to the indirect attack 
on the German class system, designed to place power in 
other hands — ^is the institution of a special college attached 

(17) The authorities are now trying to reverse the ipre-Hitler situation 

an attATn/nt fn OUt the STtmUlSSiUXQ. 
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to each university, which may be entered direct from an 
elementary school, or from an office or factory by those who 
have not passed their Abz7izr(18). In these colleges such 
students take a few general subjects and then specialize, 
taking an examination, alleged to be as stiff as the 
normal Ahitur, though only in a few subjects, which secures 
them entrance to the university. This innovation was de- 
cribed by an official of the Deutsche Zentralverwaltung fur 
Volksbildung in der Soivjetischen Besatzangszonne as very 
important for the teaching of democracy, the ending of the 
existing class system and for training the new bureaucracy 
which is needed. About 15 per cent of the total university 
students are now the sons of peasants and workers, accor- 
ding to the same official, and it is increasingly difficult for 
children of other sections of the population to obtain 
entrance (19). 

The Russian zone is not short of paper ; it possesses 
Leipzig, the centre of publishing and printing. Thus the 
shortage of books and periodicals is much less marked 
than, for example, in the British and American zones. 
Thirteen million school books have been issued, as against 
10 1/2 million in the British zone (with a much higher total 
population). Public libraries in this zone were mainly 
intact ; purged, they are now in full operation. Periodicals 
are produced for educational purposes : two for school- 
children ; one each for technical schools and adult education 
centres ; two for teachers, one theoretical (Pddagogik) and 
one general (Die neue Schule), In these, as in the teacher's 
manuals, modern educational theory and experiment is 
mingled with political indoctrination. But they are effective 
and alive ; they cannot fail to help and interest teachers, of 
whatever political colour, who have lived through the barren 
years from 1933 to 1945. 

In contrast with the rest of Germany, history is taught 

(18) The final school examination leading to the imiversity. 

(19) Of 1,362 new students in the Winter Semester of 1947, in Berlin, 311 
were from the working class, 47 peasants, 277 children of employees, 167 
of craftsmen, 312 of intellectual and professionnal classes, with 248 others 
unclassified. The Kurator of Halle University said at a Students* Day at 
TfLbingen in April 1947, that when 33 per cent of the student body came 
from the working classes, the authorities would again throw studies open 
to aM comers. 
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right down to the present day, still, unhappily, mainly on 
chronological and political lines, in spite of the instruction 
that history teaching must be concerned primarily with the 
inner economic, social and cultural development of the 
peoples and their struggle for right and social justice, 
and that the cult of heroes is to be avoided and interest 
concentrated on the life work of great inventors, discoverers, 
revolutionary fighters, artists and scientists and other 
pioneers of social and cultural progress. Wars are to be 
dealt with from the standpoint of their origins, aims and 
consequences. The political education of kindergarten 
teachers in training, themselves educated during the Nazi 
period, is to include the Nurnberg Trials ; the Nazis consi- 
dered as the enemy of the German people ; responsibility 
for the war ; the road to German resurgence and freedom ; 
the democratic revival of Germany ; up-to-date methods of 
influencing youth ; democratic education ; the political task 
of women. 

It would be foolish to try to evaluate the success of edu- 
cational policy — of the attempt at re-education — in the 
Russian zone of Germany, without reference to general 
policy and general conditions in the zone, or, indeed, for 
varying reasons, in any of the zones. There is the inevitable 
censorship, but apparently little direct interference in the 
universities. On the other hand, a policy of denazification 
which purges at the top but allows the « little man > to 
keep his job (except in the teaching profession) provided he 
joins the Party, leaves fewer disgruntled Nazis ready to 
upset the regime ; although the exact extent of the so-called 
« reactionary forces » who are now excluded, for example, 
from the universities is hard to determine. Political pressure 
— the choice of joining a party or losing a job — appears, 
however, to be the normal state of affairs for professor, 
teacher or school cleaner. It is not within the province of 
this paper to examine general conditions in the Russian 
zone, or to animadvert upon the apparent reactions of the 
Germans towards the Occupying Power. But, from the 
cultural point of view, there is little doubt that much more 
is being provided to satisfy the mind and to awaken interest 
than in some parts of Germany today. Political indoctri- 
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nation and propaganda exist ; but they are pills well coated 
with the sweetness of new ideas, new books and periodicals, 
and new exhibitions. And, after all, propaganda is at a 
discount in Germany today ; Germans tend to take anything 
which happens to be useful from among very different ideas 
and ideals offered to them by their conquerors, and dismiss 
the remainder as « propaganda » . And it is diJBScult to 
believe that the educational theories, for example, to be 
found in the new manuals and periodicals, are not of posi- 
tive value, despite their doctrinaire passages and determined 
attempt to « mould » teachers and taught alike to the re- 
quired new pattern. Standards are undoubtedly lower and 
German education and youth officers admit that there are 
not enough trained teachers at any level, but they contend 
that the regulation basis of progress has been attained. For 
example, by Order 156 of S.M.A., 30-6-47, the Central Youth 
Office (Jungendamt) was made responsible to the Deutsche 
Zentralverivaltung fiir Volksbildung instead of to the Min- 
istry of Labour and Welfare. A note in the Order declares 
that it provides the legal foundation for recognition that a 
young person, sent to be regarded as an object of « care » 
or as a unit in the labour force, should be educated as a 
valuable member of society. It is doubtful whether the 
proper legal basis overcomes practical difficulties, but the 
German authorities in the Russian zone are probably at 
least as successful as those in the West in dealing with juve- 
nile delinquency. The same thing is true of youth organi- 
zation : the Russians are being successful up to a point. In 
the Russian zone, only one youth organization is permitted 
— ^the Free German Youth (F.D.J.). This is in theory non- 
communist and non-political ; it stands for German unity, 
in face of the competing political and religious groups to be 
found in the other zones. Moreover, the F.D.J. is encouraged 
to do reconstructional work — ^which German youth pas- 
sionately desires to do. It is not easy, of course, to discover 
the extent of the work actually done but it is given plenty of 
publicity, which strengthens the impression made on young 
Germans not only in the Russian zone itself. 

Both the Russians and the French believe that the 
re-education of Germany can only come about by forces 
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from without ; both believe in the possibility of change by 
« direct action » through education — using the word in its 
widest sense. The differences between them are not so much 
in the end to be attained : both want to change the Germans, 
and to prevent them not only from ever again being strong 
enough to attack but also from ever having the desire to 
attack. The Russians presumably believe that this can best 
be attained by turning as many of them as possible into 
good Marxists, The French, or at any rate those who are 
responsible for education and youth activities in the French 
zone of Germany, see education rather as an end in itself 
than as a means to an end. French culture is, of course, to 
be the means of German salvation, but it is only fair to 
add that the emphasis is not solely on « French » culture. 
But, from a British standpoint, the culture might have a 
better chance of performing its healing office if it were not 
inextricably bound up in French minds with the necessity 
for « control This may seem a curious statement ; mili- 
tary government and occupation imply control ; and control 
is exercised in all zones, but here is the distinction between 
direct and indirect control. 

The French zone is mainly rural and agricultural. Like 
Bayern, it had the possibility of a slightly higher standard 
of living because of the absence of large industrial cities. It 
is « provincial » and conservative in outlook, and largely 
Catholic. It has only three universities, including that of 
Mainz, recently opened by the French. As early as 1943 in 
Algiers plans were drawn up for the policy of re-education 
to be pursued after the war in the French zone, and it is no 
exaggeration to say that since August 1945 these plans have 
been put into operation with intelligence and determination. 
The French officials responsible for education in the zone 
— from ministers to university and school officers — are 
germanistes. Some possess a lively sympathy for and 
understanding of the Germans, which tends to discredit 
them in the eyes of some Frenchmen in the zone. If a few 
tend themselves to be sceptical of the possibility of the 
re-education of Germans — even by Frenchmen — the major- 
ity seem to be single-minded enthusiasts, veritable c mis- 
sionaries > of French culture. If these « provincially- 
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minded and conservative Germans can be re-educated, it 
is by the twin processes of creating in the young a love of 
sound learning for its own sake, and at the same time by 
breaking the hold of the forces of reaction over them. These 
« forces of reaction » are to be found in the Church and in 
the universities. That the attack is directed neither against 
the Catholic Church nor the universities as such is perfectly 
clear to the French authorities, if not so clear to the Ger- 
mans. Indeed, in the eyes of some Frenchmen in the zone, 
the policy of the authorities towards the universities is too 
tender, too willing, for example, to keep individual profes- 
sors with Nazi or near-Nazi records, in the interests of their 
policy as a whole. 

The French found themselves short of 7.000 teachers. 
To meet this situation they organized an emergency scheme, 
until the end of 1947, for training « school-helpers ». The 
most successful of these were eligible, until 1 October 
1948, to go to a training college for two years to prepare for 
a teaching career. Members of the Nazi Party but not Party 
functionaries or members of any other organization were 
allowed to continue as teachers for a period of four to five 
years, though some have been forced to resign, in view of 
their « unsuitable » outlook. Boys and girls of 18-20 were 
allowed to train as teachers, whatever their past record. The 
permanent teachers' training is to be on the basis of the 
French dcole normale — ^an innovation in Germany : for 
higher school teachers there will be four years' training in 
boarding schools providing a general education, without 
Latin, for young people of 14-15. Three such schools are to 
be in Wurttemberg. Four hundred and fifty teachers were 
expected to complete their training in 1946-7, and 750 in 
1947-8. 

The words « without Latin » are significant. Here is to be 
found the heart of the French reforms, the focal point of 
the resistance by the Catholic Church and the universities. 
A reform of secondary education was expected to take effect 
in September 1947 (20), a « democratic points > programme 
having been issued in April. Roughly, this predicates a six- 

(20) For details see article (by H. Albert la Schola (Baden-Baden), April 

1QS7. 
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year period of elementary education, followed by four years 
in a secondary school (as against the eight-year period now 
instituted in the Russian zone). French — that is to say a 
modern language — is taught as a first language, followed 
by English. Latin begins only in the fourth year. In the 
secondary schools, specialization begins much later ; there 
will be no more of the gymnasium (21) — so dear to Ger- 
man educationalists. A reform of the Abitur examination 
was also announced for 1948. Arguments are raging as 
to the relative difSculty of French? and Latin as sub- 
jets of study by young Germans. Can the elements of a 
sound classical education be imparted to a German in four 
years ? Here, of course, the opposition of the Church rein- 
forces that of the universities. There are also reforms in the 
universities. Last year, after a hundred and thirty years 
Mainz was reopened as, it is hoped, the biggest and most 
important university in the French zone. Here 10 per cent 
of the professors are being appointed from other profes- 
sions — a startling innovation in German eyes. Chairs are 
being instituted in all three universities in the zone in com- 
parative literature and roman law, and a State examination 
instituted in a living language — further innovations whose 
purpose needs no explanation. 

In the French, as in the Russian zone, there are books 
and periodicals in the schools and universities, and for sale 
in the shops. No-one who has not been to post-war Germa- 
ny can realize the significance of this statement. In schools, 
every third child has — not one book — ^but a set of books. 
Five million school books have been printed. They received 
priority in paper and printing. No old school books were 
allowed to remain in use, except for science other than bio- 
logy. The new school books in use are either Swiss, or 
written by a committee of refugees in New York. The new 
history text-book, for example, not unnaturally gives promi- 
nence to French achievements, but eschews blatant propa- 
ganda. There are also new editions of German, as well as of 
French, classics, and non-political periodicals for tea- 


(21) Roughly the equivalent of a grammar school giving a classical 
education. 
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chers (22), for adult education students and for school chil- 
dren. 

The « positive » side of French cultural policy inclu- 
des : the encouragement of youth organizations, especially 
those like the Boy Scouts which are neither religious nor 
political in their affiliations ; Volkshochschulen, in which, 
incidentally, 50-80 per cent of the students are, as elsewhere 
in Germany today, under thirty ; cinema clubs for young 
people run in connection with the Volkshochschulen, which 
now have a membership of 2.500 ; exhibition mainly of 
French paintings ; encouragement of the theatre and music, 
which are flourishing ; summer courses at each university, 
to which carefully chosen French students and a smaller 
number of other nationalities are invited ; the sending of 
students training as teachers to Switzerland ; fostering of 
the correspondence between French and German students 
and school children. 

French mistrust of Germany is, with reason, more pro- 
found at all events than that of their two Anglo-Saxon allies. 
French belief in the necessity, and virtue, of direct control 
is correspondingly greater. While some Frenchmen shake 
their heads over the misdirected idealism of French men 
and women responsible for cultural policy in the zone and 
continue personally to treat the Germans in « the only pos- 
sible way », with contempt, and even with a kind of mental 
brutality, an English visitor is more likely to be puzzled by 
the manner in which the French authorities appear to seek 
insurance against the possibility of the failure of their 
enlightened cultural policy. For example, in every secon- 
dary school in the zone there must be a French teacher 
whose duty it is to report every six months to the French 
authorities on conditions in the school — on the « at- 
mosphere » — in general terms, without reference to indivi- 
duals by name. Each ecole normale has two or three French 
members of staff ; there are three or four French lecturers 
in each university, and one in each Volkshochschule. That 
French cultural policy is meeting with strong German 
resistance is admitted alike by French and by Germans. A 
detailed discussion of French policy in general and German 

(22) Schola : Monatsschrift fiir Erziehung und Bildung. 
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reactions to it would be out of place here (23), although it 
is specially difficult to consider French cultural policy in 
isolation from French policy as a whole. Nevertheless, some 
statements can be made without fear of contradiction, since 
they are corroborated both by French and Germans. 

At present — it is too soon to predict the final outcome 
of the struggle — German educationalists, university profes- 
sors, local government officials and teachers, are opposing 
French reforms. Outwardly they appear to acquiesce — their 
attitude was described by one French official as « servile » 
— ^but they are in « hidden » opposition, an opposition dicta- 
ted, according to the same official, as much by a funda- 
mental conservatism as by a nationalistic outlook. They 
oppose both the changes made by the French, and the per- 
sonnel appointed by the French, whether French or German. 
The Churches are struggling for power against the French 
over the State school — imposed by Hitler in 1937. They use 
the argument that this bad and unchristian system was part 
of the Nazism which the French are setting themselves to 
eradicate. The French retaliate with the accusation that 
former Nazis can get posts in confessional schools, provided 
they declare themselves against compulsory State education. 
By implication the Churches cannot be trusted to play their 
part in the training of youth and in the eradication of mili- 
taristic and nationalist ideas. The struggle between the 
French education authorities and the Catholic Church in 
the zone is gradually becoming more open and more severe. 

In the universities, the same conservative tradition — the 
same unyielding attitude towards academic standards and 
the proper elements of a university curriculum — inspires 
opposition to reforms. This opposition is reinforced by the 
fact that a number of professors, who managed to remain 
in their universities throughout the Nazi period by dint of 
burying their heads in academic sands, are still at the head 
of their faculties ; and such men may perhaps not unjustly 
be held to rate very highly their duty as patriotic Germans 

(23) See The Economist^ 11 July 1947, pp. 68-70. The comparatively 
low standard of living thoughout the zone, in spite of its agricultm-al cha- 
racter, and the actual want in cities like Freiburg, and the French policy of 
living off the land and of billeting occupation forces in German families 
rather than commandeering houses, are important factors iii the question. 
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towards the past tradition of their country. It would be 
untrue to describe the university students as « opponents > 
of French policy, but they are still far from being « allies », 
even though they are perhaps the most hopeful factor in 
Germany as a whole. A student in a university in the Ame- 
rican zone said rather bitterly that the French were pursuing 
a c very clever cultural policy ». A student in a university 
in the French zone said, « The French stuff us with culture > 
(« Sze futtern iins mit Kultur^), and complained of the 
harshness of the attitude of French ofiScials other than those 
concerned with education. 

There is as yet no great poverty in the French zone ; 
university students come from the middle and professional 
classes. In Tubingen, for example, only 50 out of 3.300 
receive financial help. But there is hunger on a scale which 
hampers work. It is not possible to burn the traditional 
midnight oil of the student. By 11 p.m. the choice is apt to 
be between mortgaging the next day’s bread ration or going 
to bed. 

On the other hand, the French policy of international 
contacts between students (though no Germans have as yet 
been sent to France) is probably the most positive contri- 
bution which can be made towards helping Germans to 
understand themselves and their relations with non-Ger- 
mans, and therefore towards the « re-education » of Ger- 
many. 

III. AMERICAN AND BRITISH ZONES 

The British and American zones fall together to be 
considered from the standpoint of education, in contrast 
with the other two zones, not merely because of their 
formal unity in economic matters. There are marked dif- 
ferences in policy and methods ever though aims are in 
the main similar. At the risk of repeating platitudes, it is 
worthwhile to emphasize certain underlying factors. The 
population of the American zone is 17 1/2 million, against 
23 million in the British zone ; there is no such concentra- 
tion of population in an industrial area in the American 
zone as is to be found in the Ruhr. Although more than 
half of the additional 6 million Germans — 10.2 per cent 
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of the total population — ^who now live in a truncated Ger- 
many, are to be found in the British zone and the British 
authorities have to face problems of overcrowding of rural 
areas in Schleswig-Holstein and Nord-Rhein Westfalen, the 
Americans also have to face the consequences of a great 
influx into thinly-settled country districts. (The total in- 
crease in the American zone is 20 per cent of the former 
population.) For example, the number of Sudeten-Germans 
is great enough to be a permanent political factor of 
increasing significance in Bayern. In Hessen, a hitherto 
predominantly Protestant population has become almost 
equally divided between Catholics and Protestants because 
of the influx of refugees. In the British zone, the Catholic 
Rhineland regards itself as the heart and centre of German 
(and even of Western) culture and tradition, and is as jea- 
lous of progressive German political trends as it is of inter- 
ference by the Occupying Power. In the American zone, a 
Catholic Bavaria regards itself as the repository of all that 
is best in German democratic tradition — ^and, despite 
awkward historical facts, as more anti-Nazi than North 
Germany. There is a deadweight of conservatism (to give it 
no harsher name) to be overcome in Bayern, as well as 
strongly federalist and anti-Prussian tendencies. The fact 
that, after the merger of the zones, the food shortage 
became much more acute in South Germany did not make 
the situation easier to handle. 

As regards the Occupying Powers and their policies, 
there are certain curious paradoxes which cannot fail to 
strike every visitor. There are far fewer Americans, both 
military and civilian — and proportionately far more of their 
« dependents » — in the American zone than British person- 
nel in the British zone. The greater wealth — in terms of 
food and consumer goods and of surplus « material » of all 
kinds — of the Americans is immediately evident even 
though from the standpoint of the German population 
rations and consumer goods are no more plentiful, 
sometimes definitely less plentiful, than in the British 
zone. If there was, at all events until the summer of 
1947, a stultifying sense in the British zone of lack 
of policy in the highest quarters outside Germany, 
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there is in the American zone an impression that policy 
is made in Washington, or on occasion in Berlin, but 
seldom in the zone, and that the wheels in various parts 
of its organization do not always turn regularly, smoothly 
and in due relation to one another. 

The Americans attempt to influence German education 
by more direct methods than those adopted by the British. 
They keep a direct if negative control over German edu- 
cation authorities through the Land governments and 
administrative authorities. While the British, of course, 
retain the power to intervene directly, they prefer to work, 
not through the centre, but indirectly at ground level 
through advice given by E.C.O.s to Germans directly en- 
gaged in teaching or administration. The United States 
authorities have fewer education officers in the field (al- 
though the Education and Cultural Relations Division is 
now the largest Division at U.S. Headquarters in Berlin at 
O.M.G.U.S.), and do not therefore know what is actually 
happening in the schools and local education ojBfices. In the 
U.S. zone a School Reform Act has been passed in each 
Land. In the British zone the only reform already actually 
passed has been in Schelswig Holstein (probably the most 
backward Land), although in the other Lander they are in 
the process of being worked out. In none of the Lander in 
the U.S. zone are the new school reforms in actual operation. 
British and U.S. aims are broadly the same : free tuition 
and six years elementary education for all ; the extension 
of secondary education ; university reform ; and the widest 
possible number of exchanges of German teachers and stu- 
dents, or at least the maximum number of visits abroad. 
The Americans in particular are concentrating on the 
raising of teacher training to university standard, and on 
trying to eliminate teacher training institutions on a confes- 
sional basis. British policy has crystallised in the course of 
1947-48, and is now concentrating its efforts on securing 
free education, the extension of secondary education, and 
university reform. 

As has already been pointed out, formal education is 
handicapped by the three shortages — teachers, buildings, 
books and materials. In the American zone « this is the 
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most significant problem in the re-organization of German 
education » ; at least 50.000 teachers are needed in the 
elementary schools if the accepted ratio of one teacher to 
each class of forty children is to be attained. Up to the end 
of March 1948 there were only 40.000 elementary teachers, 
and of these about half were over sixty years of age — the 
average age was fifty-two. In Greater Hesse, for example, 
33 per cent of the teachers were untrained in 1947. Bayern 
has a 33 per cent increase of population to face, with 
shortages alike of teachers and buildings, A one-year course 
was given to 400 « school-helpers » — ^but, as in the French 
zone, this pis-aller was then deserted. During 1947, about 
2,844 were expected to graduate from teachers" institutes 
and courses. The American Educational Mission under the 
leadership of George F. Zook, which visited the zone in the 
summer of 1946, recommended that no distinction should 
ultimately be made between the training of elementary and 
secondary teachers and that all should have been to the 
university. This has become an objective of Quadripartite 
policy laid down in Control Commission Directive N“ 54, 
but is still meeting with practical if not theoretical German 
opposition. From the German standpoint, denazification 
policy is the immediate, short-term handicap. Teachers who 
have been denazified are not being re-instated without 
much delay, if at all. Germans blame the American autho- 
rities for the existence of a law which many American offi- 
cials admit to be mistaken, while declaring themselves help- 
less in the face of « the law >. This is, in fact, only one ins- 
tance of American « formalism » which is the most often 
cited object of criticism. There are difficulties over confes- 
sional schools which, according to the new Constitution, can 
be established by a majority vote of parents after 1950. Poli- 
tical pressure is alleged, for example, in Bayern, over school 
appointments and religious instruction. 

The shortage of text-books, exercise-books and < aids > 
appears as great in the schools in the American as in the 
British zone. No history text-book had appeared before 
1948 (24), but five million other school text-books have been 

(24) 24 elementary school text-hooks ; 42 secondary s<diool text-books ; 

4 teachers’ manuals ; 12 commercial school text-books. 
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published, though not yet nearly enough to go round. There 
are now nine Curriculum and Text-Book Centres in the zone, 
complete with reference libraries and source material, and 
joint German-American Advisory Committees have been set 
up for the provision of new text-books. The American autho- 
rities are doing their best to overcome the paper shortage. 
The present allocation of paper per quarter is 25 per cent 
short of the present need for all purposes ; for text-books 
alone 35 per cent more paper is needed than is at present 
used in their production. In the first quarter of 1948 the 
United States authorities provided 840 extra tons of paper 
for an additional twenty million text-books. They reckon 
that twenty million text-books is the minimum required. 

In the field or formal education, the American autho- 
rities maintain the democratic traditions they are striving 
to inculcate in the Germans. Relations between individual 
American education officers and the German educational 
auhorities seem personally good, but there are too few of 
the former. The Americans give all possible encouragement 
to democratic training, civics and current affairs, which are, 
for example, compulsory in the schools of Hessen. The 
German authorities — ^in Hessen and Bayern, to mention two 
only — ^have also set up school parliaments and parents’ 
committees. There are parent counsellors in local advisory 
education committees. In one school in Darmstadt, however, 
the headmaster requested a parent to « be the Committee » 
and himself nominated the members of the school parlia- 
ment. At a Munchen girls’ secondary school the headmaster, 
recognizing the idea of school parliaments as sound, com- 
plained that the pupils had no desire for one and no ques- 
tions which they wished to discuss. He himself was typical 
of German secondary school teachers : an excellent teacher 
whose educational theory and practice was fifteen years 
out of date. 

The American authorities have always recognized the 
vital need for contact with new ideas, and an exchange pro- 
gramme for teachers, young trainees, and lecturers at col- 
leges and universities with their opposite numbers in the 
United States began in 1948 at a rate represented by the 
departure of two Germans foi!' the United States every day. 
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During the same year $ 100.000 was spent on sending 
approximately 200 United States educationalists to Germany 
as part of a plan for the democratic reorientation of Ger- 
mans and the establishment of cultural relations between 
Germans and citizens of other countries. Here the United 
States authorities have a definite advantage over the British, 
since they are not handicapped by a man-power shortage or 
by lack of dollars. But it is only fair to add that a compa- 
rison between the two zones does not leave the impression 
that these American advantages have as yet been fully 
utilized. 

Broadly speaking, the Information Control policy of the 
British and American zones is on the same lines — though 
once again the Americans are free from certain difBculties, 
discussed later, which handicap the British authorities res- 
ponsible for executing the policy. Information Control is, 
of course, an important supporting element in educational 
and youth policies, as well as providing negative « control » 
of the German state of mind. In 1948, however, the British 
changed the name of their Division from Information Con- 
trol to Information Services Division, and the change of 
name accurately indicates a recent development of policy. 
Despite paper shortage, there are fifty licensed newspapers 
in the American zone with a total circulation per issue of 
4.369.000, and 379 periodicals (as at the end of April 1948). 
Paper is only granted for scientific journals, educational 
digests, and youth publications. There are 386 German 
licensed publishers. 

The film situation is better in the American zone than 
in the British, since the Russians and the Americans con- 
trol existing pre-war German studios. There are 1.219 film 
theaters in the American zone. Of these 844 belong to their 
original owners, and 375 are run under Military Government 
licences. 

The film situation is better in the American zone than 
in the British, since the Russians and the Americans control 
existing pre-war German studios. The Americans have 
synchronization facilities for up to eighty films a year — and 
raw stock for other prints — a very different state of affairs 
from the British zone. Information Centres in the American 
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zone do not exceed in number those in the British zone (25) 
but they all have adequate libraries — though largely of 
American works or German translations of these — ^loaned 
in the main by the United States Army. 

The greatest contrast between the methods and policies 
of the two zones in the field of education is perhaps in the 
handling of youth activities. It is here, on the one hand, 
that American « re-education » theories are most clearly 
being translated into action. It is also here, on the other 
hand, that the American civil and military authorities 
appear to be in conflict with one another, and with respon- 
sible Germans. According to the United States Military 
Government regulations of 1947 on youth recreational 
activities, general policy is to discourage premature indoc- 
trination of youth under eighteen and to encourage civic 
and political education of youth on a non-partisan basis 
— such as Boy Scouts, Girl Scouts, Y.M.C.A. and other 
well established international youth and youth-serving orga- 
nizations — ^without abridging religious freedom or inter- 
fering with internal affairs or the voluntary character of 
acceptable youth organizations. Youth organizations are 
now permitted to Land level, including political youth acti- 
vities for age-group 10-18. In the British zone, such organi- 
zations are permitted only to Kreis level. In that zone scouts 
were not permitted until 1948 in view of the past history 
of the German Pfadfinder and the relation of the movement 
to the International Scout Organization ; but in the spring 
of 1948 permission was given, with the approval of the 
International Scout Organization, for the formation of a 
German National Boy Scout Federation, to consist of a 
Catholic, a Protestant, and a non-denominational scout 
organization. A number of young Germans have already 
been trained, particularly in Sweden and England, as scout 
leaders. Camping was allowed in and after the summer of 
1947, and about 250.000 boys and girls in the American 
zone, and 175.000 in the British zone, and their respective 
sectors of Berlin, went into camp. 

(25) Twenty-<two In the American zone and 63 in the British zone ; 
8,935 lending lihrairies in the American zone — a greater number than in the 
British zone. 



124 EDUCATtOX IN OCCUPlEtJ GERMANY A FIELD STUDY 

There are detailed regulations for youth activities in the 
American zone and for the part to be played by American 
youth officers, who are working steadily to build up 
German youth committees and to get them to draw up their 
own constitutions on agreed lines. It took six months to get 
the constitution agreed for the Bayerische Jugendring (26), 
where there are difficulties in rural areas between religious 
and other youth associations. But a large measure of 
agreement has now been achieved : the leaders of the 
German groups work together and abide by majority 
decisions. In Hessen, all religious and political groups and 
representatives, including the Communists, have been 
working together under the chairmanship of a Protestant 
minister. A Kreis youth committee consists of representa- 
tives of the German local authorities and interested indivi- 
duals, of local youth groups and youth parliaments, of the 
schools and of « organized youth » (the latter on the basis 
of a given number of signatures for each representative). 
At 1 March 1948 there were 1.256.712 young people in 
recognized youth organizations in the United States zone ; 
religious groups accounted for 468.770, sports groups for 
478.707, trade union youth for 162.751, Falken for 33.806, 
and F.D.J. for 9.261. Full-time Youth Leadership Training 
Schools for the United States zone have now been set up at 
Berlin-Wannsee, and there are two others in the zone. 

But part and parcel of these carefully organized and 
gradually developing democratic youth activities, under the 
control of the American civil authorities, is Army Assistance 
to German Youth Activities, U.S. Zone (G.Y.A.) (27). Al- 
though primary responsibility for re-education and for 
youth activities continues to rest with Military Government, 
active assistance to organized and unorganized German 
youth is a « positive military mission of all occupational 
forces >. The re-education and rehabilitation of German 
youth is one of the most important tasks now to be 
accomplished. The G.Y.A. of the United States Army has 
the immediate objective of « reducing juvenile delinquency 

(26) For example. Statutes of the Bavarian Youth Ring, April IS, 1947. 

(27) See H.Q. U.S. Forces, European Theatre. AG 353. SGK:T.AG. October 
5, 1946. 
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in the United States zone, and the long-range objective of 
demonstrating and teaching democratic concepts to those 
Germans who may, in the years to come, guide their country 
to membership in the peaceful family of nations ». Unit 
commanders are authorized to devote up to four hours of 
weekly training time to German youth activities and are 
€ personally responsible that all personnel under their ju- 
risdiction are thoroughly familiar with the tremendous 
importance of re-educating and rehabilitating German 
youth, and are also familiar with the policies and proce- 
dures desired by this Headquarters (USFET) in the execu- 
tion of this task According to the G.Y.A. handbook, it is 
engaged in a mission of importance to the whole world — the 
reorientation of a generation of young Germans (28). 

No-one can be in the American zone for any length of 
time without being made aware of these G.Y.A. activities 
of the United States forces, and no-one who has seen a 
good G.Y.A. centre will deny its excellent work in sports 
and handicrafts, carpentry, metal work, and sewing. There 
is a fine generosity about the parties for German children 
given by the G.Y.A. organizations at Christmas 1947 in 
Berlin for 70.000 and in Frankfurt for 105.000, to take only 
two examples. Army mobile library vans go round to the 
various imit headquarters, mostly with American books to 
help to inculcate the American way of life. Publicity is the 
essence of the matter from the standpoint of the United 
States forces, and publicity is obtained. « Dependents > — 
wives and relatives — of serving officers play an active part 
in this work ; perhaps, even allowing for their greater 
proportionate numbers, a more active part than is played 
by their opposite numbers in the British zone. The vitality 
and generosity of the average American is nowhere more 
clearly seen than in these G.Y.A. activities. But G.Y.A. pre- 
tensions regarding the teaching of democracy are absurd ; 
there is almost nothing directly educational, such as discus- 
sion groups, in the work ; moreover, while there is a consi- 
rable number of men and women with a gift for working 
with youth in G.Y.A., it is inevitable that other G.Y.A. offl- 


(28) See G.Y.A. ; Armu A$$istanc€ Programme Guide, 1947, p. 6. 
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cers should lack the neeesary qualifications of leadership and 
character to make a success of the enterprise. Germans are 
appointed as paid officials in many cases, but they are of 
course subject to American officers, sergeants and G.Ls, 
who can — and it is to be feared frequently do — undermine 
their authority and their work with the German boys and 
girls who come to the centre. It should be added that during 
the year 1947-8 the United States authorities aimed at 
achieving closer co-operation between Military Government 
youth officials and G.Y.A., and urged G.Y.A. to give more 
help to organized German youth. 

But whether or not it is true that the fallacy of the 
theory of re-education from without is here most clearly to 
be detected, practical difficulties are obvious alike to 
Germans, to American Military Government youth officers 
and to the outside observer. Paradoxically enough, it is here 
that American democratic theory and democratic « correct- 
ness of approach j> most nearly break down. Despite written 
regulations instructing co-operation with German youth 
authorities, if co-operation is for any reason withheld by 
those authorities, there is a tendency for independent 
action to be taken, since German « obstruction » must not 
interfere with the doing of a good job. This is not a wholly 
cynical comment By those not trained to handle youth, 
possible difficulties and complications are not foreseen ; the 
practical advantages to actual German children are obvious. 
A United States Military Government report records that 
out of fifty-seven Kreis youth committees who reported in 
one Land, fifty-six complained of practical difficulties, 
ranging from housing for youth centres to lack of electric- 
light bulbs. The United States Forces possess an abundance 
of such things. Thus, the complaints by German youth 
committees of competition from army-sponsored youth 
centres, recorded in the same report, could be interpreted 
as a jealous desire to obtain control and influence over 
German youth, to its material disadvantage. But both 
serious-minded Americans and Germans are perturbed by 
the problems created by G.Y.A. Friction between civil and 
military authorities is visible to the Germans, as to out- 
siders. It is not necessary to assume that certain, perhaps 
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inevitable, cases of moral delinquency arising from these 
centres are widespread. But, in view of the contrast between 
the absolute shortage of consumer goods and the low food 
level, and the lavish supplies in American community stores, 
it is not surprising that there is an almost complete collapse 
of German moral standards and that German schoolgirls 
are often found to have begun their careers as Schokoladen 
Madchen at. the age of fourteen. Serious-minded German 
youth officials do complain of the moral dangers inherent, 
in their view, in the United States Forces youth activities. 
They also complain that G.Y.A. tends to pauperize German 
children and to inculcate a wrong outlook. In German eyes, 
American policy is apt to appear as inconsistent with itself 
and American administration as inefficient and contradic- 
tory. The criticism of British education and youth policy 
most frequently met with in the American zone is quite 
simply, « You British don’t seem to be doing anything at 
all » — a criticism which in one instance drew from a certain 
German youth official in Hessen the comment. « Lieber 
wenig als falsch » , 

It is hardly necessary to stress the familiar shortages 
when writing of the British zone. The destruction of schools 
and similar buildings (and probably also the requisitioning 
policy which aggravates it) is as great or greater than in 
the other zones. Denazification policy is producing as acute 
a shortage of teachers. In Nord-Rhein Westfalen, to take 
one Land only, some 3.000 new secondary teachers will be 
needed in the next five years. Fifty per cent of the present 
secondary teachers are over fifty years of age. The shortage 
is more acute in Schleswig-Holstein. In Dusseldorf the last 
« Bunker » school in which 900 children had received their 
elementary education in the worst possible conditions — ^no 
light, no air, no books, exercise-books or pencils — ^was 
closed before the beginning of the autumn term of 1947. Un- 
der-nourishment and often actual hunger then made the 
teacher’s job even harder than it was bound to be in such 
conditions — ^because teaching is, if anything, a more hungry 
job than learning — and lack of fats and reduces powers of 
concentration and ability to memorize. Indeed, in the Ruhr 
especially, it was difficult not to regard shortages of food. 
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consumer goods and houses, together with a « level of 
industry » and reparations policy which makes prospects 
of employment after education almost nil (29), as making 
nonsense of a positive education policy — let alone of the 
« re-education » thesis. 

The British appear at the beginning to have set too much 
store on the formal aspects of re-education for democracy — 
on the one hand by trying to graft British ways on to the 
German political consciousness or rather lack of it. This 
was shown in their plans for local government, for exam- 
ple. There is evidence that too much store was also set on 
formal education in the schools and too little attention paid 
to the needs of youth outside school hours. Perhaps it would 
be fairer to say that when, rightly or wrongly, the control 
of education was handed back to the Germans themselves, 
little could be done to counter the traditional attitude of 
German education authorities, universities and secondary 
school teachers towards the objects of the administration, 
particularly of secondary education. The German control of 
education is highly centralized ; the content of German 
higher education is too academic. It is frequently in the 
hands, as everywhere in Germany, of the school councillor 
of pre-1933, of university professors and ministers of edu- 
cation, who are too old and too conservative. 

Responsible British ofiBcials do not cherish illusions 
about the possibility of « re-educating » Germany as a short- 
term « outside » job. Yet there is discernible a « colonial » 
attitude in British administrators, even in the field of edu- 
cation and youth ; it is in the best British tradition of a 
kindly, tolerant, efficient superiority, which, in colonial 
areas, has in the past worked wonders. This, and a certain 
excessive caution — Abased on a curious combination of 
mistrust with an understanding of democratic processes — 
form together, perhaps, the distinctive features of education 
and youth policy in the British zone. It is an interesting 
comment on this policy, and on the men who carry it out, 
that the British are accorded probably the highest degree 

(29) As previously mentioned, in Hamburg the school leaving age was 
raised to 16 — because of the lack of employment, and because parents 
can afford to pay extra fees and are willing to do so. 
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of respect among the Occupying Powers. They are « cor- 
rect » , one hears — even when British policy itself is being 
attacked. There are signs of good understanding, as well as 
respect, between British and German youth and education 
officials. If there is anywhere among the Occupying Powers 
in Germany a body of able, disinterested and hardworking 
enthusiasts, it is these men and women. They work very 
nearly day and night, devoting their evenings to the Anglo- 
German discussion groups which have grown up so widely 
in the Anglo-American zones, and endeavouring to make 
up in this and other ways for a relative lack of interest on 
the part of members of other departments of the Control 
Commissions and Military Government and their « depen- 
dents », and for the fact that in the British zone only officers 
in the armed forces are allowed to participate. 

Efforts are being made to overcome the difficulties 
arising from lack of books — ^whether text-books for the 
children or reference works for the teachers. It is part of 
the general British problem of shortage of funds that so 
few British standard works have been translated, but the 
production of new German history books must inevitably 
take time (30). Until the new books (31) and libraries are 
in existence, and until a new generation of teachers can 
be trained, the tendency is for the curriculum laid down by 
German education authorities, in order to avoid Nazi and 
nationalist propaganda, to be purely mediaeval, thereby 
encouraging in German children the marked aversion of 
their parents to « international affairs » or « current 
events >>. Mediaeval history, taught without books, on the 
old « political » and « heroic » lines, may equally become 
a vehicle for nationalist propaganda. Its worst feature is its 
intolerable dullness. But in Hamburg, during the school 
year 1947-8, a history syllabus is to be adopted which will 
be neither chronological nor political. The JugendKof 

(30) Two volmnes of a new history for secondary schools have now 
been (published. 

(31) A Central German Text-books Committee, composed of represen- 
tatives of the Ldjider, is now responsible for seeing that the best use is 
made of paper supplies and man-power available for the production of 
t€xt--books, the contents of which the German authorities are now respon- 
sible for approving. 
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Barsbutfel, opened in May 1947, provides in addition to 
normal teachers" training colleges and special emergency 
colleges, a residential school for kindergarten teachers, and 
adult educationalists, and should thus further improve the 
quality of history teaching. 

The impression in the American zone is, broadly 
speaking, that German youth is being catered for, not 
wisely, but too well. In the British zone, it is that German 
youth is suffering from a sense of isolation, of living in a 
vacuum ; those between fifteen and twenty at all events, 
appear to be in reaction against religious and political 
groups. It would be more accurate to substitute « evangeli- 
cal » for « religious ». Catholic youth organizations are 
flourishing in Catholic areas. British diflSculties with regard 
to youth activities have come in part, of course, from 
shortages — including shortage of youth leaders. Until the 
summer of 1947, there was only one youth leader for each 
Regierungsbezirk — and insufficient education control 
officers and Kreis resident officers to help them out, but 
the number is now being increased to 46 youth officers, 
including, it is hoped, a fair proportion of women. Shortages 
of money and equipment have made difficult the organiza- 
tion of youth in the zone and of exchanges between British 
and German youth (32). But the « slow beginnings » are 
also due to British dislike of German youth leaders — not of 
ex-Nazis, be it noted, were any such to slip through the 
denazification net — ^but of the typical pre-Nazi leaders, for 
example, of the Bundische Jugend. The British wish to train 
German youth leaders in what they consider a healthy, 
democratic tradition. And such a task must be slow, since 
it involves first-hand contact between these young Germans 
and the youth of other countries. These contacts are essen- 
tial for two reasons : for the sake of the development of the 
individual German through meeting others, and by visiting 
countries where democracy works and is not a ridiculous 
parrot-cry, synonymous with hunger and military occupa- 

(32) In 1947, the total niimher of youths who camped in the British 
zone, including camps rim hy German organizations, was probably not far 
short of half a miUion out of a school-age population of about three million. 
During the summer a number of young Germans, members and leaders of 
youth groups and eighteen secondary school hoys and girls, visited England. 
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tion. These visits to England cannot yet affect large num- 
bers. But they are playing a steadily increasing part in 
British policy. Not only leading educationalists, but adult 
education teachers, students and youth leaders are now sent 
over in groups for periods up to six weeks. Young German 
Dozenten will, it is hoped, go to British universities for a 
year, and teachers in training will go to teachers* training 
colleges in England. The training of youth leaders does not, 
of course, depend on visits abroad. In addition to the newly 
instituted Barsbuttel, the Jugendhof Vlotho has been in 
existence for two years. Here, a committee of Germans, with 
the help of a resident British youth officer, runs continuous 
courses for youth leaders, witii the particular aim of bring- 
ing together representatives of the different political and 
religious groups, and thus it is helping to diminish that 
« competition for youth » which many young Germans 
seem to resent. Not less important — indeed of fundamental 
importance in this connection — is a scheme started in the 
zone in July 1947 for getting the various youth organiza- 
tions to undertake reconstruction work for the community. 
It is being worked out on a local basis, according to local 
needs. The difficulty must be, of course, shortage of mate- 
rials, and for this reason, among others, progress is likely 
to be slow. But already, for example, in sixteen large towns 
in the Ruhr and Rhineland, youth organizations are 
co-operating to reconstruct a disused factory for a commu- 
nity centre. If German youth can at one and the same time 
see an opportunity of doing practical work for the commu- 
nity — even if in their hearts it is for the Fatherland — ^and 
see that the competing youth groups can unite for the 
purpose, then a measure of true « re-education » will have 
been achieved in the British zone. 

The visitor (or at least the Anglo-Saxon visitor) carries 
away from the British zone the conviction that education 
and youth policy is in the hands of enlightened men and 
women working under a sense of frustration. This sense of 
frustration, which in the last resort is part of Britain's crisis, 
of the need for economy, comes from certain specific 
handicaps. First, so long as hunger continues and the 
British cannot honour rations or allow the expansion of 
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German industry, education (lei alone « re-education » ) 
appears ineffective and almost useless. Secondly, their 
positive 'work is hampered by lack of funds : short-term 
in the matter of publishing the books and periodicals 'which 
can help to enlighten German darkness ; long-term in that 
they recognize that the task of German re-education cannot 
be achieved by any Occupying Power but only by the 
Germans with help and advice over a long period. But they 
do not know whether the British Treasury, in Britain’s 
present plight, will continue to recognize as a priority this 
long-term investment in an enterprise which may well seem 
doubtful to Treasury — if not education — officials. Lastly, 
there is a form of frustration which varies with the 
temperament and training of the individual official. Some 
education officers, for example, are exasperated by Ordi- 
nance 57 which handed over the Germans responsibility 
for their own education and youth services. Such men are 
apt to feel frustrated by the need to work through German 
political and bureaucratic channels. Another type of Edu- 
cation Control Officer believes that the task of German re- 
education can only be accomplished gradually and indirectly 
through contact between Germans, in all walks of life, and 
the rest of the world — a contact which must first, of course, 
be made -with members of the Occupying Forces. His sense 
of frustration comes from the attitude of other British 
officials who are not interested in contact with the Germans, 
or only in office hours for essential control purposes, and 
who do not know, and do not attempt to learn, the German 
language. 

The average German has until recently been too concer- 
ned with the struggle for existence, or too embittered by 
what he wrongly believed to be deliberate British policy of 
keeping Germany hungry and unemployed, to be interested 
in the outside world or in an exchange of ideas for its own 
sake. But political and intellectual leaders are acutely 
conscious that they have lived since 1933 cut off from the 
movement of ideas. Moreover, the destruction during the 
war has left the German largely 'without even his own clas- 
sics. In the Russian and French sectors this situation is 
being tackled. The German who lives in the British or Ame- 
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rican zone is far less fortunate, although the free exchange 
of printed matter (and films) between the zones is now per- 
mitted and may help to equalize the situation. 

This shortage in the British zone applies not only to 
books and periodicals but also to films. Two thousand books 
in all have been published — ^but only twenty-three British 
translations. Eighty per cent of the German paper mills — 
to give only one example — are in the Russian zone ; the 
Russians will barter paper only against steel. The British 
lack the foreign exchange to buy Swiss copyright of British 
books. British publishers cannot, on grounds of foreign 
exchange shortage, deal direct with German publishers, 
unless on a title-for-title exchange basis. It is difiBcult for 
German films to be made in the British zone ; pre-war 
German studios are now in the American and Russian 
zones. Once again, there can be no exchange for sterling — 
no payment for raw stock except in blocked mark accounts. 
The films to be seen in the British zone are those of the only 
film organization which is prepared to wait indefinitely for 
payment. In these and many other ways, those responsible 
for Information Services are hampered in their task of « re- 
moving German blinkers » . The organization of these « short 
commons » is being handed over increasingly to the 
Germans themselves. The press, books, theatres, films are 
in the hands of German advisory committees (33), which 
will soon also take over responsibility for allocating the 
supply of paper and regulating circulation. Successful 
« indirect control » can probably be seen at its best in the 
North-West German Radio. A Gallup poll revealed that 
60-70 per cent of the Germans who replied believed that 
there is no longer British control over programmes or 
administration — though in fact, of course, scripts are read 
by British officials, who also act as advisers. The slow 
awakening of German interest in world problems is 
illustrated, albeit on a small scale, by the fact that after a 
programme on « Moscow 2047 » (34) 4.000 letters were 
received — the highest « post-bag » for any single program- 

(33) Three-quarters of these csoimnittees represent employers, employees 
and the German public respectively. German Ministers can, however, go 
over the head of the committee to the British Regional Commissioner. 

(34) By A. Egglebrecht ; also published as a pamphlet (Hamhurg, 1947). 
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me. An effort is also being made to ensure that employees 
of the North-West German Radio shall be trained on B.B.C. 
lines — not only in the technicalities of their calling, but also 
politically. At the first training-school for twenty men and 
women (of whom thirteen eventually received appoint- 
ments), the mornings were devoted to lectures on such 
topics as « the Stab in the Back Legend, 1918 ». 

The medium of the radio is the more important — ^in 
Germany as a whole, of course, and not only in the British 
zone — in that the average German is not interested in 
modern or contemporary history. A British reader would 
be surprised at the comparatively small amount of the press 
devoted to news, and at the poor quality of much of the 
comment on that news. Few Germans appear to read the 
editorials, or to do more than glance at the headlines, 
though they buy the papers for their practical value — ^as 
wrapping. 

This same lack of interest — this turning away from 
the unpleasant realities of contemporary national and inter- 
national life is clearly seen in adult education, the Volk- 
shochschulen (V.HS.). This was a strong movement 
in pre-Nazi Germany, when there were 81 resident V.HS . — 
apart from « night-schools » in all cities. Today it is alive 
again in all zones. In the British zone there are also two 
Heim VJIS. at Gohrde and Rendsburg. Except in Berlin, 
the demand is up to 60 per cent or over from the young — 
— ^between the ages of twenty-one and thirty. But, 
apart from this demand from young people (many of whom 
see no chance of getting to a university and are seeking 
practical training and language courses as well as some 
« general background »), the V.H.S, are largely a refuge for 
middle-aged and middle-class men and women anxious to 
study history of art, art, philosophy, music or literature. 
Modem history, economics, international relations are not 
popular — although in Hamburg, where a high percentage 
of workers attend classes, foreign languages are the most 
popular subject, Weltanschauung is the second most 
popular subject, and civics, economics, history and sociology 
come fourth in order of preference. There are, however, 
two Heimvolkschochschulen which place sociological 
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subjects high in their curriculum. The timetable of adult 
education classes all over Germany reflects the mood of the 
people and their apathy and mistrust towards politics and 
international relations. This is not to suggest that adult 
education in Germany today is unimportant or undeserving 
of the support it is being given by the Occupying Powers. 
It is a reason for more exchanges between organizers and 
teachers in Germany and in Britain and the United States. 
But it does also emphasize certain inescapable facts. Post- 
war conditions of hunger and shortage and unemployment, 
coming on the top of Nazism, war and defeat, and military 
occupation, create conditions in which « re-education » — 
the recreation of a healthy, democratic society — is impos- 
sible. In such conditions, the fundamental character of the 
German people (which has shaped their attitude towards 
politics) is strengthened — « its inwardness, its subjectivity, 
the divorce of the speculative from the socio-political 
element of human energy and the complete predominance 
of the former over the latter », to quote Thomas Mann (35). 

Just as German universities have played no small part 
in forming the national characteristics described by Thomas 
Mann, so also they hold one of the keys to the future — 
from the standpoint of the « re-education » of Germany in 
the true sense of that much misused phrase, « of the Ger- 
mans, for the Germans, by the Germans », to paraphrase 
Lincoln. It is not yet certain whether they will lock the 
door against progress in the name of tradition and sound 
learning, or open it on a new era of German civilization 
and history. 

In the winter term of 1947 there were 77.507 students 
in thirty-eight universities and Technische Hochschulen, 
with Miinchen (1.100 students) as the largest. Of these, 
fourteen, with approximately 34.000 students, are in the 
American zone ; twelve, with 30.000 (36), in the British 
zone ; nine, with 10.000 students, in the Russian zone ; and 
three, with 10.000 students, in the French zone. This total 
represents only about 40 per cent of the young men and 

(35) « Germany — Her Character and Destiny » {The Listener, 12 June, 
1947). 

(36) Twice as many students as in the same universities in 1938-9. 
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women who wish enter universities, and is regulated by a 
numerus clausus, based on an estimate of the number of 
jobs available made by the Occupying Power. 

The problem of selection is complicated both educa- 
tionally (as in England) and politically. There is a « back- 
log » of seven years in education. What proportion of places 
should be reserved for ex-service men, whatever their 
standard of attainment, to the exclusion of those coming 
out of the schools at eighteen years of age ? What propor- 
tion of ex-officers should be admitted and should a distinc- 
tion be made between « active » and « reserve » officers ? 
As might be expected, the policy adopted differs in the 
various zones. In the Russian zone, permits to ex-officers 
to study are only issued by a committee of the university, 
with the Rektor as chairman, a curator or professor, a trade 
union representative, and three students, representing the 
three political parties ; the ex-officer concerned must prove 
his worth for the community. In the French zone, ex-officers 
must be under the rank of captain and must study law or 
theology. In the British zone there are approximately 8 per 
cent active officers and 17 per cent reservists in the uni- 
versities. 

The Rektors and professors, in the three Western zones 
at all events, are, as has already been pointed out, too old, 
too conservative and in some cases too nationalistic for their 
present responsibilities. But the best of them are keenly 
aware of the importance of their task and above all of the 
needs and handicaps of their students. But they tend to 
regard the Occupying Powers, at least in the case of Britain 
and the United States, as misunderstanding the nature, 
history and mission of German universities, and conse- 
quently as being prepared to allow a dilution of academic 
standards. They object, for example, to the French policy 
of appointing ten professors at Mainz with no previous aca- 
demic experience or training ; and to the appointment at 
Halle of forty-seven new Dozenten as professors. There is 
objection to a proposal in the British zone that the universi- 
ties should form an autonomous whole with a charter 
of independence. But these objections come for the most 
part from professors who in normal circumstances would 
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already have retired. The Russians are endeavouring to 
meet the difficulty of too-old professors and the absence of 
Dozenten to take their place, by giving a scholarship to 
young men and women — 200 by the late summer of 
1947 — to enable them to work for the examination. 
These new Dozenten will then become members of the 
Inner Faculties of the universities. Thus, in a few years 
there should be the much needed new teaching body in the 
universities — comprised of « politically reliable » men and 
women who will presumably not share the traditional 
oulook of the German professional body. It would seem, 
however, that even in the Russian zone these schemes 
appear to have met with resistance from the German aca- 
demic body, since it was announced in July 1948 that the 
Minister of Cultural Affairs in the Soviet zone (directly 
responsible to the S.M.A.) will in future appoint the 
Rektors and Heads of Faculties in the universities. 

British anxiety about the universities in their zone, in 
view of their fundamental importance, of the promising 
material among the students, and of the recalcitrance of 
Rektors and Faculties, found expression in the spring of 
1948 in the appointment of a Universities Commission with 
a German Chairman, eight other German representatives 
including one woman, and one English representative, Lord 
Lindsay of Birker. 

The unanimous report of this British Zone Commission 
on German universities was published in December 1948. 
The report defined in general terms the function of a univer- 
sity as follows : — « To serve mankind by the teaching of 
that truth which comes from scientific research into 
reality ». Its main proposals are as follows : — (1) Unversity 
education is to be made possible for all classes of the popu- 
lation. (2) A university council is to be set up for each 
university to help to make closer the relations between the 
university and all sections of the populations. (3) There is 
to be a wider conception of the function of the teaching 
staff, in which the teacher is to take his place alongside the 
research worker. (4) The German universities are to aim 
at the education, in the full sense of the word, of their 
students, teaching them the unity of culture through Stu- 
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diumgenerale^ a general education to be given to all students 
alongside their specialist training. 

The university oflScers of Britain, France and the Uni- 
ted States are men of high academic qualifications, with 
experience of university teaching in Germany. There are, of 
course, too few of them. If they are not at one with the 
present heads and faculties of the universities as to the 
reforms needed in those universities, they are at one with 
them on the urgent need for exchange of students and for 
the institution of international summer schools. In the early 
summer of 1947 a great deal of patient work was being done 
to overcome financial difficulties, to find accommodation, to 
induce British, American, French or Swiss professors or 
lecturers to devote part of their vacation to attending a sum- 
mer course in Germany, and to make it possible, for the first 
time, for German students to contact their contemporaries 
from other countries. 

The average day’s rations of a German student in the 
University of Frankfurt in the winter of 1946-7 were as 
follows : (37) 

214 grammes of bread (4 slices) 

7 grammes of fat (just covering the top-end of a knife) 

21.5 grammes of meat (1 slice of sausage) 

3 grammes of cheese 

1/lOth litre skimmed milk 

17 grammes of sugar (3 pieces) 

400 grammes of potatoes (4 potatoes) 

4 grammes of ersatz-coffee 

This made up the following bill of fare : 

Breakfast : Coffee with 3-4 slices of dry bread (that means 
the whole bread-ration for one day). 

Dinner : One meal with 5 grammes of fat. 

Supper : One meal without fat. 

Rations are much better now in Bizonia after the cur- 
rency reform and additional food can be bought by those 
able to pay. But young men and women, whether students 
or workers, do not get enough to make up for past shortages. 

(37) From a report by the Secretary of the Students Counell in the 
Aimerican sone. 
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The American authorities admit that only a slight im- 
provement has been achieved in economic and social condi- 
tions of the students. « They lack clothing, food, housing 
facilities, and are over-burdened with classes and the chores 
and tasks of every-day life ».(38) 

Twenty-five per cent of the students in 1947 were refu- 
gees and had no means of cooking at home. At Wurzburg 
University, out of 2,660 students, 410 were billeted, with 
ten or more students living in one room. It is reported that 
10 per cent of the students of Munich have tuberculosis and 
20 per cent had stomach ailments. At Wurzburg, 60-70 per 
cent of those medically examined were underweight. These 
figures are intended only as samples ; others, a little better 
or a little worse could be quoted from all over Germany. 
They explain why, for example, the (British) Association of 
University Teachers delegation which visited the British 
zone last winter 1947 found the students apathetic and devo- 
ting their spare energies to the black market, and why the 
students themselves complain of their lack of physical and 
mental energy and of inability to concentrate. It is, however, 
clear that German students, despite their natural preoccu- 
pation with their own difficulties, despite their complete 
lack of interest in politics and in the type of problems which 
are commonly studied by university societies in Britain and 
America (39), and despite the fact that they are still « natio- 
nalist » by the standards of Britain and the United States, 
are in fact neither apathetic nor conservative. The best 
among them are engaged on a slow process of self-examina- 
tion — of where they stand in relation to Nazism, national 
service, responsibility as future citizens. They wish, one 
feels, to meet students from other countries and to find out 
where they stand in relation to such questions. They are not 
yet ready to take an interest in social or international prob- 
blems per se ; the new foundations of their stability as indi- 
viduals have not yet been laid. They demand time and indi- 
vidual contacts, and resent passionately what they consider 

<38) Reiport of tUe Military Gov-ernoT, N® 34, on education aoKd cfuilitural 
relations. May 1947nApril 1948, ip. 39. 

(39) For example, there were in 1947 /thirty meauibeirs of the Interna- 
tional Club at Milnchen University, out of a total of 11,00(1 students. 
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to be propaganda, even when it is skilfully disguised with 
culture. 

It is probably true to say that each of the Occupying 
Powers realizes the importance of the universities in the 
rebuilding of Germany. Nowhere are the differences in their 
policy more clearly visible. But the success of the « Stu- 
dents’ Days » held in several universities during 1947, at 
which students, professors and representatives of Military 
Government from the other zones come together for a con- 
ference on common problems, may be hopeful portents for 
the future. Students from the Western zones attending these 
gatherings in the Russian zone get on well with their fellow 
students, but complain of the large number of resolutions 
on Marxism and Socialism which the Russian university 
officers insist upon introducing. Almost all university stu- 
dents in Germany who come into contact with representa- 
tives of the Occupying Powers express a strong desire to 
make contact with the largest possible number of students 
from other countries and to be given the opportunity of 
working for as many lecturers and professors from abroad 
as can possibly be persuaded to go to Germany, whether for 
a summer school or a term. 

The immediate consequences on education and youth 
organization of the currency reform of June 1948 in the 
Western zones were in certain respects adverse. The num- 
ber of pupils in secondary schools was reduced ; the admi- 
ssion for school meals dropped by half ; some university 
students and students in teachers’ training colleges were 
unable to continue their studies, and priority had to be given 
during the summer vacation to the finding of part-time jobs 
for others. Youth activities were severely curtailed by ques- 
tions of expense and shortage of equipment. The currency 
reform placed a new obstacle in the way of school reform 
in the British and American zones, although so far no 
German Land has allowed its plans to be seriously inter- 
fered with. Only one has postponed the introduction of free 
schooling, though others have limited its operation. Regar- 
ded from a long-term standpoint, the currency reform may 
have brought nearer the day when German educational 
authorities come to look on free elementary schooling and 
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grants to needy students for higher education as an essen- 
tial element in the training of youth. As yet, despite per- 
suasion by the Occupying Powers, the burning topics of 
discussion in German educational circles continue to be the 
length of the elementary school period, the time of begin- 
ning the first foreign language, and the future of the gym- 
nasium. 


IV. BERLIN : QUADRIPARTITE GOVERNMENT (40) 

The policies of the Occupying Powers are in no way dif- 
ferent in their respective sectors of Berlin from those in 
their zones. But the education and youth situation in that 
city suffers from the difficulties of quadripartite rule, and 
from the complications added to the process of self-govern- 
ment by the presence of all four Powers in the city. These 
difficulties are, of course, in addition to the difficulties 
which face education authorities in the rest of Germany. The 
constitutional impasse in which a Lord Mayor directly elec- 
ted by the City Council cannot take office because one of the 
four Powers will not approve his election is only one — albeit 
the most significant — indication of quadripartite complica- 
tions. Another example is the dismissal of Dr. Nestriepke 
(head of the Berlin City Council Education Office and mem- 
ber of the Social Democrat Party) for an infringement of a 
Kommandatura regulation, as a consequence of differences 
between him and Dr. Wildangel, of the Socialist Unity 
Party, till recently head of the Hauptschulamt Indirectly, 
the city’s administration is handicapped in various ways. 

The youth of the city is adversely affected by the fact 
that there is no welfare office, since the Kommandatura 
cannot agree on the subject, despite the fact that the condi- 
tions of quadripartite rule make it even more necessary 
than in the cities of the zones. It is difficult for responsible 
officials in the Magistrate for example, to take action in the 
urgent matter of delinquent children, because of lack of 

(40) No attempt has been made wholly to rewrite this section in the 
light of international developments and the blockade of the city slnee the 
summer of 1948. 
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agreement on the Kommandatura. In short, the affairs of 
the city of Berlin — apparently carried on today by means 
of a dingdong battle between the democratically elected 
Magistrat and the Kommandatara — are a standing example 
to its citizens of a thoroughly undemocratic form of govern- 
ment. 

The population of Berlin has declined to about, 3,500,000, 
but owing to the great destruction in certain districts, there 
is still a housing shortage. Food (41) and fuel, though short, 
were not as desperately short in the winter of 1946-7 and the 
spring of 1947 as elsewhere in Germany. Nevertheless, ab- 
sence from school was sometimes as high as 50 per cent 
through illness of children, illness of others in the home, 
and lack of shoes. Lack of discipline was however, cited as 
a fundamental cause of this high rate of absenteeism in 
vocational schools in one Berlin borough, and it was gene- 
rally most marked in these schools amongst teen-age chil- 
dren. The presence of troops of the Occupying Powers and 
the incidental fact that, until May 1947 when the practice 
was stopped, some 90,000 cigarettes a week, sent to the 
American sector from the United States, went into the black 
market, accounted for this lack of discipline and the high 
rate of juvenile delinquency. An ofiScial of the Jugendamt 
described lack of agreement on the Kommandatura on the 
treatment of juvenile delinquency as one difficulty, another, 
of course, being the lack of facilities — suitable buildings 
and staff for residential remand homes. Frau Erica Marauen, 
Stadrat for the Jugendamt, reported to a Press Conference 
in July 1947 that two new Heil-Erziehungsheime were being 
opened. Three to four million marks had been set aside in 
the budget for the treatment of criminal youth, and four to 
five million to help unemployed juveniles in various ways 
— a significant item and one closely related to education 
problems. 

From the standpoint of the four Powers, education poli- 
cy has, since the end of war, been in the hands of the edu- 

<41) School meals until the end of April 1947, apart from Swiss and 
Swedish assistance in some vocational schools, had to he paid for hy pa- 
rents from their own rations. In some schools, therefore, only some 60 per 
cent of the children received them. 
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cation committee of their representatives. Agreement must 
be reached before action can be taken on any point, small 
or great (42). The machinery for dealing even with non-con- 
troversial topics is slow ; minutes and verbatim records 
have to be translated and circulated. The transference of 
power to German educational authorities has been tardy ; 
this obviously desirable move does not necessarily make 
for efficiency and speed in view of party alignments in the 
Magistral. School reform has been a burning topic which 
may well have deflected educational energies from more 
immediately urgent questions. 

The new education law was passed in November 1947 
against C.D.U. opposition and was intended by Dr. Niestriep- 
ke to be a bridge between the school laws of the Eastern and 
Western zones, and a model for a future school law for the 
whole of Germany. It seeks to introduce a nine-year period 
of compulsory free education, the Einheitsschule, as in the 
Russian zone. The first six years are without specialization, 
though in the fifth and sixth years different subjects can be 
taken by parallel classes. In the seventh year there will be 
further differentiation between essential and optional sub- 
jects, and in the ninth year a final division into those who 
go into jobs, with twelve hours technical school weekly, and 
those who continue their education full-time. Schools are to 
be co-educational, and religious instruction is to be optional. 
Schools are to be self-governing, each with its parents' com- 
mittees. The terms « primary s> and « secondary » schools 
(Volkschule and Oberschule) will disappear. Secondary 
schools will be debarred from taking pupils except through 
the Volkschulerif and they will not be permitted to keep 
their existing lowest forms. After long discussion the Edu- 
cation Committee of the Kommandatura in May 1948 appro- 
ved the new education law as passed by the Magistral with 
the exception of the clause abolishing private schools, which 
will be allowed to continue under certain regulations. Ap- 
proximately 30,000 children left school in July 1947, and 

(42) For example, history was not taught in Berlin because of lack of 
agreement till the autumn of 1948. Current events (Gegenwartsktinde) took its 
place and was, in actual fact, subject to as many pitfalls as history for 
young teachers brought up under Nazi rule and dependent largely on the 
press for material to illustrate topics. 
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50,000 entered in September 1947. Apart from opposition, 
for example from the Christian Democratic Union, to the 
new education law on the grounds of the regulations 
regarding religious instruction, the rejection of eight 
years unified school and too early specialization, there 
are difficulties arising from lack of space. Although between 
500 and 600 more school-rooms were expected to be avail- 
able in September, there is still a desperate shortage. Accor- 
ding to one German estimate, 13,127 class-rooms were avail- 
able in 1939, as against 3,535 in 1945. Despite the reduction 
in the population of Berlin to just over 3 million, there are 
still 488,000 children of school age. Fourteen school buil- 
dings are wholly taken by Occupying Forces and four partly 
occupied (466 school-rooms in all) (43). Overcrowded clas- 
ses are, in many cases, a theoretical rather than a practical 
difficulty, since up to 50 per cent of children are absent for 
a number of reasons already noted. Shortage of teachers is 
as serious a problem as shortage of buildings. As in the rest 
of Germany, elderly teachers (in many cases nearer 60 than 
50) must carry on, teaching large classes, for two to three 
years before the newly trained young teachers become avai- 
lable. The teachers suffer from lack of the normal teaching 
aids — ^from pencils, crayons and note-books to text-books 
and maps. According to a report in the German Press, by 
the end of 1947 there should be one text-book available for 
every two children — ^a great improvement on the situation 
in the spring. 

Adult education plays an even larger part in the life of 
Berlin than in other cities of Germany today. About 75,000 
people attend the Volkshochschulen, but the average age of 
the students is over forty, in contrast, for example, with 
Hamburg where the majority of students are between twen- 
ty and thirty. The subjects studied are overwhelmingly « es- 
capist » (with the exception of modern languages) — ^philoso- 
phy, Kunstgeschichte and like subjects. If there has never 
been an official « two-way street » between Berlin Univer- 
sity in the Russian sector and the Technische Hochschule 

(43) Twelve school building are occupied in the Soviet sector (a total 
of 371 rooms), two wholly and three partly occupied iaa the British and 
American sectors and none in the French sector. 
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(now called the Technical University) in the British sector, 
students, from the former have at least attended vacation 
lectures at the latter, and relations between education and 
youth officials, Allied and German, in the various sectors 
were on friendly, constructive lines during the earlier period 
of the Occupation. 

The youth of Berlin has suffered severely from lack of 
quadripartite agreement. Until the autumn of 1947, youth 
groups (in existence in the rest of Germany) were not per- 
mitted. Jugendheime, instituted by the local authorities, pro- 
vided rooms where groups of young people could meet for 
discussions. But a group of boys going camping for Whit- 
sun, for example, could not be taken as junior members of 
the Social Democrat Party, but only as a « party of boys 
from the borough of X. » In October 1947 the following four 
youth groups were permitted : the Falken, the Freie DeuU 
sche Jugend, the Demokratische Jiigendverband, and the 
Bund Deutscher Jugend, Many thousand Berlin children 
spent one or two weeks in camps, organized on a large scale 
by the American authorities, on the outskirts of the city, 
and on a smaller scale by the British. The American G.Y.A. 
activities are carried on by the ten or eleven units stationed 
in the city. Six or more youth centres, some operating 
through German committees, are also in existence in the 
American sector of the city. The four Powers are all sensi- 
tive upon the question of youth organizations, and are incli- 
ned to accuse one another of allowing youth groups suh 
rosUf or in a disguised form. 

Berlin today is a city of fantastic contrasts. It is isolated, 
except from the Soviet zone ; the other occupying forces 
are acutely aware of that isolation. The Berliners feel them- 
selves to be at the heart of « Germany under Occupation 
and have a slightly patronizing air towards the Western 
zones, as being « provincial » . The city is striving in some 
sense to maintain its right to govern itself, against inter- 
ference from the Kommandatura ; yet, because of the exis- 
tence of quadripartite rule, party strife is so bitter as to play 
into the hands of the Kommandatura, Among those respon- 
sible, for example, for the youth of the city, there are good 
relations as between Germans and members of the Military 
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Governments, and between the members of the different 
Military Governments. There is vigorous life among the 
ruins ; a vitality that comes, among other factors, from the 
cosmopolitan, international atmosphere. There is no busi- 
ness to be done, except in a purely parochial sense, yet there 
is much activity — often of a dubious, « black market » 
nature. 

Four Power rule entails a healthy competition between 
the Powers, and music and the theatre flourish in each of 
the sectors without being in any sense suburban. It is stimu- 
lating to see the films of four nations on four different 
nights of the week — for those, that is, who possess cars or 
the strength to battle with the frightening crush of Berlin’s 
remaining underground system. 

Yet there is a curious quality of unreality, of frustration 
about life in Berlin. In addition to the economic aftermath 
of defeat, Great Power politics — not merely Potsdam, 
but also disputes at Lake Success, in Greece or the 
Middle East — contribute to the uncertainties and un- 
realities of Berlin. The « re-education » of Germany 
by her conquerors seems even more improbable of ful- 
filment in Berlin than in the zones. If Military Govern- 
ment is the negation of democracy, quadripartite rule is its 
reductio ad absurdiim. The natural and inevitable conse- 
quences of defeat and occupation, especially to youth, can- 
not be directly mitigated by the efforts of the City Council, 
because of the lack of agreement among the Powers. The 
devoted work of a comparatively small band of Control Com- 
mission officials, in the supervision of education in schools 
and youth work among the older boys and girls, cannot 
compensate Germans engaged in the same work, for lack of 
ways and means — even if all the Germans concerned were 
the right people for their jobs ; which is unfortunately no 
more true in Berlin than elsewhere in Germany today — ^for 
reasons which have already been given. 

The fact that forty-five newspapers appear in the city 
cannot, in the circumstances, be regarded merely as a wel- 
come sign of healthy public opinion and interest. In the ab- 
sence of an adequate press in the rest of Germany, of serious 
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periodicals and of books, the Berlin newspapers tend to exa- 
cerbate party strife, though it is fair to add that a few of 
them also publish articles which should play a useful part 
in re-awakening a civic sense and contribute towards a new 
national spirit* 

The spring of 1948 brought a crisis to Berlin. Quadri- 
partite Government came virtually to an end, after two 
preliminary crises in June. The effects of this worsening, 
and final breakdown, in the relations between the Powers 
on education and youth were diverse. Until the « siege » 
began towards the end of June, the city as a whole had 
probably benefited from the keen competition among the 
Powers to win approval from the Berliners. As regards food, 
fuel, and amenities, these were to the city’s advantage, but 
there was a marked tendency to include education and 
youth organizations in the propaganda drive to the detri- 
ment of the best interest of sound and long-term education- 
al policy in the widest sense of the word. By the autumn a 
new Free University was opened in the American sector 
with 2,000 students. Berlin University, while still providing 
adequate instruction in technical and specialist fields, can- 
not fulfill the proper functions of a university because it 
must be politically subservient to the Communist-controlled 
Socialist Unity Party. The Deustche Venvaltung fur Volks^ 
bildung in den Sowjetischen Besatzunge-zone has counte- 
nanced the expulsion of a number of students for political 
unreliability — for reasons, that is to say, unconnected with 
work or conduct. At the Technical University in the British 
sector a new sociological faculty is in process of formation. 
It is however fair to say that this and other educational 
activities in the British sector were not undertaken in order 
to counter Soviet moves after the siege had begun, but as a 
result of plans made on the basis of long-term educational 
policy and after consultation with individual German educa- 
tionalists, though not necessarily with the approval of the 
City education authorities. In general, the breakdown of 
Quadripartite government and the state of siege — not reco- 
gnized as such by the Soviet authorities — and the setting up 
of the two separate City administrations, cannot but affect 
adversely education and youth organization in Berlin. This 
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does not of course mean that education will not continue. 
The Western Powers are assisting German authorities in 
the boroughs in their sectors, they have also arranged for 
the temporary evacuation of delicate children during the 
winter months. But it would be foolish to minimize the gra- 
vity of the outlook. 


Conclusion 

Since this paper was first written, the material situation 
has been considerably changed by the currency reform of 
June 1948. There is no longer either actual hunger or 
extreme shortage of consumer goods, although there is still 
hardship among certain sections of the population. Before 
this change, many Germans refused to believe that Military 
Government was not witholding the necessities of life as a 
deliberate policy ; today some see themselves as the victims 
of a struggle between East and West. The average German 
has no sense of guilt or responsability — democracy has so 
far meant hunger, blackmarket, and military government. 
In the same way « re-education » policy must seem to 
many Germans to mean education under every kind of han- 
dicap, with difficulty in making contact with the realm of 
ideas and with the outside world — ^which has been denied to 
them for twelve years — except where they are invited to 
exchange the dark glasses of Nazidom for anastigmatic len- 
ses made in Paris or Moscow. On the other hand as condi- 
tions improve, all too slowly, it is possible to discern a defi- 
nite pattern of confiict between real educational progress 
developing from German traditions of scholarship and edu- 
cation along modern democratic lines, and conservative 
nationalist forces which, in the name of German scholarship, 
reject as inferior if not intentionally injurious all ideas and 
policies stemming from the Occupation period. 
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